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Motion to Approve New Commission Documents
MOTION: Based on the work of the Redevelopment Task Force since June 2018 that sought, received, and
assimilated extraordinarily broad input from the membership, the Board of Commissioners unanimously
recommends to the Commission membership approval of the “final version” of the following documents
during the 24-25 June 2020 Biennial Meeting: new Standards of Accreditation, the policies in new Policies
and Procedures, and corollary changes to revised Commission Bylaws—all effective July 1, 2020 (per Boardapproved Grandfathering Procedures).

This motion is the culmination of a two-year process begun in June 2018 when the membership voted
unanimously “to authorize the Board of Commissioners to undertake a comprehensive redevelopment
of the Standards of Accreditation and the Policies and Procedures expeditiously and with a substantial
participation process.” The following paragraphs summarize that participation process over the last two
years: the first year of researching and listening and the second year of writing and revising.
First Year of Researching and Listening: During 2018-2019, the task force reviewed the results of the
ATS Educational Models and Practices Project begun in 2015. That four-year research project engaged
more than 90% of the membership and resulted in hundreds of pages of reports. To supplement those
reports, the task force authorized a dozen working groups involving about 100 ATS members to research
twelve key redevelopment issues: accreditation processes, Canadian concerns, degree programs,
denominational matters, diversity, faculty, formation, global engagement, governance, institutional
structures, libraries and technology, and planning and evaluation. Their research resulted in numerous
recommendations that the task force reviewed in the spring of 2019.
Throughout the first year, the task force also engaged more than 600 ATS participants from nearly 200
member schools through fifty focus groups, two surveys, countless emails, and all ATS leadership events.
The focus groups involved presidents, deans, faculty, librarians, financial and development officers,
student services personnel, field educators, assessment directors, DMin educators, Canadian leaders,
denominational leaders, leaders of color, and scores of students at a dozen different ATS schools.
The first year of this process resulted in more than a thousand member comments that were analyzed
and coded by two external consultants in late spring 2019. The top three themes emerging from these
comments focused on educational quality, accreditation clarity/simplicity, and contextualized flexibility.
Second Year of Writing and Revising: During the summer and fall of 2019, the task force used the
membership input from the first year to write multiple internal drafts that were vetted with various
constituents. From those internal drafts, the task force developed the first of two public drafts, released
by the Board of Commissioners in early December 2019. Those first public drafts garnered some 120
comments, which informed the second public drafts, released by the Board in mid-February 2020.
In late February and early March, the task force hosted six regional meetings and two webinars to hear
membership feedback on the second public drafts. The six meetings in Philadelphia, Toronto, Chicago,
Dallas, Los Angeles, and Seattle were attended by about 150 people from nearly 90 ATS schools. The two
webinars involved about 200 participants from more than 130 ATS schools. Additional input came from
another 150 people through emails, surveys, posts in Engage ATS, and sessions at major ATS events.
In late March and early April 2020, the task force and Board met online several times to review more
than 400 comments received on the second public drafts. The documents now being recommended
unanimously by the Board for membership approval reflect scores of revisions from those 400 plus
member comments. Key revisions are summarized on the first page of the annotated version of each
document, and all revisions are shown in red font in those annotated versions (found on redevelopment
webpage). For more information on the redevelopment process, see here and the list of progress
articles published in ATS Colloquy Online since 2018.

Cover Letter by Sarah Drummond, Chair
Redevelopment Task Force

April 20, 2020
Dear Colleagues,
It is my honor to greet you on behalf of the Redevelopment Task Force (RTF) of The Commission on
Accrediting of The Association of Theological Schools (ATS). This group of 19, including representatives
both from member schools and from ATS staff, has worked for two years to create the documents here
for your review.
In the summer 2019 issue of Colloquy, Tom Tanner, ATS Director of Accreditation and staff liaison to the
RTF, wrote an article about the beauty of simplicity. In the article, he quoted Oliver Wendell Holmes, Jr.
as having written, “For the simplicity on the other side of complexity… I would give you anything I have.”
Tom shared in that article that the ATS membership cried out for standards that are simple, but not vague;
brief, but comprehensive. The word that he employed is one heard often in fashion when describing
understated beauty: elegance.
You are about to review a set of standards and policies that are shorter than their predecessor versions.
May the significance of that change not be lost on you, for these documents represent elegant simplicity
on the other side of complexity, that complexity having been navigated by the RTF with the help of your
input, feedback, and guidance.
As a member of the ATS Board of Commissioners for six enriching and delightful years, I have had to
describe the work in which the Board is engaged to family, friends, and colleagues. Most have not known
what accreditation is, even though they rely on professionals—teachers, doctors, lawyers—in their daily
lives. When I explain why professional schools need to be accredited, they understand immediately. They
tacitly trust professionals, and thus they similarly trust professional schools.
One could make the argument that trust in professionals and their schools in North America is at an alltime low, but professions are simply too young for us to make such a sweeping claim. I serve the oldest
graduate professional school of any kind in the US, and we are a spry 213 years old. Medical schools were
a relatively new concept in the early 20th century, when ATS was beginning already to take shape. In his
history of theological education, tracing the origin of education for Christian discipleship back to the
church’s earliest days, Justo Gonzales makes a persuasive argument that professional ministry is a
downright newfangled phenomenon. Its future is as bright as it is unclear.
The documents you are about to read provide simple, structural guideposts demarcating that which
theological schools must embody so that they may provide excellent and appropriate theological
education to the constituents they purport to serve. These standards and policies lay out expectations
that schools will articulate their purposes, demonstrate how they are living into those purposes, sustain
their missions, and communicate transparently about their effectiveness with themselves and the public.

You will notice that there are few prescribed practices in these pages, yet dozens of lofty principles. The
level of abstraction should signal to you the trust of your peers: they know you want to do good, do good
well, and tell the truth. They want that for you as well. The new standards are simpler, but they ask much
more of us: we must interpret and articulate that which might now be codified only in institutional and
muscle memory.
The work of being simple is actually very hard, but only on this side of complexity. It is my hope and prayer
that you will grapple with these new standards and find your way to the other, elegant side of complexity
in your own settings. The RTF grappled mightily, always keeping your hopes and best interest in mind. The
next step belongs to you.
Yours truly,

Sarah B. Drummond
Chair, Redevelopment Task Force
Dean, Andover Newton Seminary at Yale Divinity School
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Preamble to Standards of Accreditation
Standards and Accreditation
Accreditation is about quality assurance for various publics and ongoing improvement for theological
schools, especially regarding student learning and formation. It is a voluntary process through which
schools mutually assure one another’s educational quality with an eye toward ongoing improvement,
based on standards. Through self-review, a school has regular opportunities to reflect intentionally on
its distinctive strengths and its areas of desired growth in light of its unique mission and distinct context
and in light of the standards. Self-review then supports the school’s efforts in planning, evaluation, and
imagination. Through peer review, an accredited school is endorsed by its peers as one of quality and
integrity, which affirms the school’s value to society, as well as its trustworthiness.
Within the context of graduate theological education, accreditation is an ongoing way to live into the
intersections of faith and learning. It involves giving close attention to the histories that ground us and
the visions of the future that draw us forward. It is grounded in care for people, communities, and
schools, now and in the future. It emphasizes stewardship and responsibility, while also holding space
for grace and interdependence. It acknowledges the centrality of the unique mission of each individual
school, while also recognizing that there is more that brings us together than separates us. Accreditation
helps schools improve—not simply for their own sake, but primarily for the benefit of others, including
the religious communities and other constituencies who serve and are served by their students. For all
these reasons, accreditation is a deeply theological act with a focus on students, especially on student
learning and formation.
Standards and Membership Priorities
Since 1936, the ATS Commission on Accrediting has maintained standards for its member schools,
developed and approved by the membership—always with a focus on how those standards can help
member schools improve in educational quality for the sake of their students. The current standards,
approved in 2020, are based on the following membership priorities:
A. The standards seek in all ways to embody the ATS mission: “to promote the improvement and
enhancement of theological schools to the benefit of communities of faith and the broader public”
and the ATS Commission purpose: “to contribute to the enhancement and improvement of
theological education through the accreditation of schools.”
B. The standards recognize and respect member schools’ unique missions and distinctive theological
commitments, while upholding common understandings and aspirations that draw us together as a
community amidst our diversity.
C. The standards are based on a bond of trust between member schools and peer reviewers, including
the ATS Board of Commissioners and the ATS staff. Integrity and transparency, along with reliable
evidence and professional judgment, are crucial to the accreditation process.
D. The standards ensure through evidence (qualitative and quantitative) that schools are effectively
accomplishing their educational missions and continually seeking to improve in the achievement of
those missions.
E. The standards focus primarily on the quality of graduate theological education, attending to how
well student learning and formation is achieved, however and wherever students are engaged.
F. The standards focus on the health of both schools and the individual degree programs they offer.
ii
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G. The standards seek to simplify the task of accreditation in ways that support member schools and
their publics, including students and the communities they seek to serve, with an emphasis on
accountability, creativity, flexibility, and sustainability.
Standards and Their Purposes
These standards emphasize a return to first principles: why does the school exist and in what ways does
it contribute to the betterment of faith communities and society. They articulate the shared
understandings and accrued wisdom of the ATS membership over many decades, while also attending to
the diversity and variety of our schools today. As such, the standards reflect agreed-upon educational
principles that help each member school better achieve its distinctive mission in light of its particular
context. They assure the public of each school’s educational quality—based on the professional
judgment of peer and public members. They also foster flexibility and innovation. In all these ways,
these standards help schools embody their missions, grow in light of their missions, and be transparent
about their missions.
These standards are designed to be used in the following ways: (1) by a school in a self-study process to
evaluate how well it meets the standards, culminating in a self-study report; (2) by a group of peer
evaluators who review the self-study report and visit the school to verify how well it meets the
standards, culminating in an evaluation committee report; and (3) by a representative and publicly
recognized accrediting body of peers and public members (called commissioners) who review the
school’s self-study report and the evaluation committee’s report in light of the standards, culminating in
a decision to grant or renew (or not) the school’s accreditation for a specified period of time, with any
specified conditions. Standards are also used by a school seeking approval for a substantive change
outside of its current accreditation scope (e.g., initiating a degree at a new level) and by commissioners
in determining whether to approve any such change. Beyond all these formal outcomes, these standards
also attempt to describe graduate theological education in ways that serve our schools and students
now and help them grow into the future.
Standards and Their Interpretation
These standards articulate principles of quality for graduate theological education that all schools meet
in various ways. “Principles of quality” means these statements focus on principles that the membership
collectively views as characteristic of quality. “For graduate theological education” means these
standards focus on quality for graduate schools of theology, not the entire enterprise of theological
education. “That all schools meet” means these are standards, not suggestions, and all schools are held
accountable to them. “In various ways” means each school has flexibility in how it meets them, which
reflects a clear commitment in these standards to contextualized accountability. “In various ways” also
means that every school can find room for improvement, which reflects their “aspirational” nature.
These standards are founded upon and framed by ten educational principles listed in the Self-Study
Handbook.
Because these standards focus on principles, they do not assume one particular type or structure of
school to be “the norm.” For example, previous versions of the Commission standards assumed that
most schools were freestanding, and that any other type of school must then explain how it differed
from that norm. These standards attend to the reality that a majority of member schools are in
significant relationships with other partners, whether a university/college, a denomination/ecclesial
body, another ATS school, a consortium of schools, or some other model. At times, the term “embedded
school” is used in these standards to highlight issues that might be particularly significant to schools that
iii
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are organized around such partnerships. However, these standards do not have a separate set or subset
of standards for embedded schools; instead, all schools are held accountable to all standards—within
the context described in these standards.
These standards are all stated as simple declarative sentences (e.g., “planning focuses on…”), rather
than as “shall” or “should” or “must” statements. They are also stated in ways that allow for a range of
responses (not a simple “meets/doesn’t meet”) and in ways that reflect the “highest (not lowest)
common denominator.” They frequently use words like “appropriate” and “in ways consistent with the
school’s mission.” That is intentional, to underscore that written standards must be interpreted—first by
the school in its context, next by a group of peer evaluators with their professional judgment, and finally
by a Board of Commissioners who are elected by and act on behalf of the membership. The importance
of interpretation does not mean that these standards can mean whatever a school or an evaluation
committee or the Board wants them to mean. The structure and style of these standards speak to that
issue in three important ways:
(1) Each standard has an opening paragraph that provides a clear and concise summary of that
standard and introduces essential elements of that standard.
(2) Each summary standard is followed by a series of numbered statements, all of which are
considered part of that standard, that clarify and amplify that standard’s essential elements.
(3) The numbered statements [in the annotated version] are followed by Self-Study Ideas (in
shaded boxes) that are meant to give schools ideas about how they might engage the standards
in their self-study reports. These ideas mostly use the word “might” to indicate that these are
not the only ways schools can demonstrate that they meet the standards—which they must do
in some way—nor are these necessarily the best ways for all schools. Some ideas use the word
“should” to describe common expectations that derive directly from the standards or that
address specific Commission requirements. Seven ideas use the word “must” to highlight
regulatory requirements for Title IV schools—summarized in 1.6 (see 3.2, 3.11, 3.12, 7.5, 7.9,
7.11, and 10.7; see Appendix in Self-Study Handbook). Schools, however, should focus on the
standards, not the ideas nor nuances between “might” or “should.” The ideas are mostly
optional and to be used only if they are helpful. In no sense are the ideas to be viewed as
subsidiary standards, which they are not. The Board and evaluation committees will review
schools on the basis of the Standards and Policies, not the ideas.
[NOTE: The Board has developed a new Self-Study Handbook that provides further information
about the self-study process, including how schools that are dually accredited can use evidence
for both agencies and how self-study reports (up to one-half shorter than now) can be
streamlined in ways appropriate to each school’s context and resources.]
Finally, the standards are written to be read holistically, with other standards often providing broader
context or more specific nuance to a particular standard. An issue raised in one standard may be raised
in other standards with additional perspectives. For example, mission is introduced in Standard 1 but is
raised again in every other standard, emphasizing the centrality of that issue. For another example,
diversity is raised initially in Standard 1.5 from a broad perspective but is raised in several other
standards (e.g., Standard 7.3 on students and Standard 8.2 on faculty) with more specific emphases.
Standards are best interpreted in light of all the standards as a whole.
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Standards of Accreditation
Standard 1. Mission and Integrity
1. Mission and Integrity: Theological schools are communities of faith and learning guided by
theological missions that are achieved with institutional integrity. Schools have missions appropriate to
graduate theological education and to their own contexts. Missions are clearly and publicly stated,
widely accepted, broadly used, regularly reviewed, and changed as needed. In achieving their missions,
schools conduct their activities with institutional integrity, especially in areas related to human
interactions, diversity, legal obligations, and Commission responsibilities.
Mission
1.1 The school’s mission is appropriate to the purposes and values of graduate theological education
and to its own context and constituencies. The mission is clearly and publicly stated and articulates the
school’s primary purpose(s), institutional identity, and key constituencies served. However expressed,
student learning and formation are central to the school’s mission.
1.2 The school’s mission is widely accepted by key constituencies—internal and external—and is used
broadly by the school to guide its institutional and educational activities, including planning, evaluation,
resource allocation, and decision-making.
1.3 The school’s mission statement is regularly reviewed by the appropriate governing body and other
key leaders to ensure that it continues to reflect the school’s current realities and future hopes.
Integrity
1.4 The school acts with integrity in its interactions with internal constituents (faculty, staff, students,
and others) and external constituents (including the broader public). The school’s integrity is grounded in
its identity and theological commitments; is demonstrated through policies and practices that highlight
fairness, honesty, and accountability; and is manifested in a healthy institutional environment with
effective patterns of leadership, transparency, and communications. Institutional integrity also includes
how the school attends to global awareness and engagement within the context of its mission,
theological commitments, and resources.
1.5 The school acts with integrity by valuing, defining, and demonstrating diversity within the context of
its mission, history, constituency, and theological commitments. The school has a publicly available
stance on diversity that describes its understanding of and commitment to this membership-wide
shared value, and the school uses that stance to enhance its diversity.
1.6 The school acts with integrity by following all applicable laws and regulations, beginning with
documents that demonstrate its authority to operate and confer degrees wherever it does so. Any
school that participates in US federal student aid programs meets all governmental regulations for those
programs.
1.7 The school acts with integrity in its Commission membership responsibilities by following all
applicable Standards and Policies and Procedures and by responding accurately and punctually to
accreditation-related requests from the Board of Commissioners.

