COMMISSION ON ACCREDITING

Proposed Changes to Standards 1-9
and Procedures for Accreditation

In 2008 the Board of Commissioners voted to
undertake a four-year project to review and revise,
as appropriate, the Commission’s procedures and
standards of accrediting. The work of the first two
years has focused on the Procedures for Accredita-
tion and General Institutional Standards 1 through
9. The work for the second two years, 2010-2012,
will begin on the third day at this Biennial Meet-
ing and focus on the degree program standards
and the standard on extension and distance learn-
ing, Standard 10.

Goals of revisions

The primary assumption with which the task force
began its work on the General Institutional Stan-
dards (1-9) was that, for the most part, these stan-
dards have been functioning effectively. Across the
past decade, the Commission has asked self-study
directors, deans, visiting committee chairs and
members to evaluate these standards, and those
evaluations have been consistently positive. The
task force thus approached its work with the
intent of proposing changes that would enhance
editorial clarity, update the standards as appropri-
ate, and introduce substantive changes only where
they were deemed most necessary. Some of the
proposed changes have their origins in the work of
several ATS projects across the past decade, most
especially the work of the Technology and Theo-
logical Education Task Force.

The proposed changes to the Procedures for Ac-
creditation reflect two primary goals. The first
was to ease the number of accrediting interactions
between schools and the Board of Commissioners.
For example, the proposed procedures eliminate
the distinction between preliminary and ongoing
approval of new degree programs, which would
replace two institutional petitions and board
actions with one petition and board action. The
second goal was to update the procedures to cur-
rent U.S. Department of Education (DOE) require-
ments for recognized agencies.

Process

The board appointed a Task Force on Revision of
the Standards and Procedures in 2008, which has
worked throughout the biennium and made its
recommendation to the Board of Commissioners
for consideration in its February 2010 meeting.
The board received the recommendations of the
task force and in a few cases modified them, then
published them online for comment from member
schools in March. In late April, the board consid-
ered each comment or proposal received regard-
ing the changes to the standards or procedures.
It incorporated many of them and determined
that others were not necessary or advisable in the
context of the standards overall. It also considered
the extensive set of new DOE regulatory require-
ments that were issued in draft form just as the
board was nearing completion of its initial rec-
ommendations in February, and several changes
in the final proposed procedures will make the
Commission more fully compliant with the final
form of the regulations, to be issued in summer
2010. These changes were not present in the draft
posted in March because the board did not have
time to formulate changes prior to that posting.
The most substantial newly proposed change in
the procedures is related to the appeals process.
The new DOE regulations require a recognized
agency to have an Appeals Panel that can make
final decisions related to adverse accrediting deci-
sions, which the Commission on Accrediting de-
fines as the failure to grant initial accreditation or
to withdraw accreditation. The proposed change
identifies actions that can be appealed, continues
the current appeal procedures for actions other
than adverse accrediting actions, and introduces
a new procedure for appeals related to adverse
accrediting decisions that complies with the new
regulation.

The text for both the standards and the procedures

indicates text proposed for deletion in strikeott
and text proposed for addition in underline.

21



[am—

w

O 0 9 N L B

10

11
12
13
14
15
16
17
18

19
20
21

22
23
24

25

26
27
28
29
30

COMMISSION ON ACCREDITING

Proposed Changes to General Institutional Standards 1 through 9

1 Purpose, Planning, and Evaluation

Theological schools are communities of faith and learning guided by a theological vision.
Schools related to the Commission on Accrediting of the Association of Theological Schools
conduct post-baccalaureate programs for ministerial leadership and in theological disciplines.
Their educational programs should continue the heritage of theological scholarship, attend to the
religious constituencies served, and respond to the global context of religious service and
theological education.

1.1 Purpose

1.1.1 Each member school shall have a formally adopted statement of institutional
purpose. The statement of institutional purpose should articulate the mission to which the
school believes it is called and define its particular identity and values. When
confessional commitments are central to the identity of a school, they shall be clearly
articulated in the statement of purpose. The initiation, development, authorization, and
regular review of this statement is the responsibility of the appropriate governing body,
and the development should involve all appropriate constituencies (e.g., trustees, faculty,
administration, staff, students, and ecclesiastical bodies).

1.1.2  Theological schools that are related to colleges or universities should support the
purpose of the overall institution and develop their purpose statements in relationship to
the institutions of which they are a part.

1.1.3  Purpose statements should be enabling and defining documents, and should be
realistic and accurate. The adequacy of the purpose statement and the institution’s ability
to fulfill its mission are critical elements to the institution’s integrity.

1.2 Planning and evaluation

1.2.1 The purpose statement shall guide the institution in its comprehensive institutional

planning and evaluation procedures and in making decisions regarding programs,
allocation of resources including the use and support of educational technology,

constituencies served, relationships with ecclesiastical bodies, global concerns,
institutional flexibility, and other comparable matters.
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1.2.2  Evaluation is a critical element in support of integrity to in-edueational-efforts;
nstitutional renewal-and-individual-institutional planning and mission fulfillment.
professional- development—Evaluation is a process that includes (1) the identification of
desired goals or outcomes for an educational program, or institutional service, or
personnel performance; (2) a system of gathering quantitative or qualitative information
related to the desired goals; (3) the assessment of the performance of the program,
service, or person based on this information; and (4) the establishment of revised goals or
activities based on the assessment. Institutions shall develop and implement ongoing
evaluation procedures for institutional vitality and educational effectiveness. employees;

1.2.2.1 Institutions shall develop and implement ongoing evaluation

procedures for institutional vitality. The scope of institutional vitality evaluation

includes (1) ability to fulfill the school’s mission; (2) ability to provide the

resources necessary to sustain and improve the school; and (3) ability of

governance and administrative structures, personnel, and procedures to exercise
leadership adequately on behalf of the school’s purpose and to operate the school

with integrity.

1.2.2.2 Institutions shall develop and implement ongoing evaluation

procedures for educational effectiveness as required by individual degree program

standards. .

tandards. -

1.2.3 A comprehensive evaluation process is the primary resource an institution uses to
determine the extent to which it is accomplishing its purpose. The various institutional
and educational evaluation procedures shall be analyzed, coordinated, and employed in
comprehensive institutional planning. Information gained in evaluation processes should

be utilized widely within the institution for ongoing administrative and educational
planning.

Institutional Integrity

Institutional integrity is demonstrated by the consistency of a theological school’s actions with

commitments it has expressed in its formally adopted statement of purpose, with agreements it

assumes with accrediting and governmental agencies, with covenants it establishes with
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COMMISSION ON ACCREDITING

ecclesiastical bodies, and with ethical guidelines for dealing with students, employees, and
constituencies.

2.1 Schools accredited by the Board of Commissioners shall carry out their educational
programs and institutional activities according to the standards and procedures established by the
Commission and its Board of Commissioners, communicate honestly and forthrightly with the
board, comply with requests for information, and cooperate with the board in preparation for and
conduct of visits.

2.2 With regard to state, provincial, and federal authorities, schools shall conduct their
operations in compliance with all applicable laws and regulations.

2.3 The school shall ensure that all published materials, electronic and print, including

catalogs, academic calendars, and promotional literature, accurately represent the institution to
its various constituencies and publics, including students and prospective students. All charges
and fees, including refund policies, should be fully disclosed. Schools should exercise care in
advertising to portray the institution fairly and honestly to the public. Wherever appropriate,
published institutional documents shall employ gender inclusive language with reference to

persons.

24 The institution shall seek to treat students, faculty, administrators, employees, and the
publics to which it relates in ethical ways. Such treatment includes, among other concerns, an
equitable policy of student tuition refunds; nondiscriminatory practices in employment, insofar
as such practices do not conflict with doctrine or ecclesiastical polity; clearly defined processes
for addressing faculty, employee, and student grievances; and integrity in financial management.

2.5 In their Integrity-in-theological-edueationineludes-institutional and educational practices,

theological schools shall that-promote awareness of the diversity of race, ethnicity, and culture

widely present in North America_and —Seheels-shall seek to enhance participation and leadership
of persons of color racial/ethnie-minerities-in institutional life. Schools shall assist all students in
gaining the particular knowledge, appreciation, and openness needed to live and practice

ministry effectively in culturally and racially diverse settings.