1
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Standard 2. Planning and Evaluation
2. Planning and Evaluation: Theological schools are communities of faith and learning guided by
institutional visions that inform thoughtful planning grounded in ongoing evaluation. Planning is a
mission-guided and broad-based process that focuses on strategic priorities in light of current realities,
resulting in a plan that is appropriately resourced, actively implemented, regularly reviewed, and
periodically updated. Evaluation is a simple, systematic, and sustained process that helps schools
understand how well they are achieving their missions and then helps schools use that information to
better achieve their missions, especially regarding student learning and formation.
Planning
2.1 Planning is a mission-guided process that seeks appropriate ways to better achieve the school’s
purpose(s) amidst changing circumstances. It is a broad-based process that engages appropriate
constituencies to develop a plan that is widely owned.
2.2 Planning focuses on priorities that are most strategic for achieving the school’s mission and vision
and that recognize both the school’s current realities and future possibilities.
2.3 Planning results in a written plan that articulates the school’s strategic priorities in ways that clarify
how each priority will be achieved, including appropriate human, financial, physical, and technological
resources needed for that priority.
2.4 The school’s plan is actively implemented, regularly evaluated, and revised as needed, attending not
only to individual priorities but also to the plan’s overall ability to help the school advance its mission.
Evaluation
2.5 Evaluation is a process that engages appropriate constituencies to discern how well the various
aspects of the school’s mission are being achieved and how its educational and institutional outcomes
could be maintained if met or improved if not met. Evaluation attends to all functions, personnel, and
programs of the school. Evaluation also informs the school’s planning and budgeting processes.
2.6 Evaluation is a simple, systematic, and sustained process that (a) identifies key educational and
institutional outcomes (including learning outcomes for each degree program); (b) systematically and
regularly gathers evidence related to each outcome (with a mixture of direct and indirect measures and
quantitative and qualitative data); (c) engages appropriate stakeholders (especially faculty for
educational outcomes) on a sustained basis to analyze and reflect upon how well the evidence indicates
that each educational and institutional outcome is being achieved; and (d) uses those analyses and
reflections for educational and institutional improvement.
2.7 Evaluation is formalized in one or more brief, cogently written plans that identify the parties
responsible for evaluation and include a list of artifacts or instruments used to measure each outcome, a
timeline that indicates how those artifacts or instruments are used, and clear benchmarks for evaluating
success. Evaluation plans also indicate how often and by whom the evaluation plan is updated.
2.8 Evaluation is concerned with both educational quality and institutional effectiveness, though the
primary focus for any theological school is on students—how well they are learning and how that
learning helps them achieve appropriate personal and vocational goals. In the interests of public
transparency, the school publishes a statement of educational effectiveness, giving evidence of
educational quality by documenting appropriate areas of student achievement for each degree program
(e.g., student learning outcomes data, graduation and placement rates, student satisfaction survey
results) and by regularly updating that evidence with current information.
2
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Standard 3. Student Learning and Formation
3. Student Learning and Formation: Theological schools are communities of faith and learning centered
on student learning and formation. Consistent with their missions and religious identities, theological
schools give appropriate attention to the intellectual, human, spiritual, and vocational dimensions of
student learning and formation. Schools pursue those dimensions with attention to academic rigor,
intercultural competency, global awareness and engagement, and lifelong learning. Schools support
student learning and formation through appropriate educational modalities and policies.
Components of Student Learning and Formation
3.1 The school gives attention to the intellectual, human, spiritual, and vocational dimensions of student
learning and formation in its institutional goals and its curricular and co-curricular offerings in ways that
are consistent with the school’s mission and religious identity.
3.2 The school demonstrates academic rigor in student learning and formation, with qualified
instructors, scholarly research and resources, and graduate-level expectations appropriate to each
degree it offers.
3.3 The school demonstrates intercultural competency in student learning and formation by helping
students understand, respect, engage, and learn from diverse communities and multicultural
perspectives, inside and outside the classroom.
3.4 The school demonstrates global awareness and engagement in student learning and formation by
helping students respect, engage, and learn from global perspectives and sources, understand the global
connectedness and mutuality of theological education, and increase their capacities for service and
learning in globally interconnected contexts.
3.5 The school demonstrates an understanding of learning and formation as lifetime pursuits by helping
students develop motivations, skills, and practices for lifelong learning.
Educational Modalities Supporting Student Learning and Formation
3.6 The school demonstrates sound pedagogy in student learning and formation, utilizing effective
instructional designs and employing educational modalities that (a) are appropriate to its mission and
capacities, (b) meet all applicable Standards and Policies and Procedures, and (c) help students achieve
the learning outcomes for a given degree.
3.7 The school demonstrates an intentionally collaborative approach to student learning and formation
by developing a cohesive and holistic curriculum, regardless of modality, that involves faculty and, as
appropriate to the school’s context and degree programs, librarians, student services personnel, field
educators, and others—both in designing and in evaluating the curriculum.
3.8 The school demonstrates that instructors and students have appropriate training and resources to
engage well in each modality that it utilizes and that all necessary physical or technological resources are
readily accessible, equitably available, adequately staffed, and appropriately maintained.
3.9 The school demonstrates, in all courses leading to a degree, regular and substantive interaction
between qualified instructors and students and among students, regardless of modality. Such
interaction includes the following components: (a) instructors are appropriately qualified; (b) instructors
3
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initiate substantive, course-related interactions with students, including evaluating student work; and
(c) those interactions occur on a regular basis between instructors and students, as well as among
students, in a sufficiently viable community of learning. The school may offer individualized instruction,
such as independent studies or individualized field education, provided it meets the first two
components and is limited to meeting appropriate student needs or particular degree program
requirements, but not an entire degree (Policies and Procedures, IV.F, prohibits correspondence
education).
3.10 Any school considering any other educational modality that does not address all three components
described in Standard 3.9, including any modality not based on courses, is required to petition for
approval of an experiment (see Policies and Procedures, IV.G).
Educational Policies Supporting Student Learning and Formation
3.11 The school states publicly, follows consistently, and reviews regularly various policies for its degree
programs, including tuition and fee charges, refund and withdrawal policies, grading policies, grade
appeal policies, degree program requirements, graduation requirements, and whether any of the
requirements for a degree program are to be completed within a specified number of years.
3.12 The school has and follows a public transfer of credit policy that clearly identifies the criteria by
which it evaluates transfer credits from other graduate schools and the maximum amount of transfer
credits it accepts for its degree programs, which may not exceed two-thirds of the program’s total
credits.
3.13 Any school with reduced-credit options for master’s degrees (through some form of advanced
standing, shared credits, or combined undergraduate/graduate degrees) has clearly stated policies with
appropriate criteria for doing so in ways that ensure the integrity and learning outcomes of the degree
program. Advanced standing may not exceed one-third of the degree being sought; shared credits
between degrees may not exceed two-thirds of the degree receiving those credits; and combined
undergraduate/graduate degrees may generally not count undergraduate credits as graduate credits. A
school utilizing any combination of these reduced-credit options requires that at least one-third of any
degree it grants be from credits earned at that school in that degree (see Guidelines for Reduced-Credit
Master’s Degrees; this standard does not prohibit schools from offering a one-year academic MA degree
for students with extensive undergraduate studies in religion or related areas, per pre-2020 Standards).
3.14 The school has and follows clearly stated policies regarding the ethical and appropriate use of
technology and research resources, including appropriate guidelines for research with human
participants that meet all applicable laws and regulations.
Educational Policies for Non-Degree Programs
3.15 The school may offer non-degree programs (e.g., certificates) without credit for personal
enrichment or with graduate credit for potential use in a graduate degree program, though the
Commission approves and records only graduate degrees. If non-degree programs are offered for
graduate credit, the school admits students with an accredited baccalaureate degree or its educational
equivalent. The school may admit other students if it documents through rigorous means that those
students are prepared to do graduate-level work.

4
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Standard 4. Master’s Degrees
4. Master’s Degree Programs: Theological schools are communities of faith and learning offering
master’s degrees that are appropriate to their missions, constituencies, and capacities and that meet all
applicable degree program requirements. Master’s degrees have clearly stated student learning
outcomes that are regularly evaluated, with the results used to improve student learning and formation.
Master of Divinity
4.1 The Master of Divinity degree prepares people for religious leadership or service in congregations
and other settings, as well as for advanced degrees. This degree requires a minimum of 72 semester
credits or equivalent units.
4.2 The Master of Divinity (abbreviated as MDiv) is the standard nomenclature for this degree. The
school may offer this degree with specializations or tracks and use those names in official publications,
but the Commission recognizes and records this degree only as Master of Divinity. Any school using a
different nomenclature for historical or theological reasons has Commission approval.
4.3 The Master of Divinity degree is broadly and deeply attentive to the intellectual, human, spiritual,
and vocational dimensions of student learning and formation in ways consistent with the school’s
mission and theological commitments. The degree has clearly articulated learning outcomes that
address each of the following four areas, though the school may use different terms for these areas: (a)
religious heritage, including understanding of scripture, the theological traditions and history of the
school’s faith community, and the broader heritage of other relevant religious traditions; (b) cultural
context, including attention to cultural and social issues, to global awareness and engagement, and to
the multifaith and multicultural nature of the societies in which students may serve; (c) personal and
spiritual formation, including development in personal faith, professional ethics, emotional maturity,
moral integrity, and spirituality; and (d) religious and public leadership, including cultivating capacities
for leading in ecclesial or denominational and public contexts and reflecting on leadership practices.
4.4 The Master of Divinity degree requires supervised practical experiences (e.g., practicum or
internship) in areas related to the student’s vocational calling in order to achieve the learning outcomes
of the degree program. These experiences are in settings that are appropriately chosen, well suited to
the experience needed, and of sufficient duration. These experiences are also supervised by those who
are appropriately qualified, professionally developed, and regularly evaluated.
4.5 The Master of Divinity degree program as a whole and each of its specific student learning outcomes
are regularly evaluated, with the results discussed by faculty and used to improve student learning and
formation.
Master of Arts
4.6 The Master of Arts degree prepares people in one of three ways: (a) primarily academically for
graduate study of one or more theologically related disciplines, including personal enrichment; (b)
primarily professionally for some form of religious leadership or other kinds of service; or (c) both
academically and professionally with each receiving similar attention. Each Master of Arts degree
offered by a school has a clear purpose statement that indicates which of these ways is primary. The
degree requires a minimum of 36 semester credits or equivalent units.
5

FINAL VERSION OF NEW STANDARDS OF ACCREDITATION RECOMMENDED FOR APPROVAL
4.7 The Master of Arts degree has various nomenclatures, depending on its purpose and on certain
provincial, state, or ecclesial or denominational regulations. The most common nomenclature is Master
of Arts (abbreviated as MA), but the school may choose other appropriate nomenclatures that suit the
degree’s purpose and setting. Other common names for this degree are Master of Theological Studies
(MTS), Master of Arts in Religion (MAR), Master of Religious Education (MRE), Master of Church Music
(MCM), Master of [specialization], Master of Arts in [specialization], and Master of Arts [(specialization)].
The school may use any appropriate nomenclature, but it may not change that nomenclature without
notifying the Commission (see Policies and Procedures, IV.D.1) so an accurate record of all approved
degrees can be maintained.
4.8 The Master of Arts degree has clearly articulated student learning outcomes that are appropriate to
a graduate theological degree (including any specializations in that degree) and are consistent with the
school’s mission and resources. A degree that is primarily academically oriented typically has some form
of capstone research project (e.g., thesis or extended research paper), while one that is primarily
professionally oriented typically has some form of supervised practical experience that meets the
requirements in Standard 4.4. Master’s degrees that are oriented both professionally and academically
have appropriate options (e.g., practicum, thesis, or other).
4.9 The Master of Arts degree program as a whole and each of its specific student learning outcomes
are regularly evaluated, with the results discussed by faculty and used to improve student learning and
formation.
Master of Theology (Master of Sacred Theology)
4.10 The Master of Theology degree (or Master of Sacred Theology) is an advanced, academically
oriented, master’s degree for people who already have a Master of Divinity degree or other graduate
theological degree providing equivalent academic background. This degree prepares people to study
more deeply a theologically related discipline, often in preparation for doctoral studies. Since it builds
upon a previous master’s degree, this degree may require as few as 24 semester credits or equivalent
units. The only nomenclature normally allowed for this degree is Master of Theology (abbreviated as
ThM or sometimes MTh) or Master of Sacred Theology (abbreviated as STM).
4.11 The Master of Theology degree has clearly articulated student learning outcomes that are
appropriate to an advanced degree in theology and consistent with the school’s mission and resources.
The degree has at least half of the coursework in courses designed for students in advanced,
academically oriented degree programs (i.e., ThM/STM or PhD/ThD). If the degree has language
requirements, these are appropriate to the field of specialization. The program typically culminates in a
thesis demonstrating scholarly research.
4.12 The Master of Theology degree program as a whole and each of its specific student learning
outcomes are regularly evaluated, with the results discussed by faculty and used to improve student
learning and formation.
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Standard 5. Doctoral Degrees
5. Doctoral Degree Programs: Theological schools are communities of faith and learning that may offer
doctoral degrees appropriate to their missions, constituencies, and capacities and that meet all
applicable degree program requirements. Doctoral degrees have clearly stated student learning
outcomes that are regularly evaluated, with the results used to improve student learning and formation.
Doctor of Ministry
5.1 The Doctor of Ministry is an advanced, professionally oriented degree that prepares people more
deeply for religious leadership in congregations and other settings, including appropriate teaching roles.
This degree requires a minimum of 30 semester credits or equivalent units.
5.2 The Doctor of Ministry degree (abbreviated as DMin) is the only nomenclature allowed for this
degree. The school may offer this degree with specializations or tracks and use those names in official
publications, but the Commission recognizes and records this degree only as Doctor of Ministry.
5.3 The Doctor of Ministry degree has clearly articulated student learning outcomes that are consistent
with the school’s mission and resources and address the following four areas: (a) advanced theological
integration that helps graduates effectively engage their cultural context with theological acumen and
critical thinking; (b) in-depth contextual competency that gives graduates the ability to identify, frame,
and respond to crucial ministry issues; (c) leadership capacity that equips graduates to enhance their
effectiveness as ministry leaders in their chosen settings; and (d) personal and spiritual maturity that
enables graduates to reinvigorate and deepen their vocational calling.
5.4 The Doctor of Ministry degree provides a variety of student learning and formational experiences
that include peer learning, self-directed learning, research-based learning, and field-based learning. The
degree culminates with a written project that explores an area of ministry related to the student’s
vocational calling, utilizes appropriate research methodologies and resources, and generates new
knowledge regarding the practice of ministry. An oral presentation and evaluation follow the completion
of the written project to reflect mastery of the project and achievement of the program’s outcomes. If
any courses in this degree are shared with other degrees, doctoral-level outcomes and assignments
specific to students in this professional degree are made clear.
5.5 The Doctor of Ministry degree is an advanced professional doctorate that builds upon an accredited
master’s degree in a ministry-related area and upon significant ministry experience. Students without an
accredited Master of Divinity degree may be admitted, provided the school has publicly stated
admissions criteria that address the following six areas and provided the school documents how each
applicant meets each of these criteria: (a) the ability to thoughtfully interpret scripture and the
theological tradition of one’s ministry context, (b) the capacity to understand and adapt one’s ministry
to the cultural context, (c) a basic self-understanding of one’s ministerial identity and vocational calling,
(d) a readiness to engage in ongoing personal and spiritual formation for one’s ministry, (e) an
accredited master’s degree (or its educational equivalent) in an area related to one’s ministry setting or
vocational calling, and (f) significant ministerial experience that enables the applicant to engage as a
ministry peer with other students in this advanced professional doctorate.
5.6 The Doctor of Ministry degree program as a whole and each of its specific student learning
outcomes are regularly evaluated, with the results discussed by faculty and used to improve student
learning and formation.
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Other Professional Doctoral Degrees
5.7 Other professionally oriented doctoral degrees (besides the Doctor of Ministry) prepare people
more deeply for religious leadership or other kinds of service in a variety of settings, such as education
and intercultural studies. These doctoral degrees require a minimum of 36 semester credits or
equivalent units.
5.8 These professional doctoral degrees use a variety of nomenclatures, depending on the discipline,
such as Doctor of Education (abbreviated as EdD), Doctor of Educational Ministry (DEdMin), Doctor of
Intercultural Studies (DICS), Doctor of Missiology (DMiss), Doctor of Musical Arts (DMA), or Doctor of
___, with the name of the specialization inserted. The school may use any appropriate nomenclature,
but it may not change that nomenclature without notifying the Commission (see Policies and
Procedures, IV.D.1) so an accurate record of all approved degrees can be maintained.
5.9 These professional doctoral degrees have clearly articulated student learning outcomes that are
consistent with the school’s mission and resources. The outcomes focus on the degree discipline in areas
related to advanced understandings of, and competencies in, appropriate theological disciplines,
behavioral sciences, social sciences, research methodologies, and the integration of those areas in a
well-designed doctoral dissertation, written project, culminating report on field-based research, or other
summative exercise. If any courses in this degree are shared with other degrees, doctoral-level
outcomes and assignments specific to students in this professional degree are made clear.
5.10 These professional doctoral degree programs as a whole and each of their specific student learning
outcomes are regularly evaluated, with the results discussed by faculty and used to improve student
learning and formation.
Doctor of Philosophy or Doctor of Theology
5.11 The Doctor of Philosophy degree is an advanced, academically oriented degree that prepares
people for theologically related vocations of teaching and research in theological schools, in colleges and
universities, or in other settings appropriate to the degree. This degree requires a minimum of 36
semester credits or equivalent units.
5.12 The Doctor of Philosophy degree (abbreviated as PhD) is the standard nomenclature for this
degree, though some schools may use Doctor of Theology (ThD). The school may offer this degree with
specializations or tracks and use those names in official publications, but the Commission recognizes and
records this degree only as Doctor of Philosophy (or Doctor of Theology)—unless the school specifically
requests approval only for a particular specialization, in which case that specialization is included in the
Commission approval and records.
5.13 The Doctor of Philosophy degree has clearly stated student learning outcomes that are consistent
with the school’s mission and resources. The outcomes address such issues as gaining a comprehensive
knowledge of the discipline(s) studied; developing competence to engage in original research and
writing that advances theological understanding for the academy and for communities of faith; and
demonstrating capacities for the vocation of theological scholarship in research, teaching and learning,
and formation.
5.14 The Doctor of Philosophy degree requires appropriate training in the research methods relevant to
the area of specialization, the ability to use languages germane to the specialization, and opportunities
to develop competence in teaching and forming students. The degree requires coursework,
8
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comprehensive examinations, a written doctoral dissertation that demonstrates original and scholarly
research, and an oral defense of the dissertation. If any courses in this degree are shared with other
degrees, outcomes and assignments consistent with advanced research doctorates and specific to
students in this degree are made clear.
5.15 The Doctor of Philosophy degree requires at least half of the coursework to be completed on the
school’s main campus. For appropriate reasons, the school may petition for an exception to residency
that replaces on-campus coursework with synchronous online courses or with courses offered at
additional locations (see Policies and Procedures, IV.E-G). The Commission does not approve PhD/ThD
programs that offer most or all of their courses asynchronously, since teaching students to engage
others orally and to respond to questions immediately and thoughtfully are key values for this degree.
5.16 The Doctor of Philosophy degree program as a whole and each of its specific student learning
outcomes are regularly evaluated, with the results discussed by faculty and used to improve student
learning and formation.
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Standard 6. Library and Information Services
6. Library and Information Services: Theological schools are communities of faith and learning grounded
in the historical resources of the tradition, the scholarship of the academic disciplines, and the wisdom
of communities of practice. Theological libraries are curated collections and instructional centers with
librarians guiding research and organizing access to appropriate resources. Libraries and librarians
partner with faculty in student learning and formation to serve schools’ educational missions and to
equip students to be effective and ethical users of information resources.
Library Purpose and Role
6.1 The library has a clear statement that identifies its purpose and role in the school and the ways it
contributes to achieving the school’s educational mission. The library’s purpose statement forms the
foundation for evaluating library and information services.
6.2 The library is understood by the school’s leadership and stakeholders as a central academic resource
that enhances the school’s educational programs. Library and information services personnel play a
significant and collaborative role in curriculum development, implementation, and evaluation.
Library Staffing and Evaluation
6.3 Library and information services personnel are of sufficient number, have appropriate qualifications
and expertise, and are supported by adequate resources and opportunities for ongoing professional
development.
6.4 Library and information services personnel are appropriately integrated into the school’s leadership,
faculty, and decision-making structures, including budgeting and strategic planning processes.
6.5 Library and information services personnel regularly evaluate the adequacy and use of services and
resources, including those provided contractually or collaboratively, documenting that the information
needs of the school’s students and faculty are met in ways that are appropriate to the school’s
educational mission, degree programs, and educational modalities.
Library Services and Resources
6.6. The library offers services that enhance student learning and formation and partners with faculty in
teaching, learning, and research. Librarians provide reference services, help users navigate research
resources, teach information literacy skills, support the scholarly and educational work of the school,
and foster lifelong learning.
6.7 The library curates and organizes a coherent collection of resources sufficient in quality, quantity,
currency, and depth to support the school’s courses and degree programs, to encourage research and
exploration beyond the requirements of the academic program, and to enable interaction with a wide
range of perspectives, including theological and cultural diversity and global voices.
6.8 The library has a collection development and access policy that is consistently used, regularly
evaluated, and periodically updated to ensure it meets the current and future needs of the school.
6.9 The library has sufficient financial, technological, and physical resources to accomplish its purpose
and to give equitable attention and access to all the school’s degree programs and modes of educational
delivery.
6.10 The library provides environments conducive to learning and scholarly research, with appropriate
agreements for its contracted or consortial resources.
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Standard 7. Student Services
7. Student Services: Theological schools are communities of faith and learning with a central focus on
students and on serving them well. Student services personnel share responsibility with faculty,
administrators, staff, and students themselves for creating the conditions under which students engage
appropriately in educationally purposeful activities. Student services personnel help foster supportive
learning environments, bridge organizational boundaries, and form collaborative partnerships to
enhance student learning and formation. These services contribute to the school’s overall mission and
consider the specific needs of students pursuing graduate theological education.
Student Services Personnel
7.1 The school has or has access to a sufficient number of qualified student services personnel to meet
the needs of students. These personnel receive adequate resources and professional development to
accomplish their work effectively, participate in institutional decisions affecting student services, and
advocate for the particular needs of students in their context.
Student Recruitment and Admissions
7.2 The school has recruitment policies and practices that are consistent with its mission, resources,
constituencies, and educational offerings. Those policies and practices accurately represent the school
and the vocational opportunities related to its degree programs.
7.3 The school has clearly defined admissions policies appropriate to each degree program it offers and
to the school’s mission and vision. These policies are fairly implemented and encourage diversity
appropriate to the school’s context and theological commitments. Policies are reviewed regularly to
ensure the overall quality of the student population, as well as a sufficient community of learning in
each degree program.
7.4 The school admits students to master’s degrees who have an accredited baccalaureate degree or its
educational equivalent and meet any other requirements specified for that master’s degree. Students
without an accredited baccalaureate degree or its equivalent may be admitted to a master’s degree if
the school documents through rigorous means that those students are prepared to do master’s-level
work. Students admitted to doctoral degrees have an accredited master’s degree or its educational
equivalent in a field deemed appropriate by the school and meet any other requirements specified for
that doctoral degree.
Student Support Services
7.5 The school has appropriate, reliable, and accessible support services and programming for all
students. Services and programs are designed to create an environment in which student learning and
formation is fostered, retention is strengthened, and student safety is addressed. These services are
regularly evaluated to ensure they are appropriate and adequate for the school, its degree programs, its
delivery modes, and the diversity of its student community. A school that utilizes student services of
another entity demonstrates the effectiveness of those services for its theological students.
7.6 The school communicates clearly to all students their rights and responsibilities, the school’s code of
conduct, and appropriate procedures for making formal complaints. The school publicizes a defined
process for responding to complaints raised by students, and it maintains records of formal complaints
related to the Standards and Policies, the process followed, and the decisions made.
11
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7.7 The school adequately maintains student records related to admissions, coursework, and other
areas as determined by its programs and policies. These records are appropriately secured from loss or
unauthorized access. The school maintains the privacy of student information in ways that meet all
applicable laws and regulations, including, as necessary, those from ecclesial or denominational bodies.
Student Financial Aid and Borrowing
7.8 The school has equitable and nondiscriminatory systems for processing financial aid that meet all
applicable laws and regulations. Financial aid policies and processes are published, available to all
students, regularly reviewed by the school, and updated as needed.
7.9 The school regularly reviews student educational debt and, as necessary, develops strategies to
minimize borrowing, explores alternative funding, and communicates to students the potential
consequences of educational debt.
Student Career and Placement Services
7.10 The school ensures that students have access to appropriate vocational counseling and placement
guidance or services that are relevant to their degrees and consistent with the school’s mission and
religious context.
7.11 The school monitors the placement of graduates and regularly gathers feedback on the school’s
educational effectiveness from graduates and the places where they serve. Admissions policies and
curricula are regularly reviewed and adjusted to ensure that students are adequately prepared to serve
in their particular vocational contexts.
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Standard 8. Faculty
8. Faculty: Theological schools are communities of faith and learning dependent upon a qualified,
supported, and effective faculty of sufficient size and diversity to achieve schools’ educational missions
and support student learning and formation. Faculty responsibilities, composition, and qualifications are
clearly defined and appropriate to graduate theological education. Faculty are supported and provided
ongoing opportunities for professional development. Faculty roles in teaching and learning, scholarship,
and service are clear and consistent with schools’ missions and are fulfilled effectively by the faculty.
Faculty Responsibilities, Composition, and Qualifications
8.1 The responsibilities of the faculty are clearly defined and appropriate to graduate theological
education. A key ongoing responsibility for the faculty as a whole is to design, implement, evaluate, and
improve the school’s educational programs in collaboration with other appropriate parties. Faculty meet
collectively and regularly to discuss and implement that curricular responsibility.
8.2 The composition of the faculty is sufficient in number and diversity—demographically and
educationally—to achieve the school’s mission, in light of the number and nature of its degree
programs, the size and composition of its student body, and the scope of its theological commitments.
Faculty classifications (e.g., full-time/part-time, tenured/non-tenured, ranked/non-ranked, etc.) are
clear, fair to those faculty affected, consistently applied, and appropriate to the school’s mission,
context, and academic offerings. The school has a stable core of faculty.
8.3 The qualifications of the faculty are appropriate to graduate theological education, typically
demonstrated through each faculty member having an appropriate doctorate and relevant
professional/ecclesial/denominational experience. Any school employing faculty without a doctorate
documents that such faculty have suitable qualifications. All core faculty (with their names and
qualifications) are published in a readily accessible location.
Faculty Support and Development
8.4 The school supports faculty (whether full-time or part-time) in a variety of ways, including adequate
compensation, appropriate workload, suitable working conditions, and sufficient support services.
8.5 The school has and consistently follows fair and ethical policies and procedures for recruiting,
appointing, caring for, evaluating, promoting, and, when necessary, dismissing faculty. All policies and
procedures concerning these matters are published in a faculty handbook or similar document that is
regularly reviewed and updated as needed.
8.6 The school supports and safeguards freedom of inquiry for faculty with policies and procedures that
are consistent with the mission and theological commitments of the school. Those policies and
procedures are clearly published, consistently followed, regularly reviewed, and updated as needed.
8.7 The school provides ongoing opportunities and sufficient funds for faculty to develop professionally
in ways consistent with the school’s mission and needs, with the changing nature of graduate
theological education, and with assigned faculty responsibilities—both ongoing and new. Faculty
development opportunities are regularly budgeted and implemented, clearly communicated, and
systematically evaluated.

13

FINAL VERSION OF NEW STANDARDS OF ACCREDITATION RECOMMENDED FOR APPROVAL
Faculty Roles in Teaching and Learning, Scholarship, and Service
8.8 The faculty role in teaching and learning includes faculty sharing their expertise with students, using
effective pedagogies, being available to students, providing regular and prompt feedback to students,
respecting and engaging the diversities that students bring to their educational experiences, and
enhancing students’ capacities to serve in a religiously diverse, multicultural, and globally
interconnected world.
8.9 The faculty role in scholarship encompasses faculty staying current in their fields, engaging in
research appropriate to their responsibilities, presenting their findings in ways consistent with their
disciplines and the school’s constituencies, and participating in professional activities germane to their
work. The school supports faculty in their scholarship and has clear and consistent policies and practices
on its expectations for faculty scholarship, including how that is evaluated.
8.10 The faculty role in service covers a wide range of activities, consistent with the school’s mission and
with faculty members’ interests and capacities. Whatever service role faculty play, that role is clearly
defined, adequately supported, regularly evaluated, and adjusted as needed.
8.11 Faculty roles in these three areas, as well as other roles to which faculty are called, are viewed
holistically and are understood to be interrelated in support of the mission, ethos, and values of the
school. Expectations for faculty roles are clearly defined and are aligned with the school’s practices for
continuation or promotion. When roles are differentiated, such as for administrative faculty, the school
provides clear expectations and appropriate support. Recognizing the particular and changing landscape
of theological education, the school attends to the individual and collective vocations of theological
faculty.
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Standard 9. Governance and Administration
9. Governance and Administration: Theological schools are communities of faith and learning governed
by those with authority to ensure schools meet their missions with educational quality and financial
sustainability. Governing bodies do that by working collaboratively to establish priorities, develop
policies, make decisions, authorize actions, and evaluate outcomes. They are composed of qualified
persons who broadly represent their schools’ constituencies and understand their fiduciary
responsibilities. Governance is based on a bond of trust among boards, administrators, faculty, staff,
students, and ecclesial or denominational bodies where shared governance is clearly defined and
appropriately implemented. School administrations are adequately structured, sufficiently staffed, and
duly authorized and supported to fulfill their responsibilities.
Governance Authority and Qualifications
9.1 The school is under the documented authority of a governing body with appropriate legal authority
(and ecclesial or denominational, if needed) to ensure that its mission is achieved in ways that
demonstrate educational quality and financial sustainability. A school embedded in another entity has
some group that attends to the theological school’s mission, such as a board committee or an advisory
council, and documents that group’s authority and responsibilities. A school with a bicameral system of
governance documents the authority and responsibilities of each body, such as a board overseeing
financial and administrative matters and a senate overseeing academic matters. A school with a
governance system where authority is shared with or delegated by an ecclesial or denominational body
documents the authority and responsibilities of each body.
9.2 The school’s governing members possess the qualifications appropriate to their fiduciary
responsibilities and represent the diversity reflected in the school’s mission, ecclesial or denominational
commitments, and constituencies. New members are appointed through clearly defined processes and
are adequately oriented to their responsibilities. The school’s governing body exercises its authority
collectively as a group, not as individuals, and fulfills its responsibilities on behalf of the school as a
whole, using the school’s mission to guide all major decisions.
Governance Responsibilities and Processes
9.3 The school has clear and current documents that describe its governing body’s authority,
responsibilities, composition, and governance processes. Common responsibilities include ensuring the
school’s mission is met; setting priorities for the school through strategic planning; selecting, caring for,
evaluating, and, when necessary, dismissing the school’s chief executive officer; delegating appropriate
authority to school administrators and faculty; and managing the school’s finances and other assets by
approving budgets, entering into contracts, preserving endowed funds, and ensuring annual
independent audits.
9.4 The school has and implements governance processes that help achieve its mission in light of its
context and constituencies. These processes include governance structure(s) appropriate to the size and
nature of the school, regular meetings of the governing body, clear conflict of interest policies and
practices, and safeguards for procedural fairness and freedom of inquiry. The governing body
communicates its major decisions in clear and timely ways to all appropriate constituencies.
9.5 The school’s governing body regularly evaluates its responsibilities, processes, and actions and uses
those results to improve its effectiveness. The governing body also ensures that the school’s mission and
15
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educational and institutional outcomes are regularly evaluated and that the results are used to better
achieve the school’s mission and improve its various outcomes.
Shared Governance
9.6 The school recognizes the value of shared governance in theological education by clearly defining
and periodically evaluating how shared governance works in its setting. Shared governance recognizes
the appropriate roles and expertise of key constituencies. Shared governance understands that
decisions of the governing body are enhanced by seeking the wisdom of the community in collaborative
ways, where that is feasible and appropriate, especially decisions impacting the school’s educational
quality and financial sustainability.
9.7 The school’s governing body delegates to the administration the authority to administer board
policies and decisions and manage the school’s resources and operations within any appropriate
guidelines set by the governing body.
9.8 The school’s governing body delegates to the faculty appropriate authority to oversee the school’s
academic programs and policies in light of their expertise in those areas. Faculty are also delegated an
appropriate role in establishing admissions criteria, in recommending candidates for graduation, and in
developing and implementing procedures for appointing, retaining, and promoting faculty.
Administration
9.9 The school has an administrative structure adequate to the size and nature of the school and
sufficiently staffed to achieve the school’s mission. The school has persons who fill the roles of chief
executive officer, chief academic officer, and chief financial officer, though one person may fill more
than one role. The administration represents the diversity reflected in the school’s mission, ecclesial or
denominational commitments, and constituencies. Each administrator has appropriate qualifications,
clearly defined responsibilities, and the necessary authority and resources to fulfill those responsibilities.
Each administrator is regularly evaluated in light of assigned responsibilities, and the results are used to
better fulfill or to adjust those responsibilities.
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Standard 10. Institutional Resources
10. Institutional Resources: Theological schools are communities of faith and learning reliant upon
sufficient and stable resources to achieve their missions. These resources include human, financial,
physical, technological, and shared resources that require faithful and effective stewardship. Schools
acquire and use these resources in trust for the fulfillment of their missions in ways that are realistic,
holistic, and sustainable. Schools give particular attention to their greatest resource, people, by building
communities where all persons are valued, respected, and enabled to use their gifts in ways that serve
well the mission.
Human Resources
10.1 The school has a core of employees (staff and faculty) who are well qualified, adequately
supported, fairly compensated, and sufficient in number and diversity to achieve the school’s mission in
light of its size, structure, and theological commitments.
10.2 The school publishes and consistently applies personnel policies and procedures that ensure a safe,
fair, and productive environment, including those regarding procedural fairness, sexual harassment and
abuse, other forms of misconduct, nondiscrimination, grievances, hiring, dismissal, and evaluation. Each
employee has a written job description that is clear, current, and forms the basis for regular evaluations.
Financial Resources
10.3 The school has sufficient and stable financial resources to achieve its mission with educational
quality and financial sustainability. The school prepares and implements annual budgets, including
capital budgets, and develops multi-year budget projections that support the school’s mission and
reflect its planning and evaluation efforts. Budgeted and actual revenues and expenditures are realistic,
holistic, and sustainable, with actual operating results demonstrating a consistent pattern of surpluses
over time. Budgets are prepared with appropriate input and are approved and adjusted, as needed, by
the school’s governing body or other authorized entity. An embedded school demonstrates how the
financial resources and budgeting process of the theological school are addressed by the other entity
and how effective that is for the school.
10.4 The school develops its tuition revenue and scholarship strategy in consideration of its mission,
planning, financial sustainability, and potential impact on students. If applicable, the school attends to
the impact of tuition and other factors on the levels of student educational debt incurred in that school.
10.5 The school with an endowment develops its investment and spending strategy in consideration of
its mission, planning, financial sustainability, and potential impact on the future. The school protects and
preserves any endowed funds, including utilizing prudent endowment draws. The school has an
investment policy that guides the investment and use of endowed funds, and the policy is appropriate to
the school’s mission and context.
10.6 The school develops its donor cultivation and giving strategy in consideration of its mission,
planning, financial sustainability, and potential impact on donors. The school respects all donors’
intentions, whether their gifts are intended for the endowment or for other purposes. The school has an
institutional advancement program that is appropriate to its mission, size, structure, and financial goals.
10.7 The school has qualified persons sufficient in number to manage well its financial affairs. Financial
staff ensure the integrity of financial records, implement appropriate internal control mechanisms, and
17

FINAL VERSION OF NEW STANDARDS OF ACCREDITATION RECOMMENDED FOR APPROVAL
provide on a timely basis to key leaders (governing body, chief administrative leaders, and others as
appropriate) the information needed to make sound decisions to achieve the school’s mission and to
ensure that all fiduciary responsibilities are met. The school has internal accounting and reporting
systems that are generally accepted in North American higher education. The school has an independent
audit conducted every year, and the results are shared with the governing body and others as
appropriate. The school addresses any concerns raised in an auditor’s management letter or qualified
opinion.
Physical Resources
10.8 The school has or has access to the physical resources it needs to achieve its mission. The school
ensures that the facilities and equipment it uses (whether owned or not) are safe, accessible, in good
condition, and meet all regulatory requirements. The school has sufficient work and meeting spaces for
students, faculty, and staff that are appropriate to its size and the nature of its educational offerings.
Technological Resources
10.9 The school uses technological resources, including information and educational technology, needed
to achieve its mission with educational quality. The school has qualified persons in sufficient number
and with sufficient support to maintain adequately its technological resources. The school ensures that
the people needing to use those resources are appropriately trained. Information shared through
technology meets all applicable laws and regulations, including those related to technology security and
privacy.
Shared Resources
10.10 If the school utilizes shared resources, it does so in ways that help achieve its mission. Resource
sharing may range from informal cooperation to formal partnerships with one or more external entities,
as well as an embedded school sharing resources internally with the related entity. Formal types of
resource sharing with external entities (e.g., cross-appointment of faculty or cross-registration of
students, or more expansive forms that include degree-sharing clusters or consortia) are documented in
ways that give attention to their nature and purpose, delineations of authority and responsibility, and
provisions for periodic review.
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Commission Policies and Board Procedures

Introduction
The following Policies and Procedures contain two important supplements and complements to the
Standards of Accreditation of the Commission on Accrediting (Commission) of The Association of
Theological Schools (Association or ATS). The Commission Policies in this document describe general
policies for achieving and maintaining accreditation, for changing a school’s scope of accreditation
through substantive changes, and for how the Board of Commissioners (Board) operates, including how
member schools receive and respond to Board decisions. The Board Procedures in this document
describe specific procedures for how the Board implements and interprets those more general policies
of the membership. Commission Policies are in green font and all their references end in a letter (e.g.,
III.A). Board Procedures are in black font and all their references end in a number (e.g., III.A.1).
The Commission membership has sole authority to approve or alter a policy, while the Board has sole
authority to approve or alter a procedure that implements or interprets a membership-approved policy.
In addition, the Board has the authority to adopt other documents that help implement or interpret the
Commission Standards or Commission Policies. Those documents include the Self-Study Handbook and
various guidelines and petition forms—all of which are posted publicly on the ATS website.
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I. Commission Membership Criteria
I.A

Commission Policy on Membership Criteria: The purpose of the Commission is “to contribute to
the enhancement and improvement of theological education through the accreditation of
schools that are members…” (Commission Bylaws, 1.2). Membership in the Commission is limited
to schools that meet the membership eligibility criteria of ATS and are Full Members of the
Association. A school that has ceased to be a member of the Association solely as a result of a
Termination for Cause, as determined by the Association under ATS Bylaws 2.13, may continue as
a member of the Commission, as required by Commission Bylaws, 2.13. Only the Board of
Commissioners, not the Association, can remove a member of the Commission and only for
reasons specified in Commission Bylaws, 2.13.

I.A.1

Board Procedure on Membership Criteria: The Commission consists of those schools who meet
the ATS membership criteria and Commission Standards, follow these Policies and Procedures,
and are accredited by the Board (see II and III). Those schools are designated as Full Members of
the Association and Accredited Members of the Commission (see I.A. and II.A). The Board
consists of peer and public Commissioners elected by the Commission membership to make all
accreditation decisions on behalf of the membership and “for the benefit of communities of faith
and the broader public” (ATS Mission; see also V).

I.B

Commission Policy on Accreditable Entity: Accredited Members that are embedded in a
college or university must have a defined accreditable entity that offers post-baccalaureate
theological degree programs.

I.B.1

Board Procedure on Accreditable Entity: The Board’s scope of accreditation authority is limited
to free-standing seminaries (also called schools of theology or other similar names) and to
academic units (“accreditable entities”) of colleges or universities located in the US and Canada
that offer post-baccalaureate degrees in professional and academic theological education. The
Board does not accredit other types of schools or approve other types of educational programs.