2.6  While member schools have a variety of Aeeerdingte-its stated purposes and theological
commitments, the-each school shall seek to address-the-concerns-of-women-and and-to-seekto
increase_the participation and leadership of women in theological education. JraH-eases;-sehools
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2.76 Institutions participating in U.S. federally-guaranteed federal student financial assistance
programs shall comply with prevailing governmental guidelines regulating these programs.
Default rates on student loans above the federal threshold, or failure to comply with federal
guidelines, is cause for review of an institution’s overall conformity to the standards of
accreditation of the Commission. Schools shall demonstrate that they have resolved effectively

all areas of deficiency identified in audits, program reviews, and any other information provided

by the US Department of Education to the Commission.

2.87 For schools related to colleges or universities, integrity requires that these schools
contribute to the overall goals of the larger institution and support its policies and procedures.

2.9. Member schools shall make public a statement of their policy on transfer credits earned at
other institutions of higher education, including the criteria used for their decisions.

2.10 Institutions shall establish and enforce policies for the appropriate and ethical use of

instructional technology, digital media, and the Internet that are consistent with the institution’s

educational purposes and environment.

3 The Theological Curriculum: Learning, Teaching, and Research_:Theelogiecal
Seholarship

A theological school is a community of faith and learning that cultivates habits of theological

reflection, nurtures wise and skilled ministerial practice, and contributes to the formation of
spiritual awareness and moral sensitivity. Within this context, the task of theelogical-seholarship
the theological curriculum is central. It includes the interrelated activities of teaching; learning,

teaching, and research._The theological curriculum is the means by which learning, teaching, and
research are formally ordered to educational goals.

3.1 Goals of the theological curriculum’

3.1.1 In atheological school, the overarching goal is the development of theological
understanding, that is, aptitude for theological reflection and wisdom pertaining to a

responsible life in faith. Comprehended in this overarching goal are others such as

deepening spiritual awareness, growing in moral sensibility and character, gaining an

intellectual grasp of the tradition of a faith community, and acquiring the abilities
requisite to the exercise of ministry in that community. These goals, and the processes

! This text has been moved from current Standard 4.
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and practices leading to their attainment, are normally intimately interwoven and should

not be separated from one another.

3.1.2 The emphasis placed on particular goals and their configuration will vary, both

from school to school (depending on the understanding of institutional purpose), and

within each school (depending on the variety of educational programs offered). The

ordering of teaching, learning, and research toward particular sets of goals is embodied in
the degree programs of the school and in the specific curricula followed in those

programs. The theological curriculum, comprehensively understood, embraces all those

activities and experiences provided by the school to enable students to achieve the

intended goals. More narrowly understood. the curriculum is the array of specific

activities (e.g. ractica, supervised ministry, spiritual formation experiences

theses) explicitly required in a degree program. In both the more comprehensive and the

more narrow sense, the eatire-curriculum should be seen as a set of practices with a

formative aim—the development of intellectual, spiritual, moral, and vocational or

professional capacities—and careful attention must be given to the coherence and mutual

enhancement of its various elements.

3.2 —Aectivities-of Theological Schelarship:-Learning, teaching, and research

3.2+.0 Learning and teaching occur in the classroom and through experiences outside the
classroom; the responsibilities of teaching and learning rest with both students and
faculty; the collaborative nature of theological scholarship requires that people teach and
learn from one another in communal settings; and research is integral to the quality of

both learning and teaching.
3.21.1 Learning

3.2+.1.1 Learning in a theological school should reflect the goals of the total
curriculum and be appropriate to post-baccalaureate education.

3.2+.1.2 Learning should cultivate scholarly discourse and result in the ability
to think critically and constructively, conduct research, use library resources, and
engage in the practice of ministry.

3.2+.1.3  Learning should foster, in addition to the acquisition of knowledge, the
capacity to understand and assess one’s tradition and identity, and to integrate
materials from various theological disciplines and modes of instructional
engagement in ways that enhance ministry and cultivate emotional and spiritual

maturity.
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3.21.2

32.14 An institution shall demonstrate its ongoing efforts to ensure the

quality of learning within the context of its purpose and as understood by the

relevant scholarly and ecclesial communities. 2

Teaching

3.2+.2.1 Teaching should involve faculty, librarians, and students working
together in an environment of mutual learning, respect, and engagement.

3.24.2.2 Instructional methods should use the diversity of life experiences
represented by the students, by faith communities, and by the larger cultural
context. Instructional methods and the use of technology should be sensitive to
the diversity of student populations, different learning styles of students, the
importance of communities of learning, and the instructional goals. The

integration of technology as a teaching tool and resource for learning shall include
careful planning by faculty and administration to ensure adequate infrastructure,
resources, training, and support.

3.2+.2.3 Courses are a central place of interaction between teachers and
learners. The way the instructor arranges the work and structures the class should
encourage theological conversation. Courses and programs of study should reflect
an awareness of the diversity of worldwide and local settings. In the development
of new courses and the review of syllabi, faculty should interact with one another,
with librarians, with their students, with the church, and with the developing
fields of knowledge. Faculty should be appropriately involved in the

consideration of ways in which technology might enhance or strengthen student
learning. Course development and review best occur in the context of the goals of

the entire curriculum.

3224 An institution shall demonstrate its ongoing efforts to ensure the

quality of teaching within the context of its purpose and as understood by the

relevant scholarly and ecclesial communities.

% The existing standards include a statement about “ensuring quality” for teaching and learning at the end of this
section (existing 3.1.4). These changes locate this expectation at the end of each statement about teaching and
learning and delete the overall statement at the end.
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3.21.3 Research

3.2+3.1 Research is an essential component of theological scholarship and
should be evident in the work of both teachers and students. Theological research
is both an individual and a communal enterprise, and is properly undertaken in
constructive relationship with the academy, with the church, and with the wider
public.

3.2+.3.2  As a function of learning, research involves the skills needed both to
discover information and to integrate new information with established
understandings. As a function of teaching, research assimilates sources of
information, constructs patterns of understanding, and uncovers new information

in order to strengthen classroom experiences.

3.32 Characteristics of theological scholarship

3.32.0 Patterns of collaboration, freedom of inquiry, relationships with diverse publics,
and a global awareness are important characteristics of theological scholarship.

3.32.1 Scholarly collaboration

3.32.1.1 The activities of theological scholarship—teaching, learning, and
research—are collaborative efforts among faculty, librarians, and students, and
foster a lifelong commitment to learning and reflection.

3.32.1.2  Scholarship occurs in a variety of contexts in the theological school.
These include courses, independent study, the library, student and faculty
interaction, congregational and field settings, and courses in universities and other
graduate level institutions. In each of these settings, mutual respect among

scholarly inquirers characterizes theological scholarship.

3.32.1.3 Collaboration and communication extend beyond the theological
school’s immediate environment to relate it to the wider community of the
church, the academy, and the society. Theological scholarship is enhanced by
active engagement with the diversity and global extent of those wider publics, and
it requires a consciousness of racial, ethnic, gender, and global diversities. In
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accordance with the school’s purpose and constituencies, insofar as possible, the
members of the school’s own community of learning should also represent
diversity in race, age, ethnic origin, and gender.

3.3.222 Freedom of inquiry

3.32.2.0 Both in an institution’s internal life and in its relationship with its publics,
freedom of inquiry is indispensable for good theological education. This freedom, while
variously understood, has both religious roots and an established value in North
American higher education. Theological schools have a responsibility to maintain their
institutional purpose, which for many schools includes confessional commitments and
specific responsibilities for faculty as stipulated by these commitments. Schools shall
uphold the freedom of inquiry necessary for genuine and faithful scholarship, articulate
their understanding of that freedom, formally adopt policies to implement that

understanding and ensure procedural fairness, and carefully adhere to those policies.*
3.3.:2:3 Involvement with diverse publics

3.32.3.1 Theological scholarship requires engagement with a diverse and
manifold set of publics. Although the particular purpose of a school will influence
the balance and forms of this engagement, schools shall assume responsibility for
relating to the church, the academic community, and the broader public.

3.32.3.2 Theological scholarship informs and enriches the reflective life of the
church. The school should demonstrate awareness of the diverse manifestations of
religious community encompassed by the term church: congregations,
denominations, parachurch organizations, broad confessional traditions, and the
church catholic. Library collections, courses, and degree programs should
represent the historical breadth, cultural difference, confessional diversity, and
global scope of Christian life and thought.

3.23.3.3  The theological faculty contributes to the advancement of learning
within theological education and, more broadly, in the academic community, by
contributions to the scholarly study of religion and its role in higher education.

* The Association adopted a policy guideline on “Academic Freedom and Tenure,” which appears in the Policy Statements
section of Bulletin, Part 1.
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244 3.32.3.4 Theological scholarship contributes to the articulation of religion’s
245 role and influence in the public sphere. The faculty and administration should take
246 responsibility for the appropriate exercise of this public interpretive role to enrich
247 the life of a culturally and religiously diverse society.