I.B.2

Board Procedure on Accreditation via Affiliation: A school may be accredited “by virtue of its
affiliation with” a cluster of accredited schools or by contractual arrangement with one or more
accredited schools, or a school may have one or more of its degrees approved through a similar
arrangement. In such cases, the Board will evaluate the school or program on the basis of the
combination of resources and offerings provided by the affiliation. The school must state in its
publications that it is “accredited by the Commission on Accrediting of The Association of
Theological Schools by virtue of its affiliation with ___,” or it must state that any applicable
degree is “approved by virtue of its affiliation with ___.”
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II. Achieving Accreditation
II.A Commission Policy on Pursuing Initial Accreditation: Initial accreditation is granted only by
the Board to Associate Members of ATS who meet all applicable Commission Standards,
verified through an internal self-study process and report by the school and an external
evaluation committee visit and report by peer and public reviewers. Associate Members who
are granted initial accreditation automatically become Full Members of the Association and
Accredited Members of the Commission. Accredited Members are required to follow all
applicable Standards and these Policies and Procedures, as well as guidelines and other
documents adopted and published by the Board on the ATS website. Associate Members
seeking initial accreditation are not subject to any of those documents until they become
Accredited Members.
II.A.1 Board Procedure on Pursuing Initial Accreditation: Procedures for how an Associate Member
of ATS pursues initial accreditation with the Commission are found in the Board’s Guidelines
for Achieving Initial Accreditation and Writing Readiness Reports.
II.B

Commission Policy on Granting or Denying Initial Accreditation: If initial accreditation is
granted, the Board communicates that decision and any conditions to the school. If initial
accreditation is denied, the Board communicates that decision and the reason(s) for denial to
the school. Schools denied initial accreditation have four options: (1) appeal the decision; (2)
resubmit, in consultation with the school’s Commission staff liaison, an updated self-study
report that addresses the reason(s) listed in the Board’s decision, clearly documenting that it
now meets all applicable standards; (3) petition the ATS Board of Directors to renew its fiveyear Associate Member term, if initial accreditation cannot be gained within the first term; or
(4) voluntarily withdraw from Associate Membership by submitting a letter to that effect to
the ATS Board of Directors.

II.B.1 Board Procedure on Granting or Denying Initial Accreditation: The Board has adopted specific
procedures on how and when it communicates its decisions on granting or denying accreditation
(see VII.A), as well as specific procedures on how and when a school may appeal a decision to
deny initial accreditation (see VIII.B).
II.B.2 Board Procedure on Achieving Accreditation During Five-Year Associate Membership Term:
Associate Members are expected to seek and gain initial accreditation during their five-year term
of Associate Membership. If not, the school must either petition the ATS Board of Directors for
one renewed term of five years or notify the ATS Board that it is withdrawing from Associate
Membership (see ATS Guidelines for Renewing Associate Membership).
II.B.3 Board Procedure on Voluntary Withdrawal of Associate Membership: Any Associate Member
school may withdraw from the process of seeking initial accreditation at any time by officially
withdrawing from the Association. A school withdraws by submitting a letter to that effect,
signed by the school’s chief executive officer or designee, to the ATS Board of Directors. Any
school that withdraws from Associate Membership and later decides to seek accreditation must
reapply for Associate Membership and follow the policies and procedures listed in this chapter.
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III.

Maintaining Accreditation

III.A

Commission Policy on Membership Responsibilities: Member schools maintain their
accreditation by meeting the ATS membership criteria and following the Commission’s Standards
and Policies and Procedures. Member schools are also expected to abide by Board-approved
documents that implement and interpret the membership-approved Standards and Policies. In
addition, member schools must also complete the ATS Annual Report Forms and pay annual dues
approved by the membership (per Commission Bylaws, 2.4).

III.A.1 Board Procedure on Membership Responsibilities: In fulfilling its accrediting responsibilities to
member schools, the Board employs various procedures to ensure that schools continue to meet
the Standards and follow the Policies and Procedures. Those procedures are described under
each “Board Procedure” (see also Introduction).
III.B

Commission Policy on Comprehensive Evaluation Visits: To maintain its accreditation, each
school is periodically required to conduct a self-study, submit a self-study report, and host a
comprehensive evaluation visit by a committee of peer and public reviewers. Board-approved
fees are charged for all comprehensive evaluation visits (see ATS website).

III.B.1 Board Procedure on Scheduling Comprehensive Evaluation Visits: The period of accreditation is
set by the Board and is not to exceed seven years for initial accreditation or ten years for
reaffirmation of accreditation. For any period less than the maximum, the Board provides the
school a written rationale for the lesser period. Comprehensive visits for reaffirmation of
accreditation are typically scheduled several years in advance and occur in time for the Board to
act before a school’s current period of accreditation expires. Comprehensive visits for initial
accreditation are authorized by the Board only after reviewing the school’s self-study report (see
II.A and III.B.4). Commission staff maintain a database of visits to ensure that all Board-scheduled
visits occur on time. Joint visits between the ATS Commission and another accrediting agency are
not allowed, though concurrent visits are (see Self-Study Handbook for details). On occasion and
only for appropriate reasons, Commission staff may delay a school’s visit by one semester, if
requested by the school. Any longer delay requires a formal request to the Board and only for
unusual circumstances. Any approved delay also extends the school’s current period of
accreditation accordingly. Comprehensive evaluation visits to schools with one or more
additional locations that offer half or more of a degree (as defined in IV.E) will also include a site
evaluation of those locations, as arranged by Commission staff. For schools with four or more
approved additional locations and not subject to any public sanctions (see III.G-I) or recent Board
actions raising any concerns about those locations, Commission staff may arrange to visit a
representative sample of at least one-fourth of all additional locations, including a minimum of at
least two.
III.B.2 Board Procedure on Announcing Comprehensive Evaluation Visits: At the beginning of each
semester (and at least 45 days before the first visit), the Board will publish on the ATS website a
list of all schools hosting comprehensive evaluation visits that semester, inviting anyone to
comment on any of those visits regarding a school’s ability to meet the Commission Standards. In
addition, schools hosting a comprehensive evaluation visit (for reaffirmation of accreditation or
for initial accreditation) must make a public announcement (e.g., on a prominent place on the
school’s website) of the date and reason for the visit at least 45 days before the visit. The
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announcement must also include contact information for where to send comments on the
school’s ability to meet the Commission Standards. The contact information may include
someone at the school; it must include the email address and phone number for the ATS Director
of Commission Information Services (accrediting@ats.edu; 412-788-6505). The school must
provide to the evaluation committee during the visit copies of all comments sent to it. Prior to
the visit, the ATS Commission office will provide to the evaluation committee (but not to the
school) copies of comments sent to it. The evaluation committee may also schedule an open
session during the visit to which anyone (inside or outside) the school is invited to come and
comment.
III.B.3 Board Procedure on Preparing Schools for Comprehensive Evaluation Visits: The Board provides
self-study workshops for schools scheduled for comprehensive visits two years hence. These
workshops help schools understand the Board’s expectations for the self-study process, as well
as for self-study reports, which must demonstrate how and how well each school meets all
applicable Commission Standards (see III.B.4). Details about conducting a self-study process in
preparation for a comprehensive evaluation visit are provided in the Board’s Self-Study
Handbook.
III.B.4 Board Procedure on Self-Study Reports for Comprehensive Visits: The Board requires every selfstudy report for a comprehensive evaluation visit to document how and how well the school
meets the Commission Standards, especially those related to student achievement. The SelfStudy Handbook provides details on Board expectations for self-study reports, including
submission deadlines and instructions. In making decisions about comprehensive evaluation visits
(see VII.A.1), the Board will review the school’s self-study report and supporting materials, the
evaluation committee report and recommendations (see III.B.8), and any response the school
makes (in writing or in person; see VI.A.4).
III.B.5 Board Procedure on Appointing and Evaluating Committee Members: The Board delegates to
Commission staff the appointment and support of all evaluation committee members for
comprehensive and focused evaluation visits. Staff maintain a database of active evaluators that
broadly represent the membership and the constituencies served, including peer institutional
members and ministry practitioner members. All evaluators are expected to have experience or
expertise in graduate theological education or in related vocations (see also III.B.7 for training
requirements for all evaluators). Evaluators are also expected to be respectful of the range of
religious traditions represented by the membership and to work collaboratively and effectively
with other committee members. Schools are invited to evaluate committee members after their
comprehensive evaluation visits. That input is recorded by Commission staff and used in
appointing and training future evaluation committees.
III.B.6 Board Procedure on Composition of Evaluation Committees: Evaluation committees for
comprehensive evaluation visits generally reflect the diversity of race, ethnicity, gender,
nationality, and faith communities present in all member schools. For any given visit, the
committee tries to reflect the needs and characteristics of that school. Comprehensive evaluation
committees typically have three to five persons, depending on school size. Focused evaluation
committees (see III.D) typically have one or two persons, chosen for their expertise in the
subject(s) of the focused visit. All persons serving on any evaluation committee must verify that
they do not have a conflict of interest (see VI.B.1). Each school hosting an evaluation visit is also
given a proposed roster of evaluators well in advance of the visit to determine if the school sees
Page 7 of 38

FINAL VERSION OF NEW POLICIES AND PROCEDURES RECOMMENDED FOR APPROVAL

any conflict of interest (see VI.B.1). Comprehensive evaluation committees have at least one
administrator, one academic/educator, and (for schools that participate in US federal student aid
programs) one ministry practitioner. Comprehensive evaluation committees for schools offering
distance education must include at least one person with experience and training in that delivery
method. Commission staff provide support for all comprehensive evaluation visits.
III.B.7 Board Procedure on Training Evaluation Committee Members: The Board delegates to
Commission staff the training of evaluation committee members. Training is required for those
who serve as new evaluators, as chairs of evaluation committees, as evaluators of distance
education, and as members of focused evaluation visit committees (see III.D). Training includes
an overview of the Commission Standards and the Policies and Procedures for all evaluators. No
person shall serve on an evaluation committee who has not completed the appropriate training.
III.B.8 Board Procedure on Content of Evaluation Committee Reports: The Board requires all
comprehensive evaluation committee reports to evaluate how well the school meets all
applicable Standards, especially standards related to student achievement. Committee reports
include recommendations to the Board regarding the school’s period of accreditation,
accreditation status, approved degrees, any approved additional locations, any approved
comprehensive distance education, distinctive strengths, and areas of concern, as well as any
conditions to be imposed on the school (see III.D-J). The narrative of the report should also
include suggestions for improvement for the school to consider. The Self-Study Handbook
provides further details on Board expectations for comprehensive evaluation committee reports.
III.B.9 Board Procedure on Timeline for Evaluation Committee Reports: During the exit meeting at the
end of a comprehensive evaluation visit, the committee will share with the school’s chief
executive officer (and/or anyone else that person invites) the committee’s recommendations to
the Board. Typically within two weeks of the end of the visit, the chair of the evaluation
committee will provide the school’s chief executive and academic officers (and any separately
designated accreditation liaison officer) a draft copy of the committee’s entire report, including
the concluding recommendations shared at the exit meeting. The school has one week to send
the chair any corrections of factual error. The chair has one week to consider these corrections
and submit a final copy to the Commission office, which will then send an official copy of the
committee report to the school’s chief executive and academic officers (and accreditation liaison
officer, if different). At least one month before the Board meets to act on the evaluation
committee report and recommendations, the school is invited to submit any written response it
wishes, including the right to send one or more representatives to meet with the Board if the
school substantially disagrees with the evaluation committee recommendations (see VI.A.4).
III.B.10 Board Procedure on Release of Evaluation Committee Reports and Recommendations: The
recommendations shared by the evaluation committee with the school at the end of the visit (see
III.B.9) are not to be communicated publicly since they are only recommendations, not final
actions. They may be shared internally at the discretion of the school’s chief executive officer
(i.e., the person so designated by the school on the ATS Annual Report Form). When the school
receives an official copy of the report (including recommendations) from the Commission office,
it may not share that report publicly, but it must share it with the governing body and with the
full-time faculty (and with others internally at its discretion). After the Board meets and
communicates its final decisions on the committee report and recommendations to the school,
the school may then share the report publicly (in whole or in part) at its discretion. The Board
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does not make public any evaluation committee reports or decision letters based on the
committee recommendations (see VII.A.4 and VII.C.2 for exceptions). If a school makes public
selected portions of the report or final actions in a way that distorts its overall import or if a
school takes issue with the Board’s action in a public forum (not including any announcement it
intends to request a review of or appeal a Board action), the Board may make public the entire
report.
III.C

Commission Policy on Special Comprehensive Visits: A special comprehensive evaluation visit
may be authorized any time when monitoring activities indicate significant problems at multiple
levels or when schools initiate multiple substantive changes that threaten their abilities to meet
the Standards. Board-approved fees are charged for all comprehensive evaluation visits,
including special comprehensive visits (see ATS website).

III.C.1 Board Procedure on Special Comprehensive Evaluation Visits: The Board may authorize a special
comprehensive evaluation visit whenever it deems that circumstances warrant a comprehensive
review earlier than normally scheduled. Those circumstances include situations where a school
triggers all of the Board’s monitoring criteria (see list in III.M.1) and is not otherwise under review
for any of those criteria, or if a school petitions for a change in mission and/or a change in control
or legal status and at the same time petitions for any three other types of substantive changes
(see IV.D-H). In these special circumstances, the Board does not expect a typical self-study
process or report, but it does require the school to provide documentation that it meets all
applicable standards. In authorizing such visits, the Board will communicate the reason(s) for the
visit and the requirements for documentation for the evaluation committee, with sufficient
notice that the school has time to prepare. Evaluation committees for special comprehensive
evaluation visits are appointed, composed, and trained as described in III.B.5-7. The procedures
for evaluating committee reports (described in III.B.8-10) also apply here.
III.D

Commission Policy on Focused Evaluation Visits: A focused evaluation visit may be authorized to
address one or more issues related to one or more standards. Focused visits are authorized for
two reasons: (1) in response to substantive changes requested by member schools (e.g., for
campus relocation), or (2) in response to substantive concerns about member schools (e.g.,
ongoing ability to meet one or more standards, formal complaints where onsite inquiry is
needed, or changing circumstances that may adversely affect educational quality). Boardapproved fees are charged for all focused evaluation visits (see ATS website).

III.D.1 Board Procedure on Focused Evaluation Visits Responding to Substantive Changes: When
approving any substantive change petition regarding a new additional location (as defined in
IV.E), campus relocation, or change in control or legal status, the Board will also authorize a
focused evaluation visit to occur within six months of the effective date of the substantive
change to confirm that appropriate resources are available for the new location (see also III.D.4
for exemptions to some focused visits) or to confirm that the school continues to meet the
Commission Standards and the Policies and Procedures after the change in control or legal status.
For any substantive change petition involving a new doctoral degree in a new category (see IV.D),
the Board may authorize a focused evaluation visit prior to approving the degree to confirm the
information provided in the school’s petition. Following focused evaluation visits for new
locations, campus relocations, and changes in control or legal status, the Board will review the
focused evaluation committee report and either affirm the prior approval (with or without
follow-up reports; see III.E) or reverse the prior approval if it determines that the prior approval
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was based on significantly incorrect or misleading information contained in the petition.
Following focused evaluation visits for new doctoral degrees in a new category, the Board will
review the focused evaluation committee report and either approve (with or without follow-up
reports) or deny the original petition.
III.D.2 Board Procedure on Focused Evaluation Visits Responding to Substantive Concerns: When the
Board has one or more substantive concerns about a member school, it may authorize a focused
evaluation visit if it determines that an onsite visit will provide more information than a report
(alone) and/or if it determines an onsite visit will underscore the importance or urgency of the
concern(s). The Board will notify the school of the date and reason(s) for the visit well in advance
of the visit. Following the visit, the Board will review the focused evaluation committee report
and any response by the school, as well as any materials supplied by the school, to decide if any
additional action is warranted (see options in III.C-J).
III.D.3 Board Procedure on Prospectus and Committee for Focused Evaluation Visits: Approximately 60
days prior to any focused evaluation visit, Commission staff will provide the school with a
prospectus citing the Board’s original action letter that identifies the reason(s) and date for the
visit (see III.D.1-2). The prospectus also lists persons to be interviewed or issues to be explored,
as well as documents to be reviewed prior to and/or during the visit. The school is to use the
prospectus as a guide to prepare for the review, and the evaluation committee will use the
prospectus in conducting the onsite visit and making its recommendation(s) to the Board. The
Board or Commission staff may also require a school hosting a focused evaluation visit to submit
a report prior to the visit. Focused evaluation committees are typically composed of one or two
peer members, though Commission staff may on occasion participate in a focused evaluation visit
as either staff support or as a member of the committee.
III.D.4 Board Procedure on Exemptions for Focused Evaluation Visits: A school petitioning for a new
additional location (see IV.E) may be exempted by the Board from a focused evaluation visit if it
meets all of the following conditions: (1) has at least two approved locations offering half or
more of a degree other than the main campus (or at least three such approved locations if the
school has not completed at least one cycle of accreditation or has been the subject of a public
sanction during the prior three years); (2) is accredited in good standing with the Commission
(i.e., is not currently on warning, probation, or Show Cause; see III.G-I); and (3) has not been the
subject of any recent Board actions regarding its ability to oversee effectively its additional
locations.
III.D.5 Board Procedure on Reports Written by Focused Evaluation Committees: The Board requires all
focused evaluation committee reports to evaluate the issue(s) specified in the prospectus (see
III.D.3) in light of the Commission’s Standards and the Policies and Procedures. The report is
generally brief, focused on the issue(s) cited by the Board, and attends to any instructions in the
prospectus (see III.B.3). In making any final decisions (see options in III.C-J), the Board reviews the
focused evaluation committee report and any recommendation(s), along with any materials or
responses provided by the school (see VI.A.4).
III.E

Commission Policy on Board-Required Reports: In response to a comprehensive or focused
evaluation visit or to some other information received (e.g., report or formal complaint), the
Board may require one or more reports if it judges that an accredited school should supply
additional information or needs to improve in one or more areas. Requiring a report is not an
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indication that a school does not meet a standard, unless it is a report required in conjunction
with a public sanction.
III.E.1 Board Procedure on Board-Required Reports: Whenever the Board requires a report, it will
identify the standard(s) (or policy) where it needs information or where the school needs
improvement. In that same action, the Board will set the report submission date(s), based on
how much time it deems is necessary to provide the information or to make the improvement.
The Board provides guidelines on the ATS website on how to write and submit reports. In acting
on a Board-required report, the Board will decide either to “accept” the report, with no further
action required, or to “receive (the report) and require” additional action. The additional action
could be any action described in III.C-J. The Board will communicate its decision and rationale to
the school in writing and, as appropriate, to the public and to other agencies (see VII.A.1-5).
III.F

Commission Policy on Private Letter of Concern: The Board may issue a private Letter of Concern
to a member school if it determines the school has not responded appropriately to issues the
Board raised earlier or if it determines the school is facing issues that need immediate and
serious attention.

III.F.1 Board Procedure on Private Letter of Concern: The Board’s Letter of Concern will specify the
exact nature of its concern(s), stipulate what standard(s) are involved, and include instructions on
how and when the school is to respond to the concern(s). Failure to respond appropriately and
timely to a Letter of Concern may result in the Board issuing a warning (if the school substantially
meets the standards but is “at risk” of not meeting one or more standards; see III.G) or may
result in the Board placing the school on probation (if the school is “not meeting” one or more
standards; see III.H).
III.G

Commission Policy on Warning (Public Sanction): Issuing a warning is a public action (the lowest
level of three public sanctions; see III.H-I for the other two) that is taken when the Board
determines that an accredited school substantially meets the standards but is at risk of not
meeting one or more standards. The Board may issue a warning based on information from an
evaluation committee (for a comprehensive or focused visit), a required report, regular
monitoring activities, or other appropriate sources. Issuing a warning is a reviewable action (see
VIII.A).

III.G.1 Board Procedure on Warning (Public Sanction): In issuing a warning, the Board will cite the
standard(s) that the school is at risk of not meeting and stipulate any reports and/or visits
required of the school, within a timeframe specified in the Board’s action letter to the school. The
timeframe may not exceed two years, unless the Board grants a one-year Extension for Good
Cause at the end of two years. Such an extension is granted only rarely and only if the Board
determines the school has made sufficient progress during the two-year warning period in
addressing the Board’s concern. If the school has not adequately addressed the Board’s
concern(s) at the end of a period of warning (or any Extension for Good Cause) and the school
does not then meet the standard(s) cited in the warning, the Board will place the school on
probation (a more serious public sanction than warning; see III.H), though it may issue a Show
Cause first (see III.I). The Board will make public a warning but only after any review is resolved
(see VII.A.4 and VIII.A.3).
III.H

Commission Policy on Probation (Public Sanction): Placing a school on probation is a more
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serious public sanction than warning (see III.G) and is imposed by the Board when it determines
that an accredited school does not meet one or more standards. Probation is a reviewable action
(see VIII.A).
III.H.1 Board Procedure on Probation (Public Sanction): The Board will typically not place any school on
probation without a prior onsite visit nor will it remove a school from probation without an onsite visit (but see III.L.4). Probation usually follows a warning, though the Board may impose
probation at any time it determines a school is not meeting one or more standards. In placing a
school on probation, the Board will stipulate the standard(s) not met and any reports or visits
required of the school, within a specified timeline. The timeframe is normally two years, though
the Board may grant a one-year Extension for Good Cause. Such an extension is granted only
rarely and only if the Board determines the school has made sufficient progress during the twoyear probation period toward meeting the standard(s) or has a credible plan to meet the
standard(s) during the extension period. If the school has not met the standard(s) at the end of
probation (or any Extension for Good Cause), the Board will withdraw the school’s accreditation,
though it may issue a Show Cause first (see III.I). The Board will make public a probation action
but only after any review is resolved (see VII.A.4 and VIII.A.3).
III.I

Commission Policy on Show Cause (Public Sanction): Issuing a Show Cause—as to why
accreditation should not be withdrawn—is the most serious of three public sanctions (see III.GH). It is issued by the Board on those rare occasions when it not only determines an accredited
school does not meet the standards but also deems the situation to be so serious and substantial
that a relatively immediate response is required from the school to show evidence of why its
accreditation should not be withdrawn. Show Cause is not a reviewable nor appealable action.

III.I.1 Board Procedure on Show Cause (Public Sanction): In issuing a Show Cause, the Board will
stipulate the standard(s) not being met, the information needed to ensure the school meets the
standard(s), and the timeline for submitting that information to the Board (not to exceed twelve
months). The Board will make public a Show Cause action when it notifies the school (since this
action is not reviewable or appealable; see VII.A.4 and VIII.B.3). The Board may issue a Show
Cause at any time, sometimes at the end of a warning or probation that has not been successfully
addressed or at the end of an unsuccessful Extension for Good Cause (see III.G-H), though it is not
required to issue a Show Cause before withdrawing accreditation.
III.J

Commission Policy on Withdrawal of Accreditation (Adverse Action): If a school does not meet
all applicable Commission Standards after an appropriate time (usually after probation or Show
Cause), the Board will withdraw accreditation (deemed an adverse action), though it may do so
anytime it believes this adverse action is warranted. A school may appeal an adverse action (see
VIII).

III.J.1 Board Procedure on Withdrawing Accreditation (Adverse Action): The Board will withdraw the
accreditation of any school that does not meet the standards within a Board-specified timeframe
(typically after probation or Show Cause actions; see III.H-I), though it may withdraw a school’s
accreditation anytime it believes such action is warranted. When withdrawing accreditation, the
Board will communicate to the school the reason(s) and require the school to submit an
appropriate teach-out plan to ensure that student interests are protected (see III.L). It will also
make this information public but only after any appeal is resolved (see VII.A.4 and VIII.B.3; see
also VII.A.6 on the school’s responsibility to the public). Once accreditation is withdrawn, any
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school desiring later to pursue accreditation must follow the policies and procedures described in
II.
III.K

Commission Policy on Voluntary Withdrawal of Accreditation (Not an Adverse Action): A
member school may voluntarily withdraw from accreditation at any time and for any reason. The
Board does not view the voluntary withdrawal of accreditation by a member school as an adverse
action. Schools that voluntarily withdraw from the Commission and wish to continue in some
formal relationship with the Association should contact the ATS office to see if they qualify. If a
school voluntarily withdraws from the Association and later wishes to pursue accreditation with
the Commission, it would normally begin by applying for Associate Membership with ATS.

III.K.1 Board Procedure on Voluntary Withdrawal of Accreditation (Not an Adverse Action): To
voluntarily withdraw its accreditation from the Commission, the school must notify the Board in
an official letter (dated and signed by the chief executive officer or designee), stating the
effective date of withdrawal. If the school will cease to offer accredited degrees after that date, it
must include a teach-out plan for the Board to approve (see III.L). The Board will notify the public
within 10 business days of the effective date that a member school voluntarily withdraws (see
VII.A.2 and VII.A.4-5).
III.L

Commission Policy on Teach-Out Plans: A member school must submit a teach-out plan to the
Board for approval if any of the following occur: (1) if a school closes or relocates any site
(additional location) that offers one hundred percent of a complete degree, including closing or
relocating its main campus; (2) if the Board withdraws a school’s accreditation; (3) if a school
voluntarily withdraws its accreditation and will cease to grant accredited degrees; or (4) if the
Board is notified by an authorizing agency that a school’s legal authority to operate is being
revoked. A teach-out plan is required to ensure equitable treatment for all affected students,
reasonable opportunity for those students to finish, and notification to those students of any
additional charges that may result from the teach-out arrangements.

III.L.1 Board Procedure on Circumstances Requiring Teach-Out Plans: In addition to the circumstances
listed in III.L, a teach-out plan is required if the Board is notified by the US Department of
Education that it placed a school participating in Title IV programs (or the larger institution of
which a member school is a part) on the reimbursement method or on heightened cash
monitoring status; that it has limited, suspended, or terminated a school’s participation in any
Title IV program; or that it has initiated an emergency action against a school (see also VII.A.5). A
teach-out plan is also required if a school’s independent audit includes a “going concern.” A
teach-out plan (which may include a teach-out agreement; see III.L.3) is required from any
member school closing an approved location that offers a complete degree program. A teach-out
plan is not required from any member school (a) closing or relocating an approved location that
does not offer a complete degree program (but see IV.E.3), or (b) closing a degree program that
does not involve closing or relocating an approved location. In situations involving (a) or (b),
however, the school must notify Commission staff of the change, with a description of how the
educational needs of affected students will be addressed. Commission staff maintain a record of
all teach-out plans and closed degree programs not requiring teach-out plans.
III.L.2 Board Procedure on Criteria for Evaluating Teach-Out Plans: The Board will evaluate teach-out
plans on the basis of the following five criteria: (1) communications—the plan must describe how
students and other affected parties (e.g., faculty and staff) are informed of the closure and of
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options for students to complete the closed program(s), including the length of time such options
might take (copies of notifications to students must be included with the teach-out plan); (2)
completion options—the plan must list all affected students and their completed program
requirements (as well as the names of other institutions that offer similar programs and could
potentially enter into a teach-out agreement, if needed), with one or more completion options
for each student, which could be as brief as noting that all students will finish before the closure
or that all students will relocate to the new location; other options may also be necessary (e.g.,
offering online courses if appropriate and if approved to do so, helping students transfer to
comparable programs, and/or establishing a teach-out agreement with another institution (see
III.L.3); (3) notification of charges—the plan must document any additional charges that students
may incur as a result of the closure, including how and when students are notified of those
charges; (4) anticipated timeline—the plan must specify the dates for how the closure will unfold
(including dates the last students are admitted, the first students will finish, the last students will
finish, and the effective date of closure); if applicable, the timeline should also include when the
institution or location will lose degree granting authority and/or access to Title IV funds; and (5)
list of other agencies involved—if the program or location being closed is also accredited by one
or more other agencies, the plan must list all of them, along with contact information, since the
Board must notify them of any teach-out plan it approves. The plan must also provide contact
information for any state or provincial agency to which the school is accountable. In addition, if
the closure means the school will cease to operate, the plan must indicate where all existing
student records will be stored, in keeping with any state or provincial requirements. A school
may not implement a teach-out plan until it is approved by the Board.
III.L.3 Board Procedure on Teach-Out Agreements: A teach-out plan may also include a teach-out
agreement with one or more institutions that have comparable offerings and are accredited by
an agency recognized by the US Secretary of Education for US schools or approved by another
appropriate authority for Canadian schools. A teach-out agreement can be part of any teach-out
plan if the school so chooses, but it is required under any of these circumstances: (1) if the
member school cannot provide through its own resources a reasonable opportunity for affected
students to finish prior to closure, (2) if the loss of Title IV funds (for participating schools) will not
allow some students to complete their program even if the school remains open, or (3) if the
Board, on review of the teach-out plan, decides a teach-out agreement is also needed. For all
approved teach-out agreements, the Board will notify other agencies that accredit schools
involved in those teach-out agreements of its approval. The teach-out agreement(s) must include
a list of students currently enrolled in each program and their completed program requirements,
a plan to provide all potentially eligible students information about how to obtain a closed school
discharge, a records retention plan that delineates the final disposition of teach-out records (e.g.,
student transcripts and billing and financial aid records), information on the number and types of
credit the teach-out institution(s) is (are) willing to accept prior to the student’s enrollment, and
a clear statement to students of the tuition and fees they will be charged.
III.L.4 Board Procedure on Closure of a School without an Approved Teach-Out Plan: If a member
school that participates in US Department of Education federal financial aid (Title IV) programs
fails to submit a teach-out plan that is approved before closing a location described under III.L
and III.L.1, the Board will impose probation (see III.H). If a member school that participates in
Title IV programs closes without a Board-approved teach-out plan, the Board will work with the
Department and other appropriate agencies, as feasible, to assist students in finding reasonable
opportunities to complete their education without additional charge to the extent feasible.
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III.M

Commission Policy on Monitoring Activities: The Board regularly monitors member schools in
selected areas, based on information provided by the membership on the ATS Annual Report
Forms. These monitoring activities involve such areas as student enrollment, financial resources,
and various indicators of student achievement. The Board’s goal is to ensure that member
schools continue to meet Commission Standards by regularly identifying any concerns, especially
those related to financial stability and educational quality.

III.M.1 Board Procedure on Monitoring Activities: The Board regularly monitors members schools in
various areas (typically each spring based on data reported by member schools each fall on the
ATS Annual Report Forms). Those areas include (1) annual change in headcount enrollment of ±
50 percent, including total and distance education enrollment as separate categories; (2) overall
placement rates that are below 50 percent or for which at least 50 percent are reported as
unknown; (3) overall graduation rates that are below 25 percent; (4) reduction in unrestricted
fund balance of 25 percent or more in one year; (5) cumulative losses in operations over the last
three years; and (6) percentage of students admitted to the MDiv or MA degree without a
bachelor’s degree or educational equivalent (see Standard 7.4). When a significant change is
noted, the Board delegates Commission staff to request the school to explain the factors that led
to the change, if the school is not already under review in that area. The school may also be
asked to indicate its understanding of the effect of the change on the school’s conformity to the
Standards and on the school’s educational effectiveness. If a school’s response suggests further
action is necessary, the Commission staff will refer the matter to the Board (see III.C-J for
possible actions).
III.M.2 Board Procedure on Monitoring Due to Actions by Other Agencies: Whenever the Board learns
that an accredited member school (or the larger institution of which a member school is a part)
has been placed on probation or is the subject of an adverse action (denial or withdrawal of
accreditation) by another recognized agency, the Board will promptly review that school’s
accreditation to determine if it should also take an adverse action or place the school on
probation. The prompt review will occur whether the other agency’s action is pending or final.
The review typically involves the Board authorizing a focused evaluation visit (see III.D) and/or
requiring a report (see III.E). The Board will not reaffirm the accreditation of that school until the
review confirms that the school meets all applicable Commission Standards. The Board will also
not grant initial accreditation to a school that is subject to one of the actions described unless it
confirms that the school meets all applicable Commission Standards. If the Board reaffirms or
grants accreditation for a US school, it will provide within 30 days to the US Department of
Education a thorough and reasonable explanation consistent with its standards why the action of
the other agency does not preclude its decision. The Board will notify other appropriately
recognized agencies if it grants or renews that school’s accreditation, or if it takes an adverse
action against or places on probation a member school (see VII.A.4-5).
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IV.

Changing Scope of Accreditation through Substantive Changes

IV.A

Commission Policy on Substantive Changes (Overview): Since accreditation is an ongoing
relationship between the Board and an accredited member school, whenever an accredited
member school introduces a change that represents a significant departure from what is
currently approved, that is considered a substantive change requiring prior Board approval.
Associate Members are not subject to the Commission’s substantive change policy since they are
not members of the Commission.

IV.A.1 Board Procedure on Substantive Changes (Overview): Any substantive changes listed in IV.B-H
require member schools to submit petitions for approval well in advance of any proposed
implementation. The ATS website provides templates for each type of substantive change
petition, including submission instructions. Schools are encouraged to consult with Commission
staff if they have any questions about petitioning for a substantive change. Once submitted, the
Board will evaluate that petition, along with any supporting materials, before deciding whether
to approve the change. Accredited schools may not implement a substantive change without
prior Board approval. In granting approval, the Board will specify a date, which cannot be
retroactive, in which the change becomes effective. Approval for any change not implemented
within two years automatically expires—unless the school requests and receives an extension for
appropriate reasons. An accredited school that seeks multiple substantive changes
simultaneously may be subject to a special comprehensive evaluation visit (see III.C).
IV.B

Commission Policy on Change in Primary Mission: Any change in an accredited member school’s
primary mission or educational objectives that might risk its ability to meet the membership
criteria or the Commission’s Standards and Policies and Procedures is considered a substantive
change and requires prior Board approval.

IV.B.1 Board Procedures on Change in Primary Mission: Any change in a school’s primary mission or
educational objectives that does not retain a fundamental focus on preparing persons for
religious leadership or providing graduate study in various theological disciplines is considered a
substantive change requiring prior Board approval (see also III.C.1). Changes in mission or
objectives that retain that fundamental focus are not considered substantive changes and do not
require Board approval.
IV.C

Commission Policy on Change in Control or Legal Status: Any change in an accredited member
school’s form of control, ownership, or legal status (including mergers or acquisitions) is
considered a substantive change and requires prior Board approval. Such changes also require a
focused evaluation visit within six months of being implemented to determine that the change
has not adversely affected the school’s ability to meet the Commission Standards.

IV.C.1 Board Procedure on Change in Control or Legal Status: The Board considers this type of change
to include mergers, acquisitions, formal federations, or partnerships where one or more partners
change their forms of control or legal status (see also III.C.1), including a member school
acquiring a non-member school. This type of change also includes converting from for-profit to
non-profit status or the reverse. Restructuring a school’s governance or revising its bylaws is not
considered a substantive change, as long as there is no change of ownership, governing control,
or legal status. Changing a school’s legal name (including any new “doing business as”
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designation) is not considered a substantive change but does require notification to, and
acknowledgement by, the school’s Commission staff liaison.
IV.D

Commission Policy on Change in Degrees: Any change in an accredited member school’s
approved degree programs that includes either offering a degree in a new category or offering a
degree that represents a significant departure from its currently approved degrees is considered
a substantive change.

IV.D.1 Board Procedure on Change in Degrees: The Board considers “offering a degree in a new
category” to include offering for the first time a master’s or doctoral degree in a category in
which it does not currently offer an approved degree. Standard 4 lists three categories of
master’s degrees: MDiv, MA, and ThM; Standard 5 lists three categories of doctoral degrees:
DMin, Other Professional Doctorates, and PhD/ThD. Offering a doctoral degree in a new category
may require a focused visit before approval, especially new PhD degrees (see III.D.1). The Board
considers “offering a degree representing a significant departure from its approved degrees” to
include offering a degree in a field outside of the school’s current area(s) of expertise and/or
requiring significant additions in faculty, facilities, or finances. Offering new degrees in the same
category or changing the name of an already approved degree does not require prior approval
from the Board. However, any such change does require notification to, and acknowledgement
by, the school’s Commission staff liaison at least 60 days before being implemented to ensure
that it does not constitute a substantive change and to ensure accurate Commission records (see
ATS website for notification forms and instructions; see IIl.L.1 to close a degree). Any school on
probation must petition for approval to offer an approved degree through a new delivery method
or to change by 25 percent or more the total credits or the content of an approved degree. All
other schools must notify Commission staff within 30 days of offering an approved degree
through a new delivery method or changing by 25 percent or more the total credits or content of
an approved degree.
IV.E

Commission Policy on Change in Locations: Any change in an accredited member school’s
approved location(s) that establishes a new additional location at which half or more of a degree
program can be earned is considered a substantive change. This also includes relocating a
school’s main campus or an already-approved additional location offering half or more of a
degree. Adding, relocating, or closing a location that offers less than half a degree is not
considered a substantive change, nor is expanding an approved additional location to offer
additional master’s level degrees that are already approved by the Board. Expanding an already
approved location to include a doctoral degree for the first time is considered a substantive
change.