248 3.32.4 Glebalizatien-Global Awareness and Engagement

249 3.32.4.1 Theological teaching, learning, and research require patterns of

250 institutional and educational practice that contribute to an awareness and

251 appreciation of global interconnectedness and interdependence, particularly as
252 they relate to the mission of the church. These patterns are intended to enhance
253 the ways institutions participate in the ecumenical, dialogical, evangelistic, and
254 justice efforts of the church. Fhe-term-globalization-has-beenused-to-identify

255 these-patterns-and-practices-colleetively

256 3.32.42 Glebalization Global awareness and engagement is cultivated by

257 curricular attention to cross-cultural issues as well as the study of other major
258 religions by opportunities for cross-cultural experiences; by the composition of
259 the faculty, governing board, and student body; by professional development of
260 faculty members; and by the design of community activities and worship.

261 3.32.43 Schools shall develep-demonstrate practices of teaching, learning, and
262 research (comprehensively understood as theological scholarship) that encourage
263 global awareness and responsiveness.

264 3.3.5 Ethics of scholarship

265 The institution shall define and demonstrate ongoing efforts to ensure the ethical

266 character of learning, teaching, and scholarship on the part of all members of the

267 academic community, including appropriate guidelines for research with human

268 participants.
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4.2 Degree programs !

4.2.0 Degree programs approved by the Board of Commissioners are post-
baccalaureate and fall into several groups. It should be noted that these categories are
not mutually exclusive and that there is some natural overlapping among them. Programs
at the level of the first graduate theological degree are of two main kinds: (1) some are

3 Existing sections 4.1.1 and 4.1.2 are proposed to become part of Standard 3.
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oriented primarily toward ministerial leadership and (2) some toward general
theological studies. Programs at the advanced level, normally presupposing a first
theological degree, are of two main kinds: (1) those that focus upon advanced ministerial

leadership and (2) those directed primarily toward theological research and teaching.

4.2.0.1 When Commission institutions offer more than one degree program,
they shall articulate the distinctions among the degrees with regard to their
educational and vocational intent. Institutions shall articulate the goals and
objectives of each degree program they offer and assure that the design of its
curriculum is in accordance with institutional purpose and the accreditation

standards of the Commission.

4.2.0.2 The number of students enrolled in any degree program shall be

sufficient to provide a community of learning in that degree program.

4.2.0.3  Schools shall follow the recommended nomenclature for all board-
approved degree programs. In cases where governmental licensing, charter
requirements, or institutional federation agreements preclude use of
recommended nomenclature, the board will consider alternate degree
nomenclature. In cases where the standards provide alternate nomenclature for
the same kind of degree program (e.g., MRE or MA in Religious Education, ThM
or STM, PhD or ThD), the nomenclature employed reflects the history or policies
of the schools offering the degree programs.

4.2.0.4  Degree programs shall be approved by the board according to the
Commission’s formally adopted procedures (cf. Procedures).

4.2.1 Basic programs oriented toward ministerial leadership

4.2.1.1 Curricula for programs oriented toward ministerial leadership have
certain closely integrated, common features. First, they provide a structured
opportunity to develop a thorough, discriminating understanding and personal
appropriation of the heritage of the community of faith (e.g., its Scripture,
tradition, doctrines, and practices) in its historical and contemporary

* The material from existing 4.2 through 4.4.2 would be moved out of the institutional standards to become an
introductory and definitional section to the degree program standards. This change would have no accrediting effect.
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4.2.2

expressions. Second, they assist students in understanding the cultural realities
and social settings within which religious communities live and carry out their
missions, as well as the institutional life of those communities themselves. The
insights of cognate disciplines such as the social sciences, the natural sciences,
philosophy, and the arts enable a knowledge and appreciation of the broader
context of the religious tradition, including cross-cultural and global aspects.
Third, they provide opportunities for formational experiences through which
Students may grow in those personal qualities essential for the practice of
ministry, namely, emotional maturity, personal faith, moral integrity, and social
concern. Fourth, they assist students to gain the capacities for entry into and
growth in the practice of the particular form of ministry to which the program is
oriented. Instruction in these various areas of theological study should be so
conducted as to demonstrate their interdependence, their theological character,
and their common orientation toward the goals of the degree program. The
educational program in all its dimensions should be designed and carried out in
such a way as to enable students to function constructively as ministerial leaders
in the particular communities in which they intend to work, and to foster an

awareness of the need for continuing education.

4.2.1.2 The following degree nomenclature is included among these kinds of
curricular programs: Master of Divinity, Master of Arts in Religious
Education/Master of Religious Education; Master of Artsin ______ (e.g.,
Counseling); Master of Sacred Music/Master of Church Music.

Basic programs oriented toward general theological studies

4.2.2.1  First graduate theological degrees in basic programs oriented toward
general theological studies have in common the purpose of providing
understanding in theological disciplines. These programs may be designed for
general knowledge of theology or for background in specific disciplines, or for
interdisciplinary studies. They are intended as the basis for further graduate study
or for other educational purposes. Nomenclature may differ according to the
history of its use in the particular school. The curricula for these degrees should
be developed in relation to the institution’s distinctive goals for the programs. A
scholarly investigation of Scripture, tradition, and theology is essential for all of
the programs, while some may also emphasize research methods, teaching skills,
or competence in specific theological disciplines. Depending on the intention of

the degree, appropriate formational experiences are to be provided that will
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develop the qualities essential for the application of the degree. Adequate faculty
and instructional resources must be available, with special attention given to

particular areas of focus within the programs.

4.2.2.2  Degrees of this kind are offered with the following nomenclature:
Master of Arts, Master of Arts (Religion), Master of Theological Studies.

Advanced programs oriented toward ministerial leadership

4.2.3.1  Advanced programs in ministerial leadership presuppose a basic
theological degree. All are designed to deepen the basic knowledge and skill in
ministry so that students may engage in ministry with increasing professional,
intellectual, and spiritual integrity. Emphasis is upon the practice of ministry
informed by analytic and ministerial vesearch skills. Certain curricular features
are common to the advanced programs in this category. Each degree program
emphasizes the mastery of advanced knowledge informing the understanding of
the nature and purposes of ministry, the competencies gained through advanced
study, and the integration of the many dimensions of ministry. Each degree
program includes the completion of a final culminating written project/report or
dissertation. Schools offering any of these advanced degrees are expected to make
explicit the criteria by which the doctoral level of studies is identified,

implemented, and assessed.

4.2.3.2  Degrees offered in this broad category have the following
nomenclature: Doctor of Ministry, Doctor of Educational Ministry, Doctor of
Education, Doctor of Missiology, Doctor of Musical Arts.

Advanced programs primarily oriented toward theological research and

teaching

4.2.4.1 These programs oriented toward theological research and teaching
presuppose a basic post-baccalaureate theological degree and permit students to
concentrate in one or more of the theological disciplines. They equip students for
teaching and research in theological schools, colleges, and universities, or for the
scholarly enhancement of ministerial practice, or for other scholarly activities.
They provide for both specialization and breadth in education and training, they
provide instruction in research methods and procedures relevant to the area of
specialization; and normally they provide training in teaching methods and skills,

or in other scholarly tasks. Curricula for these programs provide, first of all, a
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4.3

4.4

structured opportunity to develop an advanced critical understanding and
appreciation of a specific area of theological studies or in interdisciplinary
relationships and cognate studies. Second, they assist students in understanding
cultural realities and social settings within which religious communities and
institutions of theological or religious education exist and carry out their
missions, as well as the institutional life of these communities and institutions
themselves. Third, they assist students to grow in those personal and spiritual
qualities essential for the practice of scholarly ministry in theological
environments. Fourth, they allow students to gain the capacities for teaching,

writing, and conducting advanced research.

4.24.2 The nomenclature for advanced masters’ degrees includes the Master
of Theology and Master of Sacred Theology. The nomenclature for doctoral
degrees oriented to research and teaching includes the Doctor of Philosophy and

Doctor of Theology.
Degree Program Standards

4.3.0 To provide for a common public recognition of theological degrees, to assure
quality, and to enhance evaluative efforts, the Commission establishes standards for each
degree program. Each degree program should reflect the characteristics of the
theological curriculum (see 4.1-4.2). The degree standards articulate the following
requirements.: purpose of the degree; primary goals of the program, program content,
location, and duration; admission and resource requirements,; and educational
evaluation. The degree programs offered by board-accredited institutions shall conform
to these standards.

Other instructional programs

4.4.0 In addition to their degree programs, theological schools contribute to their various
publics through other programs of learning and teaching. Although these programs do
not culminate in degrees, they should be compatible with the institution’s primary

purpose of graduate theological education.
4.4.1 Characteristics

4.4.1.1  Programs that do not lead to degrees should remain appropriate to
institutional purpose and will differ according to their student-andienee learning

goals: for example, continuing education for elergy-religious leaders, programs



431
432

433
434
435

436
437
438
439
440
441

442

443
444
445

446
447
448
449
450
451
452
453

454
455
456
457
458
459
460
461
462

4.4.2

COMMISSION ON ACCREDITING

for ractattethnic persons of color or linguistic minority groups, or programs for
enrichment.

4.4.1.2  Such programs should be conducted with the proper administrative
and faculty oversight, including design, approval, staffing, financing, and
evaluation.

4.4.1.3  Faculty who teach in such programs should be appropriately
qualified. Normally, qualification will be demonstrated by the possession of an
appropriate graduate theological degree and by significant experience in the field
in which one is teaching. Students in these programs should have appropriate
access to the instructor and to learning resources commensurate with the level

and purpose of the program.
Types of programs

4.4.2.1 Schools may offer programs of study consisting either of courses for
which graduate academic credit is granted or educational events without such

credit.

4.4.2.2  Programs of study that grant graduate credit are appropriate for
enrichment, personal growth, the development of lay leaders, or special,
nondegree emphasis for vocational ministerial leaders. Such programs require
students to have a baccalaureate degree, or its educational equivalent, for
admission and to complete a program comprising courses appropriate for
graduate credit. Completion of the program of study results in some formal
recognition but not a degree. Credits earned toward these programs may
subsequently be transferred into a graduate degree program.

4.4.2.3  Programs of study that do not carry academic credit may include
courses, workshops, lectures, and other types of educational experiences on
topics related to the theological curriculum or to the mission and ministry of the
church. These programs and events may be designed for continuing education of
ministers, for basic theological education, for personal enrichment, or for other
purposes consistent with the character of the school. Because no academic credit
is offered, those enrolled need not hold the baccalaureate degree. Requirements
for admission to particular programs or events are at the discretion of the

institution.
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5 Library and information resources ’

The library is a central resource for theological scholarship_and and-the-theological-eurricutam

education. It is integral to the purpose of the school through its contribution to teaching, learning,
and research, and it functions collaboratively as-a-partaer in curriculum development and
implementation. The library’s educational effectiveness depends beth on the quality of its
information resources, staff, and administrative vision. eeHeetions-and-information-resources-and

onthe-vision-and-erganization-of its-administration- To accomplish its missiontask, the library
requires appropriate ﬁnancml, technologlcal, and physwal resources, as well as a sufficient
number of personnel. ection nformation-technologyan At hoan-an

physteal-reseurees: Its mission and complement of resources should ahgn with the school’s
mission and be congruent with the character and composition of the student body.

51 Library collections

5.1.1 Theological study requires extensive encounter with historical and contemporary
texts. While theological education is informed by many resources, the textual tradition is
central to theological inquiry. Texts provide a point of entry to theological subject matter
as well as a place of encounter with it. Theological libraries serve the church by
preserving its textual tradition beth-in-print-and-in-eleetronie-forms; for the current and
future needs edueational-needs of faculty, and students, and researchers. and-for-the
futare:

5.1.2  To ensure effective growth of the collection, schools shall have an appropriate
collection development policy. Collections in a theological school shall hold materials of
importance for theological study and the practice of ministry,+that and they shall represent
the historical breadth and confessional diversity of Christian thought and life. The
collection shall include relevant materials from cognate disciplines and basic texts from
other religious traditions; and demonstrate sensitivity to issues of diversity, inclusiveness,

and globalization to ensure that-theelogical learners-and researchers-have access to the

variety of voices that speak to theological subjects.

* The general institutional standards would be renumbered with the library becoming Standard 4 and other standards
following in order, but these changes are not shown in this text.
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5.1.3 Because libraries seek to preserve the textual tradition of the church, they may
choose to build unique special collections, such as institutional, regional, or

denominational archives.

5.1.4 In addition to print materials, collections shall include other media and electronic
resources as appropriate to the curriculum and enstre provide access to relevant remote
databases.

5.1.5 The library should promote coordinated collection development with other
schools to provide stronger overall library collections.

Contribution to teaching; learning, teaching, and research 6

5.2.1 The library accomplishes its teaching responsibilities by meeting the
bibliographic needs of the library’s patrons; offering appropriate reference services;
providing assistance and training in using information_resources and communication

technelegy technologies; and teaching information literacy, including research practices

of effectively and ethically accessing, evaluating, and using information. theelogieat

and-helpineto-serve-the-information-needs-of graduates—elerov—and-the-ehureh- The

5 5J o

library should collaborate with faculty to develop reflective research practices throughout

the curriculum and help to serve the information needs of faculty, students, and

researchers:

5.2.2  The library promotes theological learning by providing instructional programs
and resources that encourage students and graduates patrens to develop reflective and
critical research and communication practices that prepare them independentresearch

skills-and-by-preparing-them to engage in a lifelong learning. preeess:

5.2.3 Theological research is supported through collection development and

information technology and by helping faculty and students develop research skills.

5.2.4 The library should provide physical and online an environments conducive to

learning and scholarly interaction.

8 These changes address the rapidly expanding impact of information technology on libraries.
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5.3

54

5.5

Partnership in curriculum development

5.3.1 The library collaborates in the school’s curriculum by providing collections and
services that reflect the institution’s educational goals.

5.3.2  Teaching faculty should consult with library staff to ensure that the library
supports the current curriculum and the research needs of faculty and students. Library
staff should participate in long-range curriculum planning and anticipate future
intellectual and technological developments that might affect the library.

Administration and leadership

5.4.1 In freestanding theological schools, the chief library administrator has overall
responsibility for library administration, collection development, and effective
educational collaboration. The chief administrator of the library should participate in the
formation of institutional policy regarding long-range educational and financial planning
and should ordinarily be a voting member of the faculty. Normally, this person should
possess graduate degrees in library science and in theological studies or another pertinent
discipline.

5.4.2 When a theological library is part of a larger institutional library, a theological
librarian should provide leadership in theological collection development, ensure
effective educational collaboration with the faculty and students in the institution’s
theological school, and ordinarily be a voting member of the theological faculty.

5.4.3 The library administrator should exercise responsibility for regular and ongoing
evaluation of the collection, the patterns of use, services provided by the library, and
library personnel.

5.4.4 Schools shall provide structured opportunities to theological librarians for

professional development and, as appropriate, contribute to the development of

theological librarianship.;-apprepriate-te-theirrole.

Resources

5.5.1 Each school shall have the resources necessary for the operation of an adequate
library program. These include haman; financial, technological, and physical resources
and sufficient personnel.
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5.5.2  The professional and support staff shall be of such number and quality as are
needed to provide the necessary services, commensurate with the size and character of
the institution. Professional staff shall possess the skills necessary for information
technology, collection development and maintenance, and public service. Insofar as
possible, staff shall be appointed with a view toward diversity in race, ethnicity, and
gender. Where appropriate, other qualified members of the professional staff may also
have faculty status. Institutions shall affirm the freedom of inquiry necessary for the role
of professional librarians in theological scholarship.

5.5.3 An adequate portion of the annual institutional educational and general budget
shall be devoted to the support of the library. Adequacy will be evaluated in comparison
with other similar institutions as well as by the library’s achievement of its own
objectives as defined by its collection development policy.

5.5.4 Adequate facilities include sufficient space for readers and staff, adequate
shelving for the book collection, appropriate space for nonprint media, adequate and
flexible space for information technology, and climate control for all materials, especially
rare books. Collections should be easily accessible and protected from deterioration,
theft, and other threats.

5.5.5 Adequacy of library collections may be attained through institutional self-
sufficiency or cooperative arrangements. In the latter instance, fully adequate collections
or electronic resources are not required of individual member schools, but each school
shall demonstrate contracted and reliable availability and actual use.

5.5.6 Inits collaborative relationships with other institutions, a school remains

accountable for the quality of library resources available to its students and faculty.