IV.E.1 Board Procedure on Change in Locations: In addition to the changes described in IV.E, the Board
considers any of the following changes in location to be substantive changes requiring prior
Board approval: (1) acquiring another school’s additional location offering half or more of a
degree, (2) adding a location at which the school is conducting a teach-out for students of
another school that has ceased operating before all students have finished, or (3) adding a
branch campus. A branch campus is defined as an institution that is geographically apart from
and independent of the main campus, is permanent in nature, offers degrees, has its own faculty
and administrative structure, and has its own budgetary and hiring authority. All such changes
require prior Board approval and a focused evaluation visit within six months of the change to
verify that the location has the resources, facilities, and personnel described in the school’s
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petition (see III.D.4 for exemptions to focused visits). Schools that add or close any location
offering less than half but at least one-fourth of a degree program are to notify Commission staff
beforehand. Schools that wish to expand an additional location that is approved to offer only
master’s degrees to include a doctoral degree must petition for a substantive change (using the
appropriate petition form on the ATS website).
IV.E.2 Board Procedure on Change Involving Site Closure or Relocation: Schools planning to close or
relocate an additional location (at which half or more of a degree may be earned) or to relocate
their main campus must petition for a substantive change well in advance of that relocation,
using the appropriate petition form on the ATS website. The Board will review the petition and, if
approved, will authorize a focused evaluation visit to occur within six months of the change to
verify that the new location meets all applicable Commission Standards. The school may also
request an exemption for a focused visit involving a newly relocated site if it meets the Board’s
exemption criteria (see III.D.4). Campus relocations are not subject to visit exemptions, unless the
relocation is for a school embedded on a university campus that is simply relocating to another
part of campus. If the relocation for an additional location must be done rapidly due to
unforeseen circumstances (e.g., natural disaster) or before the Board can meet to act on the
petition, Commission staff have the authority to grant temporary authorization for a relocation
until the Board meets. Schools that are changing only the mailing address (and not the physical
location) of an approved location need only notify Commission staff.
IV.E.3 Board Procedure on Change in Location Requiring Teach-Out Plan: If a school closes or relocates
a site at which a complete degree may be earned, it must petition for prior approval to close (or
move) that location and include a teach-out plan that must be approved by the Board (see III.L).
Closing an additional location that offers less than a complete degree does not require a teachout plan (see also III.L.1).
IV.F

Commission Policy on Change Related to Distance (Online) Education: The Commission requires
Board approval of any distance (online) education offerings that meet a threshold set by the
Board. Distance education here refers to any course where at least half of the instruction occurs
when the instructor and the students are not in the same physical location. Types of distance
education courses include online courses delivered asynchronously, online courses delivered
synchronously (e.g., through interactive video), or hybrid courses where at least half of the
instruction is offered online. However delivered, all distance (online) education courses must
demonstrate regular and substantive interaction between instructors and students and among
students, which eliminates any form of correspondence education.

IV.F.1 Board Procedure on Change Related to Distance (Online) Education: Whenever an accredited
member school decides to offer distance (online) education courses that for the first time could
constitute at least half of the credit requirements for any of its degree programs, that is
considered a substantive change. Such change is called “comprehensive distance education” and
requires prior Board approval, but only once—when a school first offers enough courses online
that at least half of a degree program could be completed through distance education. After that
initial approval, the school may offer as much and as many of its approved degrees through
distance education as it wishes without any additional approval, except for the PhD/ThD degree
(see IV.D.1). The first time a school plans to offer half or more of the coursework of an approved
PhD/ThD degree program online, it must seek approval to do so (see IV.G), even if it has
comprehensive distance education approval. Schools may offer distance education courses for
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any program without prior approval if they do not constitute at least half of any degree, provided
they notify the Board of those offerings each year on the appropriate ATS Annual Report Forms.
IV.F.2 Board Procedure on Distinguishing Between Distance (Online) Education and Additional
Locations: The Board considers any course delivered synchronously via interactive video to a
group of students at a location apart from the instructor to be distance education, not an
additional location, but only if a majority of the instruction is delivered by the instructor from a
distance. If most of the instruction is delivered by the instructor at that location, then the Board
considers that course to be an additional location, not distance (online) education.
IV.F.3 Board Procedure on Identity, Privacy, and Authorization in Distance (Online) Education: Schools
offering distance (online) education must have procedures to verify the identity and protect the
privacy of students enrolled (e.g., secure login). Schools must also notify students in advance of
any additional costs for distance education. All US schools and any Canadian schools participating
in US-based Title IV programs offering distance (online) education to US residents not residing in
the school’s home state are to comply with all applicable laws and regulations in the state(s) in
which those online students reside, which may include participating in national reciprocity
agreements.
IV.G

Commission Policy on Changes Related to Experiments (Innovation): Whenever an accredited
member school seeks to develop an innovative educational program or approach that is not
addressed or not allowed in the Standards, that is considered a substantive change requiring
prior approval. Such changes will be treated by the Board as experiments that, if approved, must
be evaluated over several years to determine their effectiveness and ongoing status. In its
petition, the school must demonstrate that the experiment ensures educational quality,
congruence with the school’s educational mission, and coherence with the values of theological
education. Offering any educational program not based on courses or credits would be an
example of a substantive change requiring approval as an experiment.

IV.G.1 Board Procedure on Changes Related to Experiments (Innovation): The Board has developed a
petition form for experiments that provides more details on what areas to address (see ATS
website). The Board requires schools petitioning for an experiment to specify the length of the
experiment (typically three to five years), during which time the school will evaluate the results
and periodically report those results as directed by the Board when it approved the experiment.
In its final report, the school must either notify the Board that it is terminating the experiment (if
the results are negative) or request that the experiment be changed to an ongoing exception (if
the results are positive). If the latter, the Board will review the results of the experiment to
determine whether to terminate it or continue it as an ongoing exception. One example of an
experiment would be offering a degree (in whole or in part) through competency-based
education where students are not awarded credit and not required to take classes.
IV.H

Commission Policy on Other Types of Substantive Changes: Other types of substantive changes
by accredited member schools that require prior Board approval include changing from clock
hours to credit hours, increasing substantially the number of clock or credit hours awarded for
successful completion of a degree program, changing from quarters to semesters (or vice versa),
or contracting with an unaccredited entity to offer more than one-fourth of a degree program.

IV.H.1 Board Procedure on Other Types of Substantive Changes: The Board has not developed petition
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forms for these other types of substantive changes, since they are so rare among member
schools. Schools considering any of these types of changes are encouraged to consult with their
Commission staff liaison.
IV.I

Commission Policy on Changes Involving Individual Exceptions: Substantive changes do not
include exceptions that an accredited member may choose to make for an individual student.
Individual exceptions do not require Board approval.

IV.I.1 Board Procedure on Changes Involving Individual Exceptions: Schools with any questions about
what constitutes an individual exception are encouraged to consult with their Commission staff
liaisons.
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V.

Responsibilities and Composition of the Board

V.A

Commission Policy on Board Responsibilities: The Board provides “general direction” to the
Commission, including the authority to “administer, manage, preserve, and protect the property
of the Commission” (Commission Bylaws, 3.1). A central purpose of the Board is to make
accrediting decisions on behalf of the Commission that “contribute to the enhancement and
improvement of theological education through the accreditation of schools that are members…”
(Commission Bylaws, 1.2). The basic responsibilities of the Board are defined by the Commission
Bylaws (especially Articles III and IV). Those responsibilities include the following: (1) overseeing
the corporate work of the Commission, as authorized by the Commission Bylaws; (2) maintaining
an official list of schools accredited in accordance with the Standards, including the authority to
add schools to or delete them from the list; (3) reviewing on an ongoing basis accredited schools
for continued inclusion in the Membership Directory (on the ATS website), including all aspects of
accreditation pursuant to the Standards and Policies; and (4) evaluating periodically the
Standards and Policies and bringing recommendations for any changes to Commission member
schools. The Board also has the authority to adopt procedures, guidelines, and other documents
that implement and interpret the Commission’s Standards and Policies to ensure thorough and
fair evaluation of schools, consistently applying the Commission’s Standards and Policies.

V.A.1 Board Procedure on Board Responsibilities and Authority: The Board’s authority to make
accrediting decisions on behalf of the Commission includes not only the authority to maintain an
official, public list of accredited schools with the authority to add or delete schools, but also the
authority to approve substantive changes and to impose certain conditions on accredited schools
based on the Standards and these Policies and Procedures. The Board serves as the final authority
in interpreting and implementing the Commission’s Standards and Policies (subject to any
appeals described in VIII.B). The Board also periodically publishes guidelines and other
documents, such as the Self-Study Handbook.
V.A.2 Board Procedure on Additional Responsibilities: In addition to the responsibilities described in
V.A.1, the Commission Bylaws (3.1) list various other Board responsibilities. Those include (1)
making all accreditation decisions related to member schools, (2) appointing task forces and
committees needed to fulfill its responsibilities, (3) adopting and overseeing the Commission’s
budget, (4) approving auditors for the Commission, (5) establishing fees for various accreditation
activities, (6) recommending to the membership any changes in annual dues, and (7) establishing
and evaluating employment policies of the Commission through its agreement for contracted
services with the Association (see V.C.7).
V.A.3 Board Procedure on Responsibilities for Reviewing Commission Documents: The Board also has
the responsibility to review the Commission-approved Standards, Policies, and Bylaws not less
than every five years. The review involves all relevant constituencies and provides adequate time
and processes for their input. If the Board decides, based on the review and input, to recommend
to the membership any changes in those documents, it will notify the membership and the public
of those recommended changes within twelve months of making that decision. The Board will
also consider any relevant input received regarding those recommended changes prior to the
membership vote. The Board will also notify the US Department of Education of any proposed
changes to the Commission Standards and Policies or to these Board Procedures that might alter
its scope of recognition or its compliance with the criteria for recognition.
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V.A.4 Board Procedure on Limits to Board Authority: The Board acts only on those matters assigned to
it by the Commission and within the limits established by the Commission Bylaws and by the
Commission Policies. The Board may initiate and carry through all steps leading to a decision on
accredited membership and to decisions regarding substantive changes (Commission Bylaws, 3.1,
on Authority). Member schools have the right to be creative and diverse in determining how best
to organize themselves and use their resources, provided they continue to meet the Commission
Standards and Policies and any applicable Board Procedures.
V.B

Commission Policy on Board Composition: The Board consists of “a minimum of sixteen and a
maximum of twenty Commissioners. No fewer than three and no more than five of the
Commissioners shall be Public or Ministry Practitioner Commissioners. Remaining Commissioners
shall be Institutional Commissioners” (Commission Bylaws, 3.2). Institutional Commissioners are
persons employed by a member school at the time of their elections, including at least two who
have significant teaching responsibilities. Public Commissioners are persons who are not
students, employees, board members, or consultants at an accredited member school at the
time of their elections, nor do they have any immediate family members who are. Ministry
Practitioner Commissioners are public members who are active in (or recently retired from)
vocational ministry at the time of their elections. New Commissioners are elected by the
membership every two years (per Commission Bylaws, 3.3-4). Institutional Commissioners serve
non-renewable, six-year terms. Public or Ministry Practitioner Commissioners serve two-year
terms, renewable once.

V.B.1 Board Procedure on Board Composition: Commissioners are chosen for their knowledge of
theological education, their experience in matters related to accreditation, and their respect for
the diversity of theological and ecclesial perspectives represented among member schools.
Members of the Board (and Commission staff) are listed publicly on the ATS website, along with
their qualifications. Public Commissioners (including Ministry Practitioner Commissioners) must
sign a form verifying that they meet public member qualifications.
V.B.2 Board Procedure on Board Training: All Commissioners are trained in the content and
interpretation of the Commission’s Standards and Policies, as well as the Board Procedures. That
training begins with an orientation session held every other fall for newly-elected Commissioners.
Commissioners are typically invited to participate in or chair at least one comprehensive or
focused evaluation visit each year they are on the Board (see III.B-D and VII.A.3).
V.B.3 Board Procedure on Board Officers: Per Commission Bylaws (Article IV), the membership elects
every two years the officers of the Board: chair, vice chair, and representative to the ATS Board
of Directors (the only Commissioner who may also serve on the ATS Board). Collectively, they are
known as the Officers Committee, delegated by the Board to act on its behalf between Board
meetings, though they may not make any decisions affecting the accredited status of a member
school (see V.C.3 for list of such decisions). The Officers Committee also includes the secretary of
the Board (see VII.D.1), who is elected by the Board from among the Commission staff with voice
but no vote on accreditation decisions. Any decision made by the Officers Committee between
Board meetings must be reported to the Board at its next meeting.
V.C

Commission Policy on Board Business and Meetings: The Commission delegates to the Board
the authority to conduct its business and organize its meetings in ways that best fulfill its
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responsibilities to the Commission and to the constituencies served by member schools.
V.C.1 Board Procedure on Board Meetings: The Board meets at least twice annually (typically for two
days in early February and for two days in early June) at the ATS Commission office. All
Commissioners are expected to attend, as are all Commission staff. Meetings are presided over
by the Board chair, or by the vice chair if the chair is absent, recused, or has other duties in the
meeting. The Board usually meets in plenary session the first morning and the second day of its
semi-annual meetings, with separate work groups (see V.C.2) meeting the first afternoon. The
first morning is typically devoted to administrative and other issues. The second day is typically
devoted to making accreditation decisions for schools that are on the agenda. After each
meeting, the Commissioners evaluate the effectiveness of their work, as well as the effectiveness
of the work of Commission staff in supporting the work of the Board.
V.C.2 Board Procedure on Board Work Groups: Given the large number of actions that come before
the Commission each year, the Board divides into four work groups of four or five Commissioners
to distribute the work load. Each work group is assigned by staff in advance and often stays
together as a group for two years. During the semi-annual, two-day Board meetings, each work
group meets separately to review actions assigned to it (see V.C.1). Those assignments are made
at least three weeks in advance by staff, with each action assigned a primary and a secondary
reader, so Commissioners have adequate time to review the materials, along with the
recommended action and rationale (see V.C.5). Each work group reviews its assigned actions to
determine which may be placed on the consent agenda (see V.C.6) and which require full Board
discussion. For actions requiring full Board discussion, prior to the vote, the primary reader gives
a brief oral summary of the school, the recommended action (including any changes made by the
work group), and a rationale (see V.C.5). The secondary reader may agree, disagree, or offer
other perspectives after the primary reader’s brief presentation.
V.C.3 Board Procedure on Board Reader Panels: In addition to the semi-annual meetings of the full
Board, work groups (see V.C.2) also meet via teleconference or videoconference as reader
panels. Reader panels are typically scheduled four times over two years, with each of the four
work groups usually meeting just once during those two years as a reader panel—typically for no
more than ninety minutes. Action items for these reader panel conference calls are limited to (1)
reports that do not result in a change in membership status (grant or deny initial accreditation;
reaffirm or withdraw accreditation; or impose or remove a warning, probation, or Show Cause)—
or reports that do not result in issuing a Letter of Concern (see III.F-J); and (2) petitions that do
not request a change in control or legal status or approval of an experiment (see IV.B, IV.C, and
IV.G and VI.A.2). Reader panel assignments (including primary and secondary readers) are made
by staff and communicated to participants at least three weeks prior to a reader panel meeting
(see V.C.5).
V.C.4 Board Procedure on Special Board Meetings: If needed, special meetings of the full Board may
be called by the secretary on order of the chair, or at the written request of a quorum of
Commissioners (see VI.A.2). The agenda for special meetings will be stated at the time the
meeting is called. Special meetings may be conducted electronically (per Commission Bylaws,
3.6). One example of a special Board meeting would be to review a Board decision to impose a
warning or probation (see VIII.A.3).
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V.C.5 Board Procedure on Board Agendas and Materials: Agendas for all Board meetings are
prepared by Commission staff in consultation with the chair. Materials related to agenda items
are made available electronically to all Commissioners at least three weeks prior to the meeting
via a secured website. Those materials include such documents as schools’ accreditation
histories, self-study reports, evaluation committee reports, school responses to committee
reports, reports required from member schools, petitions for substantive changes, and various
administrative items (e.g., minutes of previous meetings, summaries of staff actions, proposed
changes to accreditation documents, task force reports, etc.). Any action involving an
accreditation decision is accompanied either by a committee report and recommendation or by
a staff rationale and recommendation for the Board to consider before making its own
decision.
V.C.6 Board Procedure on Consent Agenda: Some actions at a Board meeting may be handled
through a consent agenda, in which a group of actions are voted on by the Board in one
motion. All agenda items are made available to the full Board beforehand (see V.C.5) and none
may be placed on the consent agenda until it is reviewed by a work group of the Board (see
V.C.2). Actions that may not be placed on a consent agenda include (1) any action related to a
comprehensive evaluation visit or to a focused evaluation visit; (2) any petition for a change in
control or legal status or for an experiment; (3) any report resulting in a change in membership
status (granting or denying initial accreditation; renewing or withdrawing accreditation;
imposing or removing a warning, probation, or Show Cause)—or resulting in issuing a Letter of
Concern; or (4) any action recommended by an evaluation committee or by staff that is
substantively changed by a work group. All other actions may be placed on the consent agenda
at the discretion of each work group, though any Commissioner may request that any item
placed on the consent agenda be instead discussed and voted on separately by the full Board.
V.C.7 Board Procedure on Board Budget: The Board establishes and adopts its own budget, which is
based on revenue derived from (75 percent of) the annual membership dues, visit fees (see
V.C.8), petition fees (see ATS website and IV.A.1), reimbursements for evaluator travel (see
V.C.9), and, as appropriate, grants from foundations. The expenditures budget provides for all
direct and indirect expenses for the Commission’s work of accreditation as conducted by the
Board. The Commission contracts through an annually renewable agreement with the
Association to provide its personnel, facilities, and administrative needs.
V.C.8 Board Procedure on Board-Approved Visit Fees and Expenses: The Board periodically
establishes the fees charged to schools receiving comprehensive or focused evaluation visits.
Those fees support the costs of arranging evaluation committees, preparing committee reports
and related materials for the Board agenda (see V.C.5), and performing other tasks necessary
to support the onsite evaluation of member schools. In addition, the Board also invoices
schools for travel costs incurred during accreditation evaluation visits that are reimbursed by
the Commission (see V.C.9), which excludes those paid directly by the school (e.g., local lodging
and local transportation). Travel costs for evaluation visits are determined by averaging the
reimbursable travel expenses of all Board-appointed evaluators and Commission staff for a
given semester and invoicing each school visited that semester the average of all those
reimbursable travel costs. Board members and all Board-appointed committee members serve
without honoraria or remuneration for their volunteer service to the Commission.
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V.C.9 Board Procedure on Board-Approved Reimbursements: The Board reimburses appropriate
out-of-pocket expenses incurred by Board or committee members that are submitted to the
office in a timely manner on the appropriate reimbursement form. Air travel is reimbursed at
regular air fare (i.e., not business nor first class), with receipts, including any for airport parking
or early boarding. For anyone choosing to travel instead by vehicle, reimbursement may not
exceed regular air fare. For private vehicles, reimbursement is based on the Board-approved
mileage rate (no receipt needed); for rental vehicles, reimbursement is for rental cost plus gas
(receipts needed). All reasonable meal expenses (excluding alcoholic beverages) are
reimbursed by the Board with appropriate receipts.
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VI.

Making Board Decisions and Conflicts of Interest

VI.A

Commission Policy on Board Decisions: Per Commission Bylaws (3.1), the Commission delegates
to the Board all decisions related to the accreditation of member schools.