6 Faculty

The members of the faculty of a theological school constitute a collaborative community of faith
and learning, and they are crucial to the scholarly activities of teaching, learning, and research_in
the institution. A theological school’s faculty normally comprises the full-time teachers,
continuing part-time adjanet-teachers, and teachers who are engaged occasionally or for one
time. In order for faculty members to accomplish their purposes, theological schools should

assure them appropriate structure, support, and opportunities, including training for educational
technology.
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6.1

Faculty qualifications, responsibilities, development, and employment

6.1.1 Schools should demonstrate that their faculty members have the necessary

competencies for their responsibilities. Faculty members shall possess the appropriate

credentials for graduate theological education, normally demonstrated by the attainment
of a research doctorate or, in certain cases, another earned doctoral degree. In addition to
academic preparation, ministerial and ecclesial experience is an important qualification in
the composition of the faculty. Also, qualified teachers without a research doctorate may
have special expertise in skill areas such as administration, music, or media as well as
cross-cultural contextualization for teaching, learning, and research.

6.1.2 In the context of institutional purpose and the confessional commitments affirmed
by a faculty member when appointed, faculty members shall be free to seek knowledge
and communicate their findings.

6.1.3 Composition of the faculty should be guided by the purpose of the institution, and
attention to this composition should be an integral component of long-range planning in
the institution. Faculty should be of sufficient diversity and number to meet the
multifaceted demands of teaching, learning, and research. Hiring practices should be
attentive to the value of diversity in race, ethnicity, and gender. The faculty should also
include members who have doctorates from different schools and who exemplify various

methods and points of view._At the same time, faculty selection will be guided by the

needs and requirements of particular constituencies of the school.

6.1.4 The faculty who teach in a program on a continuing basis shall exercise
responsibility for the planning, design, and oversight of its curriculum_in the context of

institutional purpose and resources and as directed by school administration requirements
for recruitment, matriculation, graduation, and service to constituent faith communities.

6.1.5 Each school shall articulate and demonstrate that it follows its policies concerning
faculty members in such areas as faculty rights and responsibilities; freedom of inquiry;
procedures for recruitment, appointment, retention, promotion, and dismissal; criteria for
faculty evaluation; faculty compensation; research leaves; and other conditions of
employment. Policies concerning these matters shall be published in an up-to-date faculty
handbook.

6.1.6 Theological scholarship is enriched by continuity within a faculty and safeguards
for the freedom of inquiry for individual members. Therefore, each school shall
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demonstrate effective procedures for the retention of a qualified community of scholars,
through tenure or some other appropriate procedure.

6.1.7 The institution should support its faculty through such means as adequate salaries,

suitable working conditions, and support services.

6.1.8 The work load of faculty members in teaching and administration shall permit
adequate attention to students, to scholarly pursuits, and to other ecclesial and

institutional concerns.
Faculty role in teaching

6.2.1 Teachers shall have freedom in the classroom to discuss the subjects in which
they have competence by formal education and practical experience.

6.2.2 Faculty should endeavor to include, within the teaching of their respective
disciplines, theological reflection that enables students to integrate their learning from the

various disciplines, field education, and personal formation.

6.2.3 Full- and part-time faculty should be afforded opportunities to enhance teaching

skills, including the use of educational technology as well as training in instructional

design and in modes of advisement appropriate to distance programs, as a regular

component of faculty development.

6.2.4 Appropriate resources shall be available to facilitate the teaching task, including

but not limited to, classroom space, office space, educational technology, and access to
scholarly materials, including library and other information resources.

6.2.5 Schools shall develop and implement mechanisms for evaluating faculty

performance, including teaching competence_and the use of educational technology.

These mechanisms should involve faculty members and students, as well as
administrators.

Faculty role in student learning

6.3.1 Faculty shall be involved in evaluating the quality of student learning by
identifying appropriate outcomes and assessing the extent to which the learning goals of

individual courses and degree programs have been achieved.
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6.4

7

6.3.2 To ensure the quality of learning, faculty should be appropriately involved in
development of the library collection, educational technology, and other resources

necessary for student learning.

6.3.3 Faculty should participate in practices and procedures that contribute to students’
learning, including opportunities for regular advising and interaction with students and
attentiveness to the learning needs of diverse student populations.

6.3.4 Faculty should foster integration of the diverse learning objectives of the
curriculum so that students may successfully accomplish the purposes of the stated
degree programs.

Faculty role in theological research

6.4.1 Faculty are expected to engage in research, and each school shall articulate clearly
its expectations and requirements for faculty research and shall have explicit criteria and
procedures for the evaluation of research that are congruent with the purpose of the
school and with commonly accepted standards in higher education.

6.4.2 Schools shall provide structured opportunities for faculty research and intellectual
growth, such as regular research leaves and faculty colloquia.

6.4.3 In the context of its institutional purpose, each school shall ensure that faculty
have freedom to pursue critical questions, to contribute to scholarly discussion, and to
publish the findings of their research.

6.4.4 Faculty members should make available the results of their research through such
means as scholarly publications, constructive participation in learned societies, and
informed contributions to the intellectual life of church and society, as well as through

their teaching.

Student Recruitment, Admission, Services, and Placement

The students of a theological school are central to the educational activities of the institution.

They are also a primary constituency served by the school’s curriculum and programs and, with

the faculty, constitute a community of faith and learning. Schools are responsible for the quality

of their policies and practices related to recruitment, admission, student support, student

borrowing, and placement.
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Recruitment

7.1.1  Schools shall be able to demonstrate that their policies and practices of student
recruitment are consistent with the purpose of the institution.

7.1.2  In recruitment efforts, services, and publications, institutions shall accurately
represent themselves as well as the vocational opportunities related to their degree
programs.

Admission

7.2.1 In the development of admission policies and procedures, a theological school
shall establish criteria appropriate for each degree program it offers. Admission criteria
should give attention to applicants’ academic, personal, and spiritual qualifications, as

well as their potential for making a contribution to church and society.

7.2.2  Schools shall be able to demonstrate that they operate on a post-baccalaureate
level, that the students they admit are capable of graduate level studies, and that their
standards and requirements for admission to all degree programs are clearly defined,

fairly implemented, and appropriately related to the purpose of the institution.

7.2.3  Schools shall regularly review the quality of applicants admitted to each degree
program and develop institutional strategies to maintain and enhance the overall quality
of the student population.

7.2.4 Schools shall give evidence of efforts in admissions to encourage diversity in such

areas as race, ethnicity, region, denomination, er-gender, or disability.

7.2.5 Schools shall encourage a broad baccalaureate preparation, for instance, studies in
world history, philosophy, languages and literature, the natural sciences, the social
sciences, music and other fine arts, and religion.

Student services

7.3.1 Policies regarding students’ rights and responsibilities, as well as the institution’s
code of discipline, shall be clearly identified and published.

7.3.2  Schools shall regularly and systematically evaluate the appropriateness, adequacy,
and use of student services for the purpose of strengthening the overall program.
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7.4

7.3.3 Students should receive reliable and accessible services wherever they are
enrolled and however the educational programs are offered.

7.3.4 Schools shall maintain adequate student records regarding admission materials,
course work attempted and completed, and in other areas as determined by the school’s
policy. Appropriate backup files should be maintained and updated on a regular basis.
The institution shall ensure the security of files from physical destruction or loss and
from unauthorized access.

7.3.5 Institutions shall demonstrate that program requirements, tuition, and fees are
appropriate for the degree programs they offer.

7.3.6 Institutions shall publish all requirements for degree programs, including courses,
noncredit requirements, and grading and other academic policies.

7.3.7 Student financial aid, when provided, should be distributed according to the

guidelines detailed in “Student Financial Aid” (see Policy Statements, Bulletin, Part 1).

7.3.98 The institution shall have a process for responding to complaints raised by

students in areas related to the accrediting standards of the Commission, and schools shall

maintain a record of such formal student complaints for review by the board.

Student borrowing

7.4.1 Senior administrators and financial aid officers shall review student educational

debt and develop institutional strategies regarding students’ borrowing for theological

education.

7.4.2 Based on estimates of compensation graduates will receive, the school should

provide financial counseling to students so as to minimize borrowing, explore alternative

funding, and provide the fullest possible disclosure of the impact of loan repayment after
graduation.




725

726
727
728

729
730

731
732
733

734

735
736
737
738
739
740
741
742
743
744
745
746

747

748
749
750
751
752
753

754
755
756

COMMISSION ON ACCREDITING

7.45 Placement

7.45.1 In keeping with institutional purpose and ecclesial context, and upon students’
successful completion of their degree programs, schools shall provide appropriate
assistance to persons seeking employment relevant to their degrees.

7.45.2 Theological schools should monitor the placement of graduates in appropriate
positions and review admissions policies in light of trends in placement.

7.45.3 The institution should, in the context of its purpose and constituency, act as an
advocate for students who are members of groups that have been disadvantaged in
employment because of their race, ethnicity, andter gender, and/or disability.

8 Authority and Governance

Governance is based on a bond of trust among boards, administration, faculty, students, and
ecclesial bodies. Each institution should articulate its own theologically informed understanding
of how this bond of trust becomes operational as a form of shared governance. Institutional
stewardship is the responsibility of all, not just the governing board. Good institutional life
requires that all institutional stewards know and carry out their responsibilities effectively as well
as encouraging others to do the same. Governance occurs in a legal context, and its boundaries
are set by formal relationships with ecclesiastical authority, with public authority as expressed in
law and charter, and with private citizens and other legally constituted bodies in the form of
contracts. The governance of a theological school, however, involves more than the legal
relationships and bylaws that define patterns of responsibility and accountability. It is the
structure by which participants in the governance process exercise faithful leadership on behalf
of the purpose of the theological school.

8.1 Authority

8.1.1 Authority is the exercise of rights, responsibilities, and powers accorded to a
theological school by its charter, articles of incorporation and bylaws, and ecclesiastical
and civil authorizations applicable to it, or; by the overall educational institution of which
it is a part. A theological school derives from these mandates the legal and moral
authority to establish educational programs; to confer certificates, diplomas, or degrees;
to provide for personnel and facilities; and to assure institutional quality and integrity.

8.1.2 The structure and scope of the theological school’s authority are based on the
patterns of its relationship to other institutions of higher education or ecclesiastical
bodies. Some theological schools have full authority for all institutional and educational
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operations. Other schools, related to colleges, universities, or clusters of theological
schools, may have limited authority for institutional operations, although they may have
full authority over the educational programs. Still other schools are related to
ecclesiastical bodies in particular ways, and authority is shared by the institution and the
ecclesiastical body. All three kinds of schools have different patterns for the exercise of
authority, and in some schools these patterns may be blended.

8.1.2.1 Schools with full authority shall have a governing board with
responsibilities for maintaining the purpose, viability, vitality, and integrity of the
institution; the achievement of institutional policies; the selection of chief
administrative leadership; and the provision of physical and; fiscal resources; and
personnel human-reseurees. The board is the legally constituted body that is
responsible for managing the assets of the institution in trust.

8.1.2.2 Schools where authority is limited by or derived from their
relationship to a college or university shall identify clearly where the authority for
maintaining the integrity and vitality of the theological school resides and how
that authority is to be exercised in actual practice. Schools within universities or
colleges should have an appropriate advisory board whose roles and
responsibilities are clearly defined in the institution’s official documents.

8.1.2.3 Schools with authority limited by their ecclesiastical relationships shall
develop, in dialogue with their sponsoring church bodies, a formal statement
concerning the operative structure of governance for the institution. This
statement must make clear where the authority for maintaining the integrity and
vitality of the school resides and how that authority is to be exercised in actual
practice. In schools of this type, the authority of the governing board shall be
clearly specified in appropriate ecclesiastical and institutional documents.

8.1.3 Governing boards delegate authority to the faculty and administration to fulfill
their appropriate roles and responsibilities. Such authority shall be established and set
forth in the institution’s official documents and carried out in governing practices.

8.1.4 In multilocation institutions, the assignment of authority and responsibilities
should be clearly defined in the institution’s official documents and equitably
administered.
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Governance

8.2.1 While final authority for an institution is vested in the governing board and
defined by the institution’s official documents, each school shall articulate a structure and
process of governance that appropriately reflects the collegial nature of theological
education. The governance process should identify the school’s constituencies and
publics, recognize the multiple lines of accountability, and balance competing
accountabilities in a manner shaped by the institution’s charter, purpose, and particular
theological and denominational commitments.

8.2.2 Shared governance follows from the collegial nature of theological education.
Unique and overlapping roles and responsibilities of the governing board, faculty,
administrators, students, and other identified delegated authorities should be defined in a
way that allows all partners to exercise their mandated or delegated leadership.
Governance requires a carefully delineated process for the initiation, review, approval,
implementation, and evaluation of governing policies, ensuring that all necessary policies
and procedures are in place. Special attention should be given to policies regarding
freedom of inquiry, board-administrator prerogatives, procedural fairness, sexual
harassment, and discrimination.

8.2.3 The collaborative nature of governance provides for institutional learning and
self-correction, constantly developing the theological school’s knowledge of specific
tasks, and remaining alert to developments in other organizations and institutions.

The roles of the governing board, administration, faculty, and students in
governance processes

8.3.0 The various roles that the board, the administrative leadership, and the faculty
play in the development of policy and the exercise of authority should be clearly
articulated. Because of their different histories and patterns of governance and
administration, the role of the governing board varies from institution to institution; and
the role also varies dependent upon the authority vested in the governing board and upon

the institution’s relationship to other educational and denominational structures.
8.3.1 Governing board

8.3.1.1 The governing board is responsible for the establishment and
maintenance of the institution’s integrity and its freedom from inappropriate

external and internal pressures and from destructive interference or restraints. It
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shall attend to the well-being of the institution by exercising proper fiduciary
responsibility, adequate financial oversight, proper delegation of authority to the
institution’s administrative officers and faculty, engaging outside legal counsel,
ensuring professional and independent audits, using professional investment

advisors as appropriate, and maintaining procedural fairness and freedom of
inquiry.

8.3.1.2  The governing board shall be accountable for the institution’s
adherence to requirements duly established by public authorities and to
accreditation standards established by the Commission and by any other
accrediting or certifying agencies to which the institution is formally related.

8.3.1.3  Members of the governing board shall possess the qualifications
appropriate to the task they will undertake. In accordance with the school’s
purpose and constituencies, the governing board’s membership should reflect
diversity of race, ethnicity, and gender. As fiduciaries, they should commit
themselves loyally to the institution, its purpose, and its overall well-being. They
should lead by affirming the good that is done and by asking thoughtful questions
and challenging problematic situations. New members of the board should be
oriented to their responsibilities and the structures and procedures the board uses
to accomplish its tasks.

8.3.1.4  Subject to the terms of its charter and bylaws, the board chooses the
chief administrative leadership, appoints faculty, confers degrees, enters into
contracts, approves budgets, and manages the assets of the institution. If, in
accordance with an institution’s specific character and traditions, certain of these
powers are reserved to one or more other governing entities, the specific character
of these restrictions shall be made clear.

8.3.1.5 The governing board shall require ongoing institutional planning and
evaluation of outcomes to assure faithful implementation of the school’s purpose,

priorities, and denominational and theological commitments.

8.3.1.6  The governing board shall create and employ adequate structures for
implementing and administering policy, and shall delegate to the school’s chief
administrative leadership authority commensurate with such responsibilities. In
turn, it requires from these officers adequate performance and accountability.
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8.3.1.7 In its actions and processes, the board serves in relationship to a
variety of constituencies, both internal (e.g., administration, faculty, students,
staff) and external (e.g., graduates, denominations, congregations, etc.) and should
seek creative initiatives from all of these constituencies. Individual board
members, who are drawn from various constituencies, shall exercise their
responsibility on the behalf of the institution as a whole.

8.3.1.8  The board shall exercise its authority only as a group. An individual
member, unless authorized by the board, shall not commit the institution’s
resources, nor bind it to any course of action, nor intrude upon the administration
of the institution.

8.3.1.9  The board shall have a conflict of interest policy. Ordinarily, members
should not be engaged in business relationships with the institution, nor should
they derive any material benefit from serving on the board. In the event that
conflicts of interest arise, a board member must recuse himself or herself from
any vote or participation in the board’s decision on that issue.

8.3.1.10  Governing boards should be structured to conduct their work
effectively. Board membership should be large enough to reflect the institution’s
significant constituencies but not so large as to be unwieldy in its decision
making. The frequency of board meetings should be determined by the number
and complexity of the issues the board is called upon to address. An executive
committee of the board may be given the authority to address issues between
meetings of the full board.

8.3.1.11  The board has the responsibility to hold itself accountable for the
overall performance of its duties, and shall evaluate the effectiveness of its own
procedures. It should also seek to educate itself about the issues it faces and about
procedures used by effective governing bodies in carrying out their work. The
board shall evaluate its members on a regular basis.

8.3.1.12 The board shall be responsible for evaluating overall institutional

governance by assessing and monitoring the effectiveness of institutional

governance procedures and structures.
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8.3.2

833

Administration

8.3.2.1 Under the governing board’s clearly stated policies and requisite
authority, the chief administrative leadership is responsible for achieving the
school’s purpose by developing and implementing institutional policies and
administrative structures in collaboration with the governing board, faculty,
students, administrative staff, and other key constituencies.