VI.A.1 Board Procedure on Consistent and Fair Decisions: All accreditation decisions that the Board
makes are intended to fulfill the purposes of the Commission (see I.A) in ways that ensure
consistent and fair decisions. Consistency and fairness do not require uniformity in all decisions,
but they do assume conformity to all published standards, policies, and procedures. The Board
determines consistency and fairness in its decision-making through these seven criteria: (1)
decisions are based on the Commission’s Standards and Policies and follow the Board’s
Procedures; (2) decisions respect each school’s distinctive mission; (3) decisions are intended to
help each school achieve its stated educational outcomes in its own context; (4) decisions are
made in light of each school’s resources, capacity to plan and evaluate, and its ongoing
relationship with the Commission; (5) decisions are based on the reliability, relevance, and
completeness of the information each school provides; (6) decisions are reviewed in light of
relevant prior and current decisions of the Board; and (7) decisions are communicated promptly
and clearly with a written rationale (see VII). At the end of each meeting, the Board reviews its
accreditation decisions to ensure they meet these criteria.
VI.A.2 Board Procedure on Majority Vote and Quorum: Per Commission Bylaws (3.7), “the presence of
a majority of Commissioners in office and entitled to vote” constitutes a quorum. All
accreditation decisions are made by a simple majority vote. Each Commissioner has one vote (per
Commission Bylaws, 3.8). The Board generally uses the current edition of Robert’s Rules of Order
to conduct its meetings and make its decisions. Board decisions made by reader panels (see
V.C.3) are also made by majority vote of participating Commissioners (minus any abstentions or
recusals, per VI.A.3), though any decisions on substantive changes must be ratified
(electronically) by a majority of the full Board within two weeks (see VI.A.5 for effective dates of
Board decisions).
VI.A.3 Board Procedure on Abstentions and Recusals: Any Commissioner may abstain from voting on
any accreditation decision for any reason. A Commissioner must recuse himself or herself from
any accreditation discussion or decision affecting a school with which he or she has been involved
in any of these capacities: (1) service as a current or former employee or student of that school,
(2) service on an evaluation committee whose recommendations about that school are being
considered, or (3) recent service on a committee or commission for another accrediting agency
that evaluated that school (typically within the past three years), or (4) any other relationship
that could threaten a fair and objective review or evaluation. Recusals require the Commissioner
to absent himself or herself from the room during the discussion and the decision. All abstentions
and recusals are noted in the minutes (see VII.D.1). A negative vote is noted in the minutes if
specifically requested by the Commissioner casting that vote.
VI.A.4 Board Procedure on Members’ Rights to Respond to Recommended Actions Prior to a Board
Decision: Schools that have accreditation actions before the Board that relate to comprehensive
or focused evaluation visits are invited at least one month in advance of that meeting to provide
a written response to the actions being recommended to the Board for those visits—either
agreeing or disagreeing with the recommended actions. If the nature of the disagreement is
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substantive, each school also has the right to send one or more representatives to meet briefly
with the Board in person prior to a Board decision, though almost all schools choose only to
submit a written response. If a school decides to send one or more representatives, it must notify
the Board secretary at least two weeks in advance of the meeting of who will be attending. The
school is responsible for any expenses incurred by its representative(s). No other accrediting
actions allow for schools to send representatives to meet with the Board—only those involving
evaluation committee recommendations related to comprehensive and focused evaluation visits.
Schools, however, may request a meeting with the Board for other significant reasons, which the
Board may accept if it determines a face-to-face meeting would be helpful.
VI.A.5 Board Procedure on Effective Date of Accreditation Decisions: Board decisions become effective
at the time of the Board vote (see VI.A.2), which includes ratification votes for certain Board
reader panel actions—except for Board decisions subject to reviews or appeals. Reviewable or
appealable decisions do not become effective until either (1) the date allowed for requesting a
review or making an appeal has expired without any action by the school (per VIII.A.1 or VIII.B.1);
or (2) the date the school is notified that a review or an appeal it has requested has been
resolved (see VIII for which decisions can be reviewed or appealed; see VII.A.4 for how and when
the Board communicates decisions that are reviewable or appealable).
VI.A.6 Board Procedure on Accreditation Decisions Delegated by the Board to Staff: The Board has
delegated a variety of low-risk, low-impact decisions to Commission staff, who work together
collaboratively to make those decisions. All decisions made by staff are reported to the Board at
the next Board meeting. Staff decisions are limited to certain reports, notifications, and requests.
Regarding reports, staff may review and accept reports that (1) do not affect membership status
(see list in V.C.3), (2) do not deal with difficult or controversial issues, and (3) do not require any
further action (e.g., staff cannot require follow-up reports or visits). Regarding notifications, staff
may review and acknowledge notifications from member schools regarding (1) adding new
degrees that do not constitute substantive changes (see IV.D.1), (2) changing the name of an
approved degree (see IV.D.1), (3) discontinuing a degree that does not involve closing a
complete-degree granting location (see IV.E.3), and (4) changing an institution’s name (see
IV.C.1). Regarding requests (usually from schools for delays), staff may on occasion and for
appropriate reasons, delay for one semester the due date for any report (not affecting
membership status) or the visit date for any scheduled comprehensive or focused evaluation
visit. Any request for a delay in a report or a visit beyond one semester (typically up to a
maximum of one year) may be decided only by the Board and requires an official, written request
from the school’s chief executive officer (see III.B.1). Staff decisions, along with appropriate
rationales, are communicated to the school within 60 days of receipt of any report, notification,
or request that is within staff purview.
VI.B

Commission Policy on Conflicts of Interest: Per Commission Bylaws (3.17), the Commission
authorizes the Board to “adopt and implement policies prohibiting conflicts of interest in
decisions regarding the accredited status of schools that are or seek to become Members of the
Commission.”

VI.B.1 Board Procedure on Conflicts of Interest: All members of the Board of Commissioners, as well as
Appeals Panel members (see VIII.B.4) and Commission staff, must annually complete a conflict of
interest form (per Commission Bylaws, 3.16). Every evaluation committee member must also
complete a conflict of interest form before participating in any evaluation visit. A potential
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conflict of interest includes any of the following relationships with a school being reviewed or
evaluated (either for the person listed or for any of their immediate family members): current or
former enrollment or denial of enrollment, current or former employment or denial of
employment, current application for employment, current or former service on the governing
board, current or former consultant or provider of goods or services, recipient of an award or
honor, or any other relationship that could threaten a fair and objective review or evaluation (see
also Commission Bylaws, 3.16). No Commissioner who has a potential conflict of interest shall be
involved in an evaluation or accreditation decision, unless a majority of Commissioners who do
not have a conflict in relation to the school determines that the potential conflict of interest has
no bearing on the evaluation or decision. No Appeals Panel member, Commission staff member,
nor evaluation committee member who has a potential conflict of interest shall be involved in an
evaluation or accreditation decision.
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VII.

Communicating Board Decisions

VII.A

Commission Policy on Communicating Board Decisions: The Commission delegates to the
Board the authority to maintain a public membership directory (on the ATS website) to
communicate the formal accredited status of each member school. That directory information
includes all significant accreditation decisions. The Commission also authorizes the Board to
communicate Board decisions to member schools and other appropriate parties at appropriate
times, as well as maintain official Commission records. All communications to and from the
Board are to be in English

VII.A.1 Board Procedure on Communicating Board Decisions to Member Schools: Each decision
made by the Board regarding a school’s accreditation is communicated officially to that
member school in writing within 30 days of the effective date of the decision (see VI.A.5). The
Board’s communication includes the effective date of the decision and a rationale for the
decision. Official Board communications are sent to the school’s chief executive officer, chief
academic officer, and accreditation liaison officer (if the school has designated a different
person for that role).
VII.A.2 Board Procedure on Communicating Board Decisions to the Public: Decisions regarding
granting or reaffirming accreditation are made public within 30 days of notifying the school of
that decision, including reasons for those decisions (see II.B; see also VII.A.4). The Board makes
those decisions public by updating the membership directory on the ATS website. Directory
information includes each school’s accreditation status, a rationale for that status, approved
degree programs, any approved additional locations (those offering half or more of a degree),
whether the school has comprehensive distance education approval, the year of initial
accreditation, the dates of the last and next comprehensive evaluation visits, the dates and
subjects of any reports or focused evaluation visits required during the current period of
accreditation, and any approved ongoing exceptions or experiments (see IV.G.1). If a member
school is on warning, probation, or Show Cause, that status and the reason(s) for it are
disclosed, though not until any review or appeal is resolved (see VII.A.4). If a school is denied
initial accreditation or has its accreditation withdrawn, that status and the reason(s) for it are
disclosed, though not until any appeal is resolved (see VII.A.4). If a school voluntarily withdraws
from accreditation, the Board will post that decision also in the public membership directory (for
at least six months after the effective date of withdrawal; see also VII.A.4).
VII.A.3 Board Procedure on Communicating Summary Information to the Public: Within 30 days of each
Board meeting, the Board discloses on the ATS website a summary of key accrediting actions it
has taken. Those actions include any changes in membership status, such as public sanctions or
adverse actions (see III.G-J), though not until any review or appeal is resolved (see VIII). The
summary of those actions also includes approvals of substantive changes (see IV.B-H) or other
significant changes (see VI.A.7). In addition, the Board shares key accreditation decisions with
appropriate external agencies (e.g., for US schools, the US Department of Education, state
agencies, or regional accrediting agencies; see VII.A.5). The Board also publishes a summary of its
accreditation actions every year in an annual report and every two years in the program book for
the ATS Biennial meeting.
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VII.A.4 Board Procedure on Communicating Reviewable and Appealable Board Decisions to the
Public: While most decisions of the Board are made public within 30 days of notifying the
school (per VII.A.2), decisions that are reviewable or appealable (see VIII) are made public
either (1) when the time period allowed for requesting a review or making an appeal has
ended without any action by the school; or (2) when the Board notifies the school that a
decision it requested to be reviewed or appealed has been resolved. The Board will make
public the reasons for any decision to impose probation or withdraw accreditation by posting
those action letters in the public membership directory for those schools. For decisions
involving denial or withdrawal of accreditation, the Board will also make public within 60
days of final notification to the school any official comments that the school may wish to
make regarding that decision. In addition, the Board will notify the public no later than 10
business days from the effective date that a member school voluntarily withdraws from the
Commission (see also VII.A.2).
VII.A.5 Board Procedure on Communicating Board Decisions to the US Department of Education
and Other Agencies: The Board provides written notice to the US Department of Education
no later than 30 days from the effective date of any accreditation decisions involving a
change in membership status or approval of a substantive change (see list in VII.A.2) for any
US school. The Board will also notify state authorizing agencies and appropriate accrediting
agencies. Regarding decisions that are reviewable or appealable, the Board will notify the
Department and other appropriate agencies at the same time that it notifies the school that
the reviewable or appealable decision is effective. In addition, the Board will notify the
Department of the name of any member school participating in Title IV financial aid programs
that the Board believes is failing to meet its Title IV responsibilities or believes is engaged in
fraud or abuse. The Board’s notification will include the nature of its concern and its reasons
for that concern. In addition, the Board will notify the Department, appropriate state
authorizing agencies, and appropriate accrediting agencies no later than 10 business days
from the effective date that a member school voluntarily withdraws from the Commission.
The Board will also provide the Department an electronic list of its members and, if so
requested, a summary of the Board’s major accreditation activities during the previous year,
as well as any information that may bear on a member school’s compliance with its Title IV
responsibilities.
VII.A.6 Board Procedure on Member Schools’ Communication of Accreditation Status: A member
school must disclose its accreditation status publicly on its website and in appropriate
documents such as its catalog. The following language is required: “[Name of school] is
accredited by the Commission on Accrediting of The Association of Theological Schools
(www.ats.edu) and is approved to offer the following degrees [list all approved degrees]” (see
also II.B.4 for schools accredited by virtue of affiliation). If the school has any approved
additional locations (offering half or more of a degree), comprehensive distance education
approval, experiments, or ongoing exceptions, that information must also be included in the
public accreditation status statement (see VII.A.2). If the school has been placed on public
sanction or has received an adverse action, that information must be included as well in the
school’s public statement of accreditation within seven business days of being notified of the
effective date of that action (see III.G-J and VI.A.5 and VIII). Commission staff regularly review
member schools’ websites to ensure that schools disclose accurately the information described.
If not, the Board delegates Commission staff to contact schools to make any necessary
corrections.
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VII.B

Commission Policy on Member Schools’ Public Statements of Educational Effectiveness: A
member school must disclose on its website summary information on the educational
effectiveness of its degree programs to provide public accountability regarding student
achievement. A school’s public statement of educational effectiveness provides data on how
well it is meeting the goals or outcomes for each of its degree programs, as well as data from
more school-wide measures of educational effectiveness.

VII.B.1 Board Procedure on Member Schools’ Public Statements of Educational Effectiveness: In the
interests of public transparency, the Board requires member schools to publish and regularly
update a public statement of educational effectiveness. That statement may begin with a
school’s program goals or outcomes, but it must also provide evidence of how well those are
being achieved. That evidence should include evaluation data that are direct and indirect,
quantitative and qualitative. For example, a school’s public statement of educational
effectiveness might include the following information for each degree program: graduation
rates, placement rates, time to completion rates, numbers of completers, ratings from student
satisfaction surveys and/or exit interviews, alumni/ae ratings, summary data from course
evaluation forms, evaluation data from capstone projects and portfolios, and other relevant
evaluation data. While voluntary, information from the ATS Graduating Student Questionnaire
and Alumni/ae Questionnaire could also be helpful, as well as student and alumni/ae
testimonies. Schools are also encouraged to use data from the ATS Strategic Information Report
and the ATS Peer Profile Report sent to each member school every spring. The public statement
of educational effectiveness should be reviewed and updated regularly, typically annually.
Member schools must provide the web address for its public statement each fall on the ATS
Annual Report Forms.
VII.C

Commission Policy on Confidentiality of Board Decisions: The Commission delegates to the
Board the responsibility to maintain the confidentiality of certain Board documents and
decisions.

VII.C.1 Board Procedure on Confidentiality of Accreditation Documents: While the Board publicly
discloses all significant accreditation decisions (see VII.A), it does not make public the
documents that form the bases for those decisions (such as a school’s self-study report, an
evaluation committee report, a Board-required report, and the Board’s action letter to a
member school, including any other official correspondence with that school). Those documents
are considered confidential because they include proprietary information from member schools
or the private judgements of peer reviewers who are bound by protocols of confidentiality. The
Board also records minutes of all its meetings, which are maintained permanently and
considered confidential (see VII.D). The same is true for any meetings of the Appeals Panel.
Specific exceptions to this policy on the confidentiality of accreditation documents are provided
in VII.C.2.
VII.C.2 Board Procedure on Exceptions to Confidentiality of Accreditation Documents: Exceptions to
the confidentiality policy (see VII.C.1) include the following situations: (1) the Board will share a
member school’s self-study report with other ATS members or qualified researchers with that
school’s written permission; (2) the Board will share official decisions from a comprehensive or
focused evaluation visit with the chair of that visit; (3) the secretary of the Board will provide to
a member school with a review or an appeal the section of the minutes from the meeting
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dealing with that review or appeal if the school requests it; and (4) the Board will release
accreditation documents to appropriate regulatory agencies as required by federal, state, or
provincial regulations or law. In addition, the Board publishes in the public membership
directory action letters involving probation or an adverse action, after any review or appeal is
resolved (see VIII).
VII.D

Commission Policy on Board Documents: The Commission delegates to the Board the
responsibility to maintain official records of all accreditation-related meetings, decisions, and
correspondence.

VII.D.1 Board Procedure on Recording Board Minutes: All accreditation decisions, as well as other
official actions taken by the Board, are recorded by the Board secretary (see V.B.3). An initial
draft of the minutes for each Board meeting is prepared by the secretary and emailed to
members of the Board for any comment and correction. A corrected draft is included in the
agenda for the following Board meeting, which must then be reviewed and approved by the
Board. All minutes are stored permanently in a secure location at the Commission office and
offsite. Board minutes contain confidential information and are, therefore, available only to
members of the Board and to Commission staff (see VII.C.2 for exceptions).
VII.D.2 Board Procedure on Other Accreditation Records: The Board maintains permanent and secure
records of all official accreditation correspondence with member schools, except that it
maintains only the two most recent self-study reports from member schools. All official Board
agendas and decisions are recorded and maintained permanently in a secure location (see
VII.D.1), as are any member school responses to those decisions (e.g., complaints or requests for
reviews or appeals; see VIII and IX). These Board records are confidential and available only to
members of the Board and to Commission staff (see VII.C.2 for exceptions). A summary of each
school’s accreditation history (with all accreditation decisions made by the Board for that
school, as well as those made by staff, per VI.A.6) is available to each member school on
request. The procedures in this section are consistent with the Board’s Records Retention and
Disposal Policy (a copy of which is available in the Commission office).
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VIII. Reviewing and Appealing Board Decisions
VIII.A

Commission Policy on Reviewing Board Decisions: The Commission allows member schools to
request the Board to review an action involving the imposition of warning or probation. No
other actions of the Board are subject to review, though schools may appeal the denial or
withdrawal of accreditation. A review involves a formal request from the school for the Board to
review its decision to impose a warning or probation. The school must state its reasons for
requesting a review and provide appropriate documentation supporting that request.

VIII.A.1 Board Procedure on Initial Request for a Review: A review involves a formal request from the
school to the Board for it to review its decision to impose warning or probation. The school must
state its reasons for requesting a review and provide documentation supporting that request
(see VIII.A.2). The school has two weeks from the time it was notified of the Board’s imposing a
warning or probation to submit an official request for a review (signed by the school’s chief
executive officer or designee) and two more weeks to submit specific documentation supporting
its request.
VIII.A.2 Board Procedure for Reasons for Requesting a Board Review: In making a request for a formal
review, the school must cite one or more of the following reasons why it believes the Board’s
action may not be appropriate: (1) the Board misinterpreted or misunderstood the applicable
Commission Standards; (2) the Board missed or misunderstood evidence the school previously
provided to verify that it met the standard(s) in question; (3) the Board failed to follow
Commission-approved policies or Board-approved procedures; or (4) the Board had a conflict of
interest that was not known or stated prior to taking the action. The documentation in support
of the reason(s) cited must be specific and germane to the reason(s) cited for the review. No
new evidence is permitted, except new financial information—and only if the action was taken
for financial reasons and only if the school has new financial information bearing on that action.
VIII.A.3 Board Procedure on Resolving Reviews: Within 60 days of receiving the review request and
documentation, the Board will meet via teleconference or videoconference to review its earlier
action in light of the school’s reason(s) for the review and the supporting documentation. The
school making the request for a review is invited to participate in part of that meeting, but no
legal counsel may be present. At the end of that meeting the Board will decide either to uphold
or to rescind its original action to impose a warning or probation, with or without any additional
actions (e.g., requiring a follow-up report). Within 30 days of that meeting, the Board will
communicate its decision (which is final) and its reason(s) to the school. No action subject to
review will become final (or public) until the review is resolved (see VII.A.4).
VIII.B

Commission Policy on Appealing Board Decisions: The Commission allows member schools to
appeal any Board decision to deny or withdraw accreditation. No other actions of the Board are
subject to an appeal, though schools may request a Board review of any decision to impose a
warning or probation. An appeal involves a formal request from the school to the Board to
convene the Appeals Panel. The school must state its reasons for the appeal and provide
appropriate documentation supporting its request. The Appeals Panel has the authority to
affirm, amend, or remand to the Board the original Board decision.

VIII.B.1 Board Procedure on Initial Request for an Appeal: An appeal involves a formal request from the
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school to the Board to convene the Appeals Panel (see VIII.B.3-4) to reconsider the Board’s
decision to deny or withdraw accreditation. The school must state its reasons for making an
appeal and provide documentation supporting that appeal (see VIII.B.2). The school has two
weeks from the time it was notified of the action to submit an official letter of appeal (signed by
the school’s chief executive officer or designee) and two more weeks to submit specific
documentation supporting its appeal.
VIII.B.2 Board Procedure on Reasons for Making an Appeal: In making an appeal, the school must cite
one or more of the following reasons why it believes the Board’s action was not appropriate: (1)
the Board misinterpreted or misunderstood the applicable Commission Standards; (2) the Board
missed or misunderstood evidence the school previously provided to verify that it met the
standard(s) in question; (3) the Board failed to follow Commission-approved policies or Boardapproved procedures; or (4) the Board had a conflict of interest that was not known or stated
prior to taking the action. The documentation in support of the reason(s) cited must be specific
and germane to the reason(s) cited for the appeal. No new evidence is permitted, except new
financial information—and only if the action was taken for financial reasons and only if the
school has new financial information bearing on that action.
VIII.B.3 Board Procedure on Resolving an Appeal: All appeals are handled by a membership-elected
Appeals Panel (see VIII.B.4) that may not include any current members of the Board of
Commissioners. Within 60 days of receiving the appeal and supporting documentation, an
Appeals Panel will meet via teleconference or videoconference to evaluate the Board’s action in
light of the school’s reasons and supporting documentation. The school making the appeal is
invited to participate in part of that meeting and has the right to have legal counsel present (at
the school’s cost), as does the Appeals Panel (at the Commission’s cost). At the end of that
meeting, the Appeals Panel will either affirm the Board’s original action, amend the Board’s
original action, or remand the action back to the Board with an explanation of why it amended
or remanded the original action and with specific instructions for the Board regarding its
decision to amend or remand. If the Board’s original action is affirmed, the Board Secretary will
communicate the Appeals Panel’s decision (which is final) and its reason(s) to the school and to
the Board—within 30 days of that meeting. If the Board’s original action is amended or
remanded to the Board, the Board will act on that at its next meeting and notify the school and
the Appeals Panel within 30 days of that decision. No action subject to appeal will become final
(or public) until the appeals process is resolved (see VII.A.4).
VIII.B.4 Board Procedure on Appeals Panel Composition: The composition of the Appeals Panel,
described in the Commission Bylaws (5.8), includes five persons, with at least one faculty
member, one administrator, one ministry practitioner, and one public member. Appeals Panel
members are subject to the same conflict of interest procedures and policies as apply to
members of the Board and, on election, will sign the statement on conflict of interest (see
VI.B.1). Public members of the Appeals Panel must also sign a form verifying that they meet the
qualifications for public members (see V.B.1). Vacancies occurring on the Appeals Panel by
death, resignation, refusal or inability to serve, or otherwise between Biennial Meetings shall be
filled by majority vote of the Board. Each Appeals Panel member so appointed shall serve until
the next Biennial Meeting and until the member’s successor is elected and qualified or until such
member’s death, resignation, or removal. The removal of any Appeals Panel member shall be by
the Board on the recommendation of a majority of the Appeals Panel members subject to the
same causes as articulated in the Commission Bylaws (3.14).
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VIII.B.5 Board Procedure on Appeals Panel Training and Decisions: Appeals Panel members receive
training in the content and interpretation of the Commission’s Standards and Policies and the
Board’s Procedures (including the review and evaluation of distance education), as well as any
concerns related to the specific issues of an appeal. The Appeals Panel shall elect from among its
members a chair, vice chair, and secretary. The chair shall call meetings by providing notice of
the date and time. The chair is responsible for determining the agenda for meetings of the
Appeals Panel, convening the Appeals Panel, and chairing its meetings, which are typically held
via videoconference. The vice chair convenes and chairs meetings of the Appeals Panel at the
request of the chair. The Board secretary records the actions of the Appeals Panel and
communicates the actions to the Board and to the school within 30 days of the Appeals Panel
action (see VII.A.4).
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IX. Complaints against the Board, Staff, or Member Schools
IX.A

Commission Policy on Complaints against the Board or Staff: The Commission requires the
Board to evaluate complaints regarding the Board itself or the Commission staff.

IX.A.1 Board Procedure on Complaints against the Board or Staff: The Board will review, at its first
meeting following receipt, confirmed formal complaints regarding its own conduct in the
context of the Policies and Procedures to determine if it has failed to function within the
parameters established by those policies or procedures. If the Board determines that its action
does not conform to those policies and procedures, it will correct its practice and review any
decision related to the complaint. Confirmed formal complaints regarding Commission staff will
be reviewed by the executive director and, at the request of the executive director, by the
Board. The review will occur in the context of the Policies and Procedures.
IX.B

Commission Policy on Complaints against Member Schools: The Commission requires the
Board, which may act as a whole or through a designated committee, to consider responsibly
complaints that may be made against any accredited member school. The complaint must be
filed in writing, together with substantial documentation, as appropriate for the circumstance.
The Board will determine if the complaint has standing with reference to any membership
criterion or to any Commission Standards or Policies. If the complaint has standing, the Board
will investigate and communicate its conclusions and actions in a timely manner to the school
and to the party raising the complaint. The Board has no responsibility to adjudicate individual
grievances.

IX.B.1 Board Procedure on Addressable Complaints against a Member School: The Commission’s
complaint policy (see IX.B) addresses only those situations where a complainant clearly
describes and sufficiently documents perceived nonconformity by a member school with the
Commission’s Standards or Policies and/or with the membership criteria. Complaints that meet
these criteria are understood to have standing in the complaint process. The Commission
Standards require that schools have clearly defined processes for addressing faculty, employee,
and student grievances. Potential complainants are, therefore, expected to exhaust a member
school’s own complaint or grievance policies before submitting a complaint to the Board.
Complaints must be filed within a year after any applicable complaint or grievance procedure at
the member school has been completed. Decisions of the Board related to complaints are not
subject to review or appeal.
IX.B.2 Board Procedure on Non-Addressable Complaints against a Member School: The Board does
not consider complaints that deal with individual grievances not related to the Commission’s
Standards or Policies or to the membership criteria. The Board does not arbitrate with a school
on behalf of a complainant, nor is the Board authorized to seek compensation, damages,
readmission, reemployment, or other forms of redress on behalf of a complainant. The Board’s
evaluation of complaints is limited to decisions regarding a school’s accredited status. The Board
does not consider anonymous complaints, but may, in exceptional circumstances, maintain the
identity of the complainant in confidence.
IX.B.3 Board Procedure on Initial Determination Regarding Complaints against a Member School:
Upon receipt of a complaint submitted on the ATS Commission formal complaint form (available
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from the Director of Commission Information Services at accrediting@ats.edu or 412-788-6505),
the complaint will be reviewed to determine if sufficient documentation exists for the complaint
process to proceed and a determination regarding standing to be made. The complainant will
receive confirmation of receipt of the complaint within 15 business days and, at that time, any
additional information required to process the complaint will be identified and communicated
to the complainant. After the receipt of all necessary information, one of two determinations
will be made: (1) the complaint does not fall under the purview of the Commission’s complaint
policy and will not be pursued further; or (2) the complaint may or does fall within the purview
of the Commission complaint policy and will be referred for further review to the Board. The
complainant will be notified of which determination was made within 15 business days of
making the determination.
IX.B.4 Board Procedure on Initial Decision by Board Regarding Complaints against a Member School:
If a complaint is referred to the Board, one of the following decisions will be made within 30
business days: (1) determine that the complaint does not have standing (see IX.B.2) and take no
further action, thereby closing the matter for further review; the complainant will be notified of
that decision with an appropriate explanation within 15 business days of the action; or (2)
determine that the complaint has standing (see IX.B.1), notify the member school of the
complaint with appropriate description, and require the school to respond within 30 business
days.
IX.B.5 Board Procedure on Next Steps by Board Regarding Complaints against a Member School: If
the school has been asked to respond (per IX.B.4), a copy of the school’s response will be
provided to the complainant and to the Board. If the Board determines (within 30 business days)
that additional information from the complainant and/or the school is needed before a final
decision can be made, then the Board will notify the appropriate party of the additional
information required to process the complaint. The complainant and/or the school will have 30
business days to respond prior to the Board’s final decision (see IX.B.6).
IX.B.6 Board Procedure on Final Decision by Board Regarding Complaints against a Member School:
Once the Board has the information needed, it will make one of the following three final
decisions: (1) determine that the school’s response satisfactorily addresses the issue(s) raised in
the complaint and take no further action, thus closing the matter; (2) determine that sufficient
reason exists to warrant further review by requiring an additional written report from the school
and/or authorizing a focused visit to the school, in which case the visiting committee will
prepare a report for consideration by the Board at the meeting immediately following the visit;
or (3) determine that other action(s) should be taken (see options in III).
IX.B.7 Board Procedure on Timeliness and Fairness of Board Decisions Regarding Complaints against
a Member School: After reaching a final decision (as described in IX.B.6), the Board will typically
notify the complainant and the school within 15 business days of the action. The Board will
process complaints in a timely manner, and in no case will its final decision (see IX.B.6) be made
later than the second Board meeting following receipt of a complaint determined to have
standing (see IX.B.3). The Commission Standards require schools to treat individuals in fair and
ethical ways, and this includes the treatment of complainants. Commission staff will maintain a
record of complaints, ensuring that all complaints received are addressed according to these
Board-approved procedures.
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X. Sharing Commission Data Collected from Member Schools
X.A. Commission Policy on Collecting and Sharing Commission Data: The primary purpose of the
Commission is “to contribute to the enhancement and improvement of theological education
through the accreditation of schools that are members…” (Commission Bylaws, Section 1.2). A
secondary purpose is “to collect data from all members… for use in accrediting and to provide
the data resources supporting applied research undertaken by ATS” (ibid.). On behalf of the
Commission, the Board maintains a comprehensive institutional database on graduate
theological schools in North America that are members. These data are provided by member
schools on the ATS Annual Report Forms as a condition of membership. The database contains
information related to a range of educational and accrediting issues and provides data central to
the administrative and programmatic work of the Association. It also serves as a valuable
resource for researchers and organizations that share an interest in theological education, for
church and denominational bodies, for representatives of the media, and for the public. The
Board shares all Commission data in the institutional database with the Association for its use. It
shares with others per specific Board procedures.
X.A.1 Board Procedure on Principles and Purposes for Sharing Commission Data: On behalf of the
Commission, the Board collects, protects, and shares data based on the principles and
purposes described here. A key principle is protecting the confidentiality of sensitive data
(e.g., salaries of ATS member school employees and non-public data collected by the
Commission (see X.A.2). The Board delegates ATS staff to provide data to member schools
and to others for these purposes: (a) to improve theological education; (b) to promote
appropriate openness and transparency, (c) to cultivate more substantive and diverse
conversations among member schools, their constituencies, researchers, and the broader
public; and (d) to address key issues in theological education. All requests for sharing
Commission data must be for one of these purposes.
X.A.2 Board Procedure on Sharing Commission Data Publicly: The Board considers the following
information in the Commission database to be public: (a) data published in the ATS Annual
Data Tables on the ATS website, and (b) data published in the ATS membership directory on
the ATS website. The only public data in the ATS Annual Data Tables that are identified by
individual schools are found in Annual Data Table 1.2 “Significant Institutional Characteristics
of Each Member School” and in Annual Data Table 2.15 “Head Count and Full-Time Equivalent
Enrollments by Degree Category in All Member Schools.” Public data in the ATS membership
directory that are identified by individual schools include personal contact information,
selected statistics, and accreditation status (see VII.A.2).
X.A.3 Board Procedure on Sharing Commission Data in Other Ways: The Board delegates ATS staff
to provide data on requests from member schools or from other parties, contingent on
adequate ATS financial and human resources. The Board-approved Principles and Procedures
for Sharing Commission Data on the Research and Data webpage on the ATS website has a list
of what data are shared with what constituencies, under what conditions, and at what cost, if
any.
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Revisions to Commission Bylaws
The following revisions to the Commission Bylaws are needed to align with the new Standards of
Accreditation and the new Policies and Procedures. The revisions are in two parts to address two sets of
changes. Part A lists revisions needed to reflect changes in the Policies and Procedures regarding how an
Associate Member of ATS becomes an Accredited Member of the Commission (see Rationale in Part A
below). Part B lists revisions needed to reflect changes in the terms used to refer to the Standards of
Accreditation and the Policies and Procedures in the Commission Bylaws (see Rationale in Part B below).

Part A. Revisions Related to Becoming Accredited
RATIONALE FOR REVISIONS: The ATS Board of Directors and the ATS Board of Commissioners have each approved
changes in how Associate Members of ATS become Accredited Members of the Commission (see Guidelines for
Achieving Initial Accreditation) for reasons explained in Rationale for New Guidelines for Achieving Initial
Accreditation. Those changes are reflected in the new Policies and Procedures (see sections II.A and II.B) and
necessitate minor revisions in four of the 78 sections of the Commission Bylaws. While these changes eliminate
the Commission membership category of Candidate (treating all Associate schools as “candidates” without that
label), all six schools currently holding candidate status will be grandfathered and allowed to retain that
membership status until they achieve initial accreditation. All six have been notified of that.

Section 2.1 Eligibility Membership in the Commission is limited to schools located in the United States
and Canada that (i) offer graduate, professional theological degrees, (ii) are demonstrably engaged in
educating professional leadership for communities of the Christian and Jewish faiths, (iii) are members
of ATS (except as set forth in Section 2.13 below), and (iv) meet the Standards of Accreditation (for
accredited schools) or criteria for Candidate for Accredited Member status (for candidate schools)
(together “Eligible Schools”). A Member that ceases to be accredited by the Commission or to be a
candidate for accreditation or that ceases to be an Eligible School, including without limitation by virtue
of ceasing to be a member of ATS (except as otherwise provided in Section 2.13 of these Bylaws), is no
longer eligible for membership in the Commission, and such Member’s membership in the Commission
may be terminated as provided in Section 2.13 of these Bylaws.
Section 2.2 Election to Membership The Members of the Commission shall comprise the Eligible Schools
that are granted Accredited Member status by the Commission or are conferred Candidate for
Accredited Member status by the Commission. Membership continues for so long as the school remains
an Eligible School, timely pays all dues, and is accredited by the Commission or is a candidate for
accreditation, provided that a Member may voluntarily relinquish membership and accreditation by so
notifying the Commission in writing and, provided further, that membership may be terminated in
accordance with Section 2.13 of these Bylaws.
Section 2.4 Duties of Membership Each Member must (i) maintain its accreditation or candidacy for
accreditation by the Commission …, (ii) deliver to the Commission annual dues in an amount determined
from time to time by the Members, (iii) continue to be an Eligible School, and (iv) provide institutional
data to the Commission annually and when requested by the Commission in connection with its
accreditation activities.
Section 3.2 Number and Term ... [a public Commissioner cannot be at a school that] holds either
Accredited Member status or Candidate for Accredited Member status by the Commission.
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Part B. Revisions Related to Terms Used to Refer to New Documents
RATIONALE FOR REVISIONS: The new Standards of Accreditation and the new Policies and Procedures require some
changes in the Commission Bylaws regarding the terms used to refer to those new documents. Only eight of the 78
sections of the Commission Bylaws require revisions regarding the use of those terms.

Table of Contents: Note [at bottom of that page]
NOTE: The shortened name, “Standards and Procedures,” refers to the three documents of the
Standards of Accreditation (General Institutional Standards, Educational Standard, and Degree Program
Standards) and the Commission Policies and Procedures. In this document, the Commission-approved
Standards of Accreditation and the Commission-approved Policies (excluding Board-approved
Procedures in the document called Policies and Procedures) are referred to collectively as the “Standards
and Policies.” When also referencing the Board-approved Procedures in the document entitled Policies
and Procedures, the fuller term “Commission Standards and Policies and Board Procedures” is used.
Section 2.3 Powers of the Membership
In addition to any powers conferred on members of a nonprofit corporation under the relevant
provisions of the NPCL, the Members of the Commission shall (i) adopt the dues structure for Members,
(ii) elect the Commissioners, and (iii) adopt, maintain, modify, and revoke the Commission Standards of
Accreditation and the Commission Policies and Procedures. Modifications to any of these documents
(hereafter “Standards and Procedures Policies”) shall require the approval of two-thirds (2/3) of the
Members present at a duly organized meeting of the Members at which a quorum is present.
Section 2.4 Duties of Membership
Each Member must (i) maintain its accreditation or candidacy for accreditation by the Commission
pursuant to the Commission Standards and Procedures Policies and the Board Procedures, (ii) deliver to
the Commission annual dues in an amount determined from time to time by the Members, (iii) continue
to be an Eligible School, and (iv) provide institutional data to the Commission annually and when
requested by the Commission in connection with its accreditation activities.
Section 2.13 Termination
(a) Termination for Loss of Accreditation. Any Member’s membership in the Commission shall
terminate automatically upon the Member’s loss of its accreditation in accordance with the
procedures set forth in the Commission Standards and Procedures Policies and policies the Board
Procedures. The termination of Membership shall be effective upon the effective date of the loss of
accreditation.
Section 2.14 Appeal of Accreditation Decisions
Members may appeal decisions of the Commission that affect the Member’s accredited status according
to the Policies and Procedures for Accreditation Commission Standards and Procedures Policies, as
adopted and amended from time to time by the Members, and according to the Board Procedures.
Section 3.1 Authority
Subject to the rights of the Members and any limitations set forth elsewhere in these Bylaws or the
Articles of Incorporation of the Commission, the affairs of the Commission shall be under the general
direction of the Board of Commissioners, which shall administer, manage, preserve, and protect the
property of the Commission… [including] review and evaluation of the Standards and Procedures Policies
and recommendation of appropriate changes for consideration for adoption by the Members…
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Section 3.13 Rules and Regulations
The Board of Commissioners may adopt rules and regulations (including Board-approved Procedures)
not inconsistent with these Bylaws or the Standards and Procedures Policies adopted from time to time
by the Members for the administration and conduct of the affairs of the Commission and may alter,
amend, or repeal any such rules or regulations adopted by it. Such rules and regulations may be
amended by majority vote of the Board of Commissioners present and entitled to vote at a meeting of
the Commission where a quorum is present.
Section 5.8 Appeals Panel
The Appeals Panel shall be composed of five (5) persons who are former Commissioners or former
Directors of ATS, at least one of whom shall have been a Public Commissioner or Public Director.
Appeals Panel members shall be elected by the Members and shall serve two-year terms. The Appeals
Panel membership shall include at least one person in each of the following primary roles: a faculty
member, an administrator, a ministry practitioner, and a public member. A person who has served for
two consecutive two-year terms is not eligible for reelection until he or she has not served for two
years. The Appeals Panel shall process appeals of Member schools regarding accrediting decisions in
accordance with the Commission Standards and Procedures Policies of the Commission and Board
policies Procedures of the Board of Commissioners.
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