8.3.2.2 Administrative leaders should implement the institution’s theological
convictions and shared values in the way they manage the school’s financial; and
physical; resources and_personnel human-reseurees, consult and communicate

with constituencies, and ensure fairness in all evaluation and planning activities.

8.3.2.3 Administrative leaders and staff shall include, insofar as possible,
individuals reflecting the institution’s constituencies, taking into account the
desirability of diversity in race, ethnicity, and gender. They should be sufficient in
number and ability to fulfill their responsibilities. They should have adequate
resources and authority appropriate to their responsibilities.

8.3.2.4  The responsibilities and structures of accountability shall be clearly
defined in appropriate documents.

Faculty

8.3.3.1 Within the overall structure of governance of the school, authority
over certain functions shall be delegated to the faculty and structures devised by
which this authority is exercised. Normally, the faculty should provide leadership
in the development of academic policy, oversight of academic and curricular
programs and decisions, establishment of admissions criteria, and
recommendation of candidates for graduation. The faculty should participate in
the processes concerning the appointment, retention, and promotion in rank of
faculty members.

8.3.3.2  Beyond the matters specifically delegated to the faculty, the faculty
should contribute to the overall decision making as determined by the institution’s
structure of governance. Such involvement is particularly important in the
development of the institution’s purpose statement and in institutional evaluation
and planning.
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8.3.4 Students

8.3.4.0 Where students take part in the formal structures of governance, their roles
and responsibilities should be clearly delineated.

Institutional Resources

In order to achieve their purposes, institutions need not only adeguate sufficient personnel

human; but also adequate financial, physical, and institutional data resources. Because of their

theological character, Commission schools give particular attention to personnel human

resetrees and to the quality of the institutional environment in which they function. Good

stewardship requires attention by each institution to the context, local and global, in which it

deploys its resources and a commitment to develop appropriate patterns of cooperation with

other institutions, which may at times lead to the formation of clusters.

9.1

Personnel Human Resourees

9.1.1 The theological school should value and seek to enhance the quality of the human
lives it touches. The human fabric of the institution is enriched by including a wide range
of persons. The institution should devote adequate time and energy to the processes by
which persons are recruited, enabled to participate in the institution, nurtured in their
development, and prepared for their various tasks within the institution.-Humanreseurees

9.1.2 Theological schools should support the quality of community through such means
as policies regarding procedural fairness, discrimination, and sexual harassment.

9.1.3 The theological school shall (a) engage the numbers and the qualities of personnel
humanreseurees needed to implement the programs of the school in keeping with its
purpose; (b) develop appropriate personnel policies and procedures to be approved by the
board and implemented by the administration; (c) ensure that these policies are clear and
adequately published; include reference to job performance evaluation, termination,
sexual harassment or misconduct; and conform to applicable requirements mandated by
federal, state, or provincial jurisdictions; (d) provide for equitable patterns of
compensation; (e) provide clear written job descriptions for all employees members-of
the-staff; and (f) provide appropriate grievance procedures.
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9.2 Financial resources

9.2.0 Because quality education and sound financial policies are intimately related,
theological schools should be governed by the principles of good stewardship in the
planning, development, and use of their financial resources. The financial resources
should support the purpose of the school effectively and efficiently as well as enable it to
achieve its goals. The financial resources of the school should be adequate to support the
programs, personnel (faculty, staff, students), and physical plant/space both in the present
and for the long term. The financial resources should allow the school to anticipate and
respond to external changes in the economic, social, legal, and religious environment.

9.2.1 The financial condition of the school

9.2.1.1 Theological schools should maintain the purchasing power of their
financial assets and the integrity and useful life of their physical facilities. While
year-to-year fluctuations are often unavoidable, schools should maintain
economic equilibrium over three or more years, retain the ability to respond to
financial emergencies and unforeseen circumstances, and show reasonable

expectations of future financial viability and overall institutional improvement.

9.2.1.2 A theological school shall have stable and predictable sources of
revenue such that the current and anticipated total revenues are sufficient to
maintain the educational quality of the institution. Projected increases in revenue,
including gift income, should be realistic. The use of endowment return to fund
expenditures budgets should be prudent and in accordance with applicable law.”

9.2.13 A theological school should normally balance budgeted revenues and
expenditures while employing a prudent endowment spending rate.” ¥ Deficits

* . [13 9 b
A common and customary understanding of a “prudent” use of endowment return is to budget as revenue 5 percent of a three-

year average of the market value of endowment and board-designated quasi-endowment. Member schools should seek legal
counsel regarding law applicable to the use of endowments.

T The term endowment spending rate refers to a common budgeting rule adopted by governing boards. Such a rule limits or
controls the consumption of school’s endowment and return, which for purposes of these standards includes all of a school’s

endowment and board-designated quasi-endowment.
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weaken the institution and therefore should prompt the administration and trustees
to take corrective action. A theological school shall be able to demonstrate that it
has operated without cumulative losses across the last three years. If deficits have
been recorded or are projected, the school shall have a plan to eliminate present
and future deficits that is realistic, understood, and approved by the governing
board. When reducing expenditures, the theological school should be mindful of

its purpose and attend to the quality and scope of the degree programs.

92.14 Endowments (including funds functioning as endowment) are
frequently a major source of revenue for schools. A theological school (or the
larger organization of which it is a part) should adopt a prudent endowment
spending formula that contributes to the purpose of the institution while
enhancing the stability of revenue for the school. A school shall demonstrate
evidence of adequate plans to protect the long-term purchasing power of the
endowment from erosion by inflation. The school (or university, diocese, order, or
other larger organization of which it is a part) shall have formally adopted
statements of investment policies and guidelines that set forth for trustees and
investment managers the conditions governing the granting or withholding of
investment discretion, investment goals of the institution, guidelines for long-term
asset allocation, a description of authorized and prohibited transactions, and
performance measurement criteria. Trustees should review these policies

regularly.

9.2.1.5 The financial condition of theological schools that are units of colleges
or universities is influenced by the financial condition of the related institutions.
These theological schools should enhance the well-being of the larger institution,
while the larger institution should demonstrate appreciation for the special

characteristics of theological schools. The larger institution should provide
adequate financial resources to support the mission and programs of the

theological school.
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9.2.2 Accounting, audit, budget, and control

9.2.2.1 A theological school shall adopt internal accounting and reporting
systems that are generally used in North American higher education. U.S. schools
should follow the principles and procedures for institutional accounting published
by the National Association of College and University Business Officers.
Canadian schools should follow guidelines published by the Canadian
Association of University Business Officers.

9.2.22 The institution shall be audited by an external, independent auditor in
accordance with the generally accepted auditing standards for colleges and
universities (not-for-profit organizations) as published by (for U.S. schools) the
American Institute of Certified Public Accountants or (for Canadian schools) the
Canadian Institute of Chartered Accountants. If an institution is not freestanding,
the larger organization of which it is a part (such as a university or diocese) shall
provide an audit of the consolidated entity. The governing board of a theological
school shall have direct access to the independent auditor and receive the audit.

9.2.2.3 The institution shall obtain from an auditor a management letter and
shall demonstrate that it has appropriately addressed any recommendations
contained in the management letter.

9224 A theological school shall ensure that revenues, expenditures, and
capital projects are budgeted and submitted for review and approval to the
governing board. Budgets should clearly reflect the directions established by the
long-range plans of the school. Budgets should be developed in consultation with
the administrators, staff, and faculty who bear responsibility for managing the
institution’s programs and who approve the disbursements. A theological school

should maintain three-to-five-year financial projections of anticipated revenues,
expenditures, and capital projects

9.2.2.5 A system of budgetary control and reporting shall be maintained,
providing regular and timely reports of revenues and expenditures to those
persons with oversight responsibilities.

9.2.2.6  While a theological school may depend upon an external agency or
group (such as a denomination, diocese, order, foundation, association of
congregations, or other private agency) for financial support, the school’s



1027
1028

1029

1030
1031
1032
1033
1034
1035
1036
1037

1038

1039
1040
1041
1042
1043
1044
1045
1046
1047
1048

1049
1050

1051
1052
1053
1054
1055
1056
1057

COMMISSION ON ACCREDITING

governing board should retain appropriate autonomy in budget allocations and the
development of financial policies.

9.2.3 Business management

9.2.3.0 The institution’s management responsibilities and organization of business affairs
should be clearly defined, with specific assignment of responsibilities appropriately set
forth. The financial management and organization as well as the system of reporting shall
ensure the integrity of financial records, create appropriate control mechanisms, and
provide the governing board, chief administrative leaders, and appropriate others with the
information and reports needed for sound decision making. Schools should ensure that

personnel responsible for fiscal and budgetary processes are qualified by education and

experience for their responsibilities.

9.2.4 Institutional development and advancement

9.2.4.1 An institutional advancement program is essential to developing
financial resources. The advancement program should be planned, organized, and
implemented in ways congruent with the principles of the school. It should
include annual giving, capital giving, and planned giving, and should be
conducted in patterns consistent with relationships and agreements with the
school’s supporting constituencies. Essential to the success of the institutional
advancement program are the role played by the chief administrative leader in
fundraising, the leadership and participation of the governing board, graduates’
participation, and involvement of faculty, staff, and volunteers. Advancement
efforts shall be evaluated on a regular basis.

9.242 The intention of donors with regard to the use of their gifts shall be
respected. The school should also recognize donors and volunteers appropriately.

9.2.4.3  When auxiliary organizations, such as foundations, have been
established using the name and/or reputation of the institution, the school
sheuldshall be able to demonstrate that-these-erganizations-suppertinstitational

& - the auxiliary
organizations are regularly audited by an independent accountant, and that the

governing relationship between the school and auxiliary organization is clearly

articulated.
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9.3

Physical resources

9.3.1

grounds. A theological school shall demonstrate that the physical resources it uses are

The physical resources include space and equipment as well as buildings and

adequate and appropriate for its purpose and programs, and that adequate funds for

maintenance-and-eapital renewal-are-budgeted-—maintaining, sustaining, and renewing
capital assets are included in budget planning.

9.3.2 Institutions shall make appropriate efforts to ensure that physical resources are
safe, accessible, and free of known hazards. Insofar as possible, facilities should be used
in ways that respect the natural environment.

9.3.3 Faculty and staff members should have space that is adequate for the pursuit of
their individual work as well as for meeting with students. Physical resources should
enhance community interaction among faculty, staff, and students, and should be
sufficiently flexible to meet the potentially changing demands faced by the school.

9.3.4 The school should determine the rationale for its policies and practices with
regard to student housing, and this rationale should be expressed in a clearly worded
statement. Arrangements for student housing should reflect good stewardship of the
financial and educational resources of the institution.

9.3.5 Facilities shall be maintained as appropriate so as to avoid problems of deferred
maintenance. The institution should maintain a plan that provides a timetable for work
and identifies needed financial resources.

9.3.6 When physical resources other than those owned by the institution are used by the
school, written agreements should clearly state the conditions governing their use and
ensure usage over a sufficient period of time.

Institutional Pata information technology resources

9.4.1
programs, the school shall maintain adequate personnel human;and financial; and

To the extent that a theological school uses technology to deliver its educational

technological resources to sustain its technology infrastructure.

9.4.28 For planning and evaluation, the school shall create and use various kinds of
institutional data and information technology to determine the extent to which the

institution is attaining its academic and institutional purposes and objectives. The-school

howld-providefor-the finanetal-costs-of developineand-maintatnine this-fermatien— 1o
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the extent possible, it should use the most effective current technologies for creating,
storing, and transmitting this information within the institution, and it should share
appropriate information thus generated among institutions and organizations. The kinds
of information and the means by which that information is gathered, stored, retrieved, and
analyzed should be appropriate to the size and complexity of the institution.

Institutional environment

9.5.1 The internal institutional environment makes it possible for the institution to
maximize the various strengths of its haman;personnel and financial, physical, and
information resources in pursuing its stated goals. An institution’s environment affects its
resiliency and its ability to perform under duress. Accreditation evaluation will take into
account the ways in which an institution uses its various resources in support of its
institutional purpose.

9.5.2 The quality of institutional environment is cultivated and enhanced by promoting
effective patterns of leadership and management, by providing effective exchange of
information, and by ensuring that mechanisms are in place to address conflict.

Cooperative use of resources

9.6.1 The theological school should secure access to the resources it needs to fulfill its
purpose, administer and allocate these resources wisely and effectively, and be attentive
to opportunities for cooperation and sharing of resources with other institutions. Such
sharing involves both drawing upon the resources of other institutions and contributing
resources to other institutions.

9.6.2 Access to the required resources may be achieved either through ownership or
through carefully formulated relationships with other schools or institutions. These
relationships may include, for instance, cross-appointments of faculty, cross-registration
of students, joint and dual degree programs, rental of facilities, and shared access to

information required by administrators, faculty, and students in the pursuit of their tasks.
Whatever their reason or scope, collaborative arrangements should be carefully designed
with sufficient legal safeguards, adequate public disclosure, and provisions for review,

and with a clear rationale for involvement in such arrangements.
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9.7

Clusters

9.7.1 Clusters are formed when a number of schools find that they can best operate by
sharing resources in a more integral and systematic way and by establishing structures to
manage their cooperative relationships.

9.7.2 The term cluster is meant to be descriptive rather than prescriptive. A variety of
terms can denote these types of arrangements and a variety of approaches can make them
work effectively. Schools should be creative and flexible as they seek to be good
stewards of their resources. However devised, cluster arrangements should have clear

structural components and effective patterns of operation.
9.7.3 Structural components

9.7.3.1 The core membership of a cluster comprises schools holding
accredited membership within the Commission, but clusters may include
candidate members of the Commission and associate members of ATS, as well as
other schools and agencies with compatible purposes.

9.7.3.2  Each cluster shall develop a clear definition of purpose and objectives
that should be fully understood by the participating schools and their supporting
constituencies and based on a realistic assessment that encompasses constituent
needs, access of member institutions to one another, available resources, and
degree programs offered by the cluster directly or enabled by it.

9.7.3.3 The structure of each cluster shall be appropriate to its purpose and
objectives, providing proper balance between the legitimate autonomy of its
member institutions and their mutual accountability in terms of their common
purposes. An effective cluster arrangement frees students, faculty, and institutions
to operate more effectively and creatively. The cluster shall have a clearly defined
governance structure that has authority commensurate with responsibility. The
governance should enable the cluster to set policies, secure financial support,

select administrative officers, and provide other personnel functions.

9.7.3.4  The cluster shall be able to demonstrate financial support from various
sources sufficient for the continuity of its functions and for the security of the
faculty and staff it appoints, and should engage in appropriate financial planning.

9.7.3.5 These structures and resources shall be regularly evaluated and
appropriately adjusted.
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1150 9.7.4 Effectiveness

1151 9.7.4.1 Evidence of effective operation may include reciprocal flow of

1152 students, faculty, and information among the member institutions of a cluster,
1153 coordinated schedules and calendars, cross-registration, and common policies in
1154 areas such as tuition and student services. Requirements, especially in academic
1155 and graduate programs, are determined in such a way as to invite the sharing of
1156 resources. Duplication is avoided wherever possible.

1157 9.7.42  If a school meets the accreditation standards of the Commission only
1158 by virtue of affiliation with a cluster, this fact shall be formally specified in its
1159 grant of accreditation by the board.

1160 | 9.8 Instructional technology resources

1161 | Institutions using instructional technology to enhance face-to-face courses and/or provide online-
1162 | only courses shall be intentional in addressing matters of coherence between educational values
1163 | and choice of media, recognizing that the learning goals of graduate education should guide the

1164 | choice of digital resources, that teaching and learning maintains its focus on the formation and
1165 | knowledge of religious leaders, and that the school is utilizing its resources in ways that most

1166 | effectively accomplish its purpose. They should also establish policies regarding the appropriate
1167 | training for and use of these resources.

1168 9.8.1 Students should be adequately informed regarding the necessary skills and

1169 mastery of technology to participate fully in the programs to which they are admitted.
1170 Institutions are encouraged to provide opportunities for students to gain these skills as
1171 part of their program of study.

1172 9.8.2 Sufficient technical support services should ensure that faculty are freed to focus
1173 upon their central tasks of teaching and facilitating learning. Support services should
1174 create systems for faculty development and assistance to ensure consistent, effective, and
1175 timely support.

1176 9.8.2.1 Timely technological support services should include (1) staff with a
1177 sufficiently high level of technical skills to ensure student facility in handling
1178 software and the technological aspects of course offerings and (2) the systemic
1179 evaluation and upgrading of technological resources and services consistent with
1180 the learning goals of theological scholarship.
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9.8.2.2 A technological and support services program should include

technological training and should ensure adequate support services personnel for

faculty and students.

9.8.3 Institutions shall develop and implement ongoing evaluation procedures for the

use of instructional technology that involve appropriate groups of people in the

evaluation process.
